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EDP686-001: Theory and Methods of Marriage

and Family Therapy

Fall, 2000 - M 4:00-6:30 P.M. - DH203

Dr. Rory Remer

233 Dickey Hall

Office #: 257-7877

E-mail Addresses: RRemer@pop.uky.edu  and CPD139@ukcc.uky.edu

Office Hrs: By Appointment

Description
This course is designed with two goals in mind:

(a) to provide an overview of various perspectives, theories, and methods used in marriage and family therapy. 

(b) to introduce Dynamical Systems Theory as a framework from which to provide interventions to change human interactional systems, specifically families, and to integrate other theoretical perspectives.  

Particular emphasis is given the delineation of the distinctions between and among not only various marriage and family perspectives but also comparisons with individual and group counseling theories and methods. A combination of didactic and experiential approaches to learning and practicing the course material is taken.

Prerequisites
Techniques of Counseling 2, EDP661 (with a grade of "B" or better), and Theories of Counseling, EDP652 (with a grade of "B" or better), and consent of instructor. A basic familiarity with some counseling theory and/or practice is assumed and serves as a basis for the exploration of this particular counseling focus.

Objectives
1. To learn the basic constructs, terms, and implications of Dynamical Systems Theory (also called Chaos Theory,  Ecological Theory, Non-independent/Non-linear Systems Theory) as they relate to work with dyads and families.

2. To gain a Theoretical/Didactic understanding of relative strengths and weaknesses of the theories and methods  involved in marriage and family approaches to counseling vis-a-vis each other and other intervention modalities.

3. To explore the impact of these perspectives both personally and on potential clients.

4. To develop some basic facility with the use of some of the theories and methods (including particularly the ethical/professional considerations involved in their use and/or contraindications thereof).

Requirements for a “B” Grade
A “B” grade is assigned for demonstrating adequate command of the theory and techniques needed to provide dyadic and family clients with interventions and support to plan and to make the changes they desire. For those only wishing or able to invest an average amount of effort, they should aim for a “B” grade.

1. Participate actively in class, including prompt, regular class attendance (we have limited time and the class will be a combination of workshop, laboratory, and lecture, in that order).

2. Observe three marriage and family counseling sessions and hand in a 1-2 page critique of each.

3. Score 70% or better on the take-home final examination.

4. Conduct two one-hour family interviews.

5. Submit course evaluation.

6. Submit proof of insurance coverage (this may be purchased through our department for the amount to be determined. This MUST BE PAID BY OCTOBER 1, 2000 to be covered for the 2000-01 year and given to  Stephanie Love in 245 D.H. Checks need to be made out to Department of Educational & Counseling Psychology).

Requirements for an “A” Grade
An “A” gradeis earned for more than an adequate command of the theories and skills as indicated above AND the academic demonstration of ability to convey such command of the course material via a formal paper. Students wishing an “A”  grade should expect to invest effort commensurate with these goals.
1. Complete all the requirements for a “B” grade.

2. Score 85% or better on the take-home final examination.

3. Submit a formal paper of adequate quality to warrant an “A” grade as indicated below.

The “A” paper must evidence an integration of family systems theory and practice. Choose one of  the following  formal paper options (the formal paper option has a one revision option availalbe--see criteria for formal paper revision):

(a)
Give a brief demonstration (no more than ½ hour) of an exercise or technique applicable to a particular marriage or family orientation. Submit a 3-5 page account.

(b)
Write a brief (5-10 page) paper on the integration of specific marriage and family counseling concepts into your individual and group counseling theory.

(c )
Take part of one class as “professor,” providing exercises, lecture, demonstration and all written materials. Submit a 3-5 page account. (If you choose this option you must inform the instructor you are doing so within the first two weeks of class, so time can be allotted for you.)

(d)
Design and/or execute a small workshop including all the necessary aspects of preparation--materials, exercises, and so forth. Submit a 3-5 page account.

(f)
Make and critique one videotape of a simulated or real dyadic or family counseling session.

(g)
Propose and contract for another alternative acceptable to the instructor.

ALL “A” PROJECT PAPERS WILL BE GRADED AS FORMAL PAPERS (SEE BELOW)

A Draft (if such is what it turns out to be) may be submitted for feedback at least 2 weeks prior to the final submission date for the “A” project. (See course time line) If the “revision option” is elected the following criteria must be met, in addition to the requisite points to be earned:

(a)
Indicate “REVISION OPTION” on the initial submission.

(b)
Resubmit the original submission with the revision.

(c )
Indicate the changes made--deletions by “[ ]s”, additions by boldings--as instructed and agreed.

Papers submitted without adhering to the stated requirements will be graded as papers submitted without opting for revision.

“I” Grades
Any student who receives an “I” grade must negotiate a new contract with Dr. Remer to satisfy the course requirements and fill out the appropriate contract form to be filed in the department office (forms available in 245 D.H.) This contract must be completed within two months from the end of the course. If the new contract has not been fulfilled by that time, then the professor reserves the right to assign a grade (“A” through “E”) which reflects the work completed.

Confidentiality
In the interaction between class members self disclosure and personal examination will occur. All interactions fall under the same umbrella of confidentiality as do client/counselor relationships. Any violations of the ethical standards will be dealt with accordingly (which may include dismissal from the Counseling Psychology program).

Readings

Library reserve readings are assigned for each topic. Other readings are on reserve as well for your use in projects or as further background, if you desire it. Bolded texts are required reading. All non-bolded texts are available on reserve in the Education Library in Dickey Hall.

In-depth Theory Texts
Butz, M. R., Chamberlain,L. L. , & McCown, W. G.(1997). Strange attractors: Chaos, complexity, and the art of family therapy. New York: John Wiley & Sons.

Haley, J. (1963). Strategies of psychotherapy. New York: Grune & Stratton.

Haley, J. (1976). Problem solving therapy: New strategies for effective family therapy. New York: Harper & Row.

Krumboltz, T. D., & Krumboltz, H. B. (1972). Changing children’s behavior. Englewood Cliffs, NJ: Prentice-Hall.

Madanes, C.(1981). Strategic family therapy. San Francisco: Jossey-Bass.

Minuchin, S. (1974). Families & family therapy. Cambridge, MA: Harvard University.

Napier, A. Y., & Whitaker, C. A. (1978). The family crucible. New York: Harper & Row.

Patterson, G. R. (1975). Families: Applications of social learning to family life. Champaign, IL: Research Press.

Patterson, G. R., Reid, J. B., Jones, R. R., & Conger, R. E. (1975). A social learning approach to family intervention. Eugene, OR: Castalia.

Satir, V. (1967). Conjoint family therapy: A guide to theory and technique. Palo Alto, CA: Science and Behavioral Books.

Satir, V.(1972). Peoplemaking. Palo Alto, CA: Science and Behavioral Books.

Von Bertalanffy, L. (1968). General systems theory: Foundations, development, applications. New York: G. Braziller.

Watzlawick, P., Weakland, J. H., & Fisch, R. (1974). Change: Principles of problem formation and problem resolution. New York: W. W. Norton & Co.

Zuk, G. H. (1971) Family Therapy: A triadic based approach. New York: Behavioral Publications.

Overview Texts

Erickson, G. D., & Hogan, T. P. (1972). Family therapy: An introduction to theory and technique. Monterey, CA: Brooks/Cole.

Goldberg, I., & Goldberg, H. (1991). Family therapy: An overview (Third Ed.). Pacific Grove, CA: Brooks/Cole.

Levant, R. F. (1984). Family therapy: A comprehensive overview. Englewood Cliffs, NJ: Prentice-Hall.

Nichols, M. P. (1984). Family therapy: Concepts and Methods. New York: Gardner Press.

Okun, B. F., & Rappaport, L. J. (1980) Working with families: An introduction to family therapy. North Scituate, MA: Duxbury.
Communication Texts
Bach, G. R., & Goldberg, H.(1974). Creative aggression. New York: Avon.

Bach, G. R., & Wyden, P. (1968). The intimate enemy: How to fight fair in love and marriage. New York: Avon.

Cahn, D. D. (Ed.) (1990). Intimates in conflict: A communication perspective. Hillsdale, NJ: Lawrence Erlbaum Associates.

Johnson, D. W. (2000). Reaching out (Seventh Ed.). Boston: Allyn and Bacon. (Or equivalent choice)

Miller, S., Nunally, E. W., & Wackman, D. B. (1979). Couple communication I: Talking together. Minneapolis, MN: Interpersonal Communication Programs.

Miller, S., Nunally, E. W., & Wackman, D. B. (1975). Alive and aware: Improving communication in relationships. Minneapolis, MN: Interpersonal Communication Programs.

Miller, S., Wackman, D. B., Nunally, E. W., & Saline, C.(1982). Straight talk: A new way to get closer to others by saying what you mean. New York: Signet.
Stewart, J., & D’Angelo, G. (1976). Together: Communicating interpersonally. Reading, MA: Addison-Wesley.
Special Topics Texts
Abels, B. S., & Brandsma, J. M. (1977). Couples therapy: A clinicians guide for effective treatment. San Francisco: Jossey-Bass.

Blumstein, P., & Schwartz, P. (1983) American couples: Money, work, sex. New York: William Morrow and Co.

Cameron-Bandler, L.(1978). They lived happily ever after: Methods for achieving happy endings in coupling. Cupertino, CA: Meta Publications.

Crosby, J. F. (1976). Illusion and disillusion: The self in love and marriage (Second Ed.). Belmont, CA: Wadsworth.

*Egan, G.(1982). The skilled helper(Second Ed.). Belmont, CA: Brooks/Cole.

Figley, C. R. (1989). Helping traumatized families. San Francisco: Jossey-Bass.

Figley, C. R. (Ed.). (1998). Burnout in families: The systemic cost of caring. Boca Raton, FL: CRC.

Gould, B. B., & DeMuth, D. H. (1994). The global family therapist: Integrating the personal, professional, and political. Boston: Allyn and Bacon.

Kaufman, T. S. (1993). The combined family: A guide to creating successful step-relationships. New York: Insight Books.

Masters, W. H., Johnson, V. E., & Kolodny, R. C. (1982). Human sexuality. Boston: Little, Brown, and Co.

Napier, A. Y. (1988). The fragile bond. New York: Harper Perennial.

O’Neill, N., & O’Neill, G.(1972). Open marriage: A new lifestyle for couples. New York: Avon.

Sherman, R., & Fredman, N. (1986). Handbook of structured techniques in marriage and family therapy. New York: Brunner/Mazel.

Walters, M., Carter, B., Papp, P., & Silverstein, O. (1988). The invisible web: Gender patterns in family relationships. New York: The Guilford Press.

Weiss, R. S. (1975) Marital separation. New York: Basic Books.

*Required if you have not had exposure to this orientation.

Writing Assignments

Previously, I have not made an issue of writing skills when evaluating work in EDP686. I believe this approach was a mistake--a disservice to you as students who must have these skills and knowledge for your success as students (e.g., dissertations) and professional therapists (e.g., case notes, proposals). I was hesitant to introduce the specter of “judgmental-ness.”  However, in truth, that aspect is there and cannot/should not be ignored.

This semester, as a result of a seminar in “Writing Across the Curriculum” I (and you) will be employing some ways to increase your writing proficiency. Some were already part of the requirements in informal ways before; some, although formal, were not addressed specifically. Now they will be.

I will endeavor to make both these requirements and the rationales behind them as clear as possible (as I hope I am doing now). As with all the other aspects of the course, these will be open to discussion and modification through our process of formative evaluation. I welcome your input, it is essential. Please help me make this new focus as well as the rest of the course, a successful learning experience for all of us.

For those who wish to develop or to improve writing skills for the projects of this class or those of others, there are consultants available at the Writing Center. Please avail yourself of this resource now if you need it. You will have to “pay me now or pay me later”--now is a much cheaper.

Formal Paper

Objective
The aim of the formal paper is to provoke the analysis, synthesis, and evaluation of the course material. The written product will be judged accordingly.

While I will leave the choice of the audience to which the paper is directed up to you, the following criteria will be used to evaluate your work:


 
The speaker perspective and audience must be well and appropriately defined. The audience must be other than yourself, that is., this project must be reader based. (If you are unfamiliar with these concepts a quick trip to the writing center would be of great value to you and quite in order.)

Points
1.
The content must be relevant to the topic of the course and demonstrate 

comprehension, application and critical evaluation/integration


75

2.
The form must be concise and precise--whether it be outline, prose or whatever. 

APA style must be employed throughout. Heading structure is expected.

10

3.
Mechanics will count--sentence structure, spelling, grammar, APA format, and

 so forth.








15

Projects are either acceptable or not. To be accepted you must score 90 points or above for an “A” grade and 80 points for a “B” grade. (Note that you may still not receive an “A” grade if you elect this option and do not perform adequately. Once you have elected to write the “A” paper you have committed yourself to the process and must carry through at least adequately to attain a “B” grade.) You may revise (see the guidelines/understanding for revisions) to meet the required minimum level for a “B” grade (up to the limits placed on taking an "I" grade--see syllabus); you may revise ONLY ONCE to achieve the “A” level.

To elect the revision option, a student must indicate that intent on the cover page of the paper. The paper must be submitted at least two weeks prior to the deadline for submission of the paper stated in the course schedule. Once the option is chosen the student must execute the option according to the guidelines for revision. (See Attached Instructions and Information.)

Final Examination

The final examination may be submitted at any time, but no later than the final class session. It should be written from the point of view of a colleague or co-therapists discussing the case in question with a peer. Approximate how you would approach an actual therapy situation from the theoretical orientation indicated.

Criteria for grading are:

1. Brevity--using only the amount of space allocated (no more than one page for sections two through four).

2. Identification of a primary construct of the particular orientation--one central to the theory and one that distinguishes that orientation from others.

3. The indication of evidence from the family case description that the particular construct chosen applies to each family member.

4. The choice of an intervention central/particular to the orientation indicated and a plan for and/or brief example of the effect of applying the intervention to the family system (its effect on each family member).

Choose only one construct to apply and to track in each question. If you choose more than one and/or do not apply each as indicated above, points will be deducted proportionately.

Your writing must be legible, clear, and concise. You do not have to write in complete sentences, but your statements must be organized and related within the given structure.

Examination Format

After reading the case description on the following page, answer the questions in the space allocated.

From the following two choices respond to the described family’s problem(s): 

1. You may choose one orientation (the one you have studied in greatest depth) to respond. In which case, all 100 points will be allotted as indicated.  

2. You may choose a second orientation to apply. In this instance 50 points will be distributed as indicated below for each response. If you choose a second orientation it must be from the other category of theory (i.e., if the first theory applied is a structurally oriented theory the second must be a communication oriented theory.)

A.
Theory of Choice:(100 points total)

Name of Theory                                     Proponent whose version is being applied                   
1.
Main theoretical construct relating to the problem                                              (5 pts.).

2.
Definition/description of construct. (20 points) No more than one page.

3.
Rationale for the choice made in 1, refer directly to the information presented in the description (40 pts.) No more than one page.

4.
Techniques/Practice/or Example of an intervention to be applied to the problem and what you expect it to accomplish (35 pts.) No more than one page.

B.
If a Second Theory is employed, both responses will be evaluated according to the following point distribution: (50 pts. each)

Name of Theory                                      Proponent whose version is being applied                   
1.
Main theoretical construct relating to the problem                                              (5 pts.).

2.
Definition/description of construct. (10 points) No more than one page.

3.
Rationale for the choice made in 1, refer directly to the information presented in the description (20 pts.) No more than one page.

4.
Techniques/Practice/or Example of an intervention to be applied to the problem and what you expect it to accomplish (15 pts.) No more than one page.

All examinations must be submitted in 12 pt. font with 1" margins. Do not forget to write your name on the exam. 

Case Study

Eleven-year old Susan was originally accepted for treatment after her expulsion from kindergarten five years ago. At that time she presented a stunning array of symptoms, including hyperactive, disruptive, exhibitionistic, and, at times, self-destructive behavior. Her parents complained further of her speech disorder, enuresis, thumb sucking, temper tantrums, and public masturbation. They felt quite unable to control her.

Susan’s parents are articulate, upper-middle-class, sophisticated, and intelligent clients. Their genuine concern and affection for Susan and her older brother, Barry are evident. They have a heavy investment in the children and high expectations for achievement and good behavior. Both parents are college graduates. Father is in upper management of one of the “Fortune 500" corporations. Mother has not worked since they were married. They live in a very comfortable residential neighborhood of a suburban town and are fairly active in community organizations.

Susan entered therapy with an individual child therapist and began expressing concerns through imaginative play. A persistent theme dealt with a grown-up woman and her mother and father. The grown-up woman would move into her own apartment, away from her “snoopy” parents. She would grow lonely and invite someone to live with her. She and her roommate would quickly get into difficulties as smilingly exerted an intolerable degree of control, telling the roommate “what we like to eat,” “which movie we go to,” “what we should wear,” and “how we are feeling.” Susan would tolerate no opposition and the “roommate” therapist would voice more and more indignation over being bossed. Susan would then “throw her out” of the apartment, total separation being the only alternative to complete agreement.

In the current assessment session with the entire family, Barry, now fifteen years old, exhibited neurotic perfectionism and high anxiety. He expressed resentment of the attention paid to Susan and talked obsessively about keeping his grades up and “doing very well.” He also talked about being neat and clean and was particularly critical of Susan’s “disgusting behavior,” which was later determined to be “playing with herself.” Mother talked a lot for everyone, answering questions addressed to the children. There was some evidence that she wished to see Susan as a much more disturbed and incompetent child than she was and, furthermore, that she depicted Susan as such to neighbors, family, friends, and teachers. Susan as “handicapped” and “emotionally disturbed” was apparently tolerable to her mother, who bent her efforts to helping and improving Susan through all types of remedial procedures, such as tutoring, speech therapy, physical examinations, and psychotherapy. Mother perceived Barry as a “supercompetent child” who was usually pleasing and satisfying.

Father appeared to be confused and referred most comments and questions that contained emotional content to his wife. However, he was able to talk around and about cognitive content at great length. He seemed emotionally, as well as physically, distant from the other family members. He sat apart from the children, closer to his wife, and nodded in agreement with everything she said. The therapist noticed that he frequently looked at his watch and seemed anxious for the session to end.

The therapist also noted that Susan displayed much helpless behavior in the presence of her family, as compared to her more competent behavior in individual sessions. Susan was dressed immaculately, but more as a teenager than as a preteenager. During the session, Mother occasionally reached over to straighten Susan’s collar or smooth her hair.

Although Mother talked most of the time, she never talked to other members of the family, never questioned or invited their opinions. The children did not appear to have much contact with each other, other than Barry’s disgust with Susan. Mother and Father appeared to be united, and both expressed eagerness to help Susan.

Informal (writer-based) Assignments

These will not be graded in any formal way (WHEW!!)

The informal writing assignments will usually be brief preparations done prior to class designed to feed into and to speed up the in-class activities. They will be based on some aspects of the readings and intended to provoke your thinking and tieing what you read to your personal experiences. They will be short questions or statements to consider or simply a worksheet/questionnaire to fill out--a place to jot ideas, thoughts or personal reflections.

You may be asked to share part or all of what you’ve written with a partner, a small group or the whole class. Having the material available will be the only form of evaluation. Your participation evaluation will be influenced by your preparation of these assignments.

Critiques of Marriage of Family Sessions

Three critiques/observations of marriage or family sessions are required. Each should be no more than 1-2 pages long. Neither content nor mechanics (grammar, spelling, syntax, etc.) Will be evaluated. Submission within 48 hours is the only requisite.

The brief turn-around time is so that the critiques can be passed along to the counselors. Your feedback can be of great benefit in their processing the session and planning interventions, but not if it comes after the next session is held.

In writing these critiques--although observation reports is probably a more apt description--do so from the perspective of a colleague (or even co-therapist) giving feedback, support and suggestions to the therapist (s) your peers.

The DAP (or similar) structure is required. DAP stands for Description/Analysis Plan. This model is commonly used in writing case notes. Using DAP should facilitate the therapists’ assimilation of information and give your practical experience in writing case notes. The structure itself will help you focus your thinking and hone your observation skills (D), use theoretical structure and personal experiences (A), and prepare for the vicissitudes of the therapy process (P).

EDP686/Theories & Techniques

Tentative Timetable - Fall, 2000

DATE

TOPIC


READINGS



WRITTEN ASSIGNMENTS

Overview and General Introduction to Systems
Aug. 28

Introduction/Requirements

Okun & Rapport /Nichols


3 Expectations

Scheduling


Goldberg & Goldberg/Levant

Sept.  4

Labor Day


Anything to Get a Jump on the Semester

Sept. 11

Overview of Systems Theory
Okun& Rappaport



List of Systems

Von Bertalanffy



Constructs/one Analogy

Sept. 18

Chaos Theory: A Family

Remer (1996) Library Reserve


List of Chaos/Constructs/

Systems Extension

Butz, Chamberlain, & McCown


One-Analogy

(Family Interview Preparation)

Dyadic Focus
Sept. 25

Love, Lust and Sex

O’Neill & O’Neill



Q: How do you know you’re in 

(Sexuality in Relationships)

Masters & Johnson




“Love”?

*Oct.  2

Dyadic Interventions/

Crosby/Weiss




Couple Expectations Form

Contracting/Proaction

Blumstein & Schwartz


Oct.  9

Communication/Huddling

Abel & Brandsma/Miller



3 Gripes

Wackman, Nunnally &

Saline/ Johnson /Cameron-Bandler

Family Focus
Oct. 16

Family Development/Family
Okun & Rappaport



Your Family Time Line

Oct. 23

Satir: Communications

Okun & Rappaport/Satir


Construct List

Oct. 30

Bowen: Generational Trans-
Okun & Rappaport/Bowen/Napier

Genogram

mission 

*Nov. 6

Haley: Strategic 

Okun & Rappaport/Haley/Madanes

Construct List

Nov. 13

Minuchin: Structural

Okun & Rappaport/Minuchin


Construct List

(“A” PAPER REVISION OPTION DUE)

Nov. 20

Behavioral/Social Learning

Okun & Rappaport/Patterson/


Construct List

(FAMILY INTERVIEW REPORTS)Krumboltz & Krumboltz

Nov. 27

Ethics/Abuse Issues

Okun & Rappaport/Bach


One “Ethics”

(“A” PAPER DUE)







Statement

Dec.  4

Psychodrama 


Moreno/Sherman & Fredman


Construct List

Family Simulation Research
Library Reserve

(FINAL DUE)


*Formative evaluation will occur on these dates, if not at other times.

