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Goals for This Session

1. Developrand follow! programmatic policies and
procedures fior addressing| trainees with
problems; ofi profiessionall competence:

2.Identify thelimpact off FERPA and! HIPAA Jaws on
handling|trainees withproblems;of: professional
competence.

3.Keep) programmatic evaluations and remediation
policies consistent with/ reguirementsf ofi the
Accreditation Guidelines: and. Prncip/es:




Introduction

Problematic Tirainees: Smalllnumber, significant
challenge among commUunities of Interest:

Assembly: NeedsjAssessment;, 06/2006, Ni=1257
= lHelping the impaired intern

» Incorporating| self-care into training

s [How tol assess competencies of trainees

s Problematic students: Many: move forward!in training
who should not

Definitional Challenges:
From Impairment to Professional
Competence

Impairment a catch-all termi — implies diagnoesis

Doesinot differentiate among dimimished
functioningl andlcompetencenot yet achieved,
creatingl probleniifor training) programs and
dS5ES50rS5

Overlaps withruse off termi in American with
Disabilities; Act; (1990)

Generally accepted new terms:  Trainees with
Problems; ofi Profiessionall Competence (Elman; &
Forrest, 2007)

Common Goals of the Profession

Preventing psychologists fromi doing
fhiarm

Protecting the public weiserve and
promoting public welfare

Generating trust among consumers
that we are addressing their concerns

A Developmental Perspective
Advisory Committee on Colleague
Assistance (ACCA) of BPA

Continuum; off psycholegical preblems fiiom a
developmentall perspectives: firom naive and
unknowing| tor persistent denialler resistance to
acknowledging a problemror willingness to
change:

Stress>Distiess>Impaiment>

Improper Behavior>" Intervention/ Sanction
(©'Connor, 2001)




Shift te)Competency: Language

2002 National Competencies Conference - focused on
identification, training and assessing core competencies
in| psychology;

All"'10 workgroupsiaddressed the issue of: trainees
making inadeguate; progress, towards developing
professionall competencies

Personal psychological healthiness, personallintegrity,
ethical behavior, interpersonal skil(s, ability te use
supervisionireflectively’ seen: as critical components of:
severall competencies

Practicum Competencies by ADPTIC

Competency Benchmark Project (BEA)

Competency Assessment Toolkit (in press)

: Macrosystem:
Multi-system Cultural beliefs about being a psycholo

Interactions pra c chologist.

leagues, peers,

Microsystem:
Direct interaction with peers, students,
supervisors, advisor, instructors

Individual

o Courtesy of Christiane Olar BlancojVega

Systemic Connections, in
Professionall Psychology:

Shift firom\ individual case/ one program to a national
conversation about shared goals

Shift fromiindividuall programs to) recognition; off
continuumiand connections across; training  and practice,
incltding professionallerganizations — state and national

Iiraining) programs are, in effect, the prevention program
for the field, e.g., learning| to have! difficult conversations

Effort to address ecologicall factors that facilitate or
constraifi appropriate action

Training as “Gatekeeping”

Gatekeeping involves:

1) A passage between

2) Two or more places with the

3) Authority to allow passage, or not, and the

4) Responsibility for that decision.
Behnke, 2009




Commission on Accreditation
Guidelines and Principles

Domain A.6) Eligibility,

The programi adheres to...formal policies
and procedures that govern...student
performance evaluation, fieedback;,
advisement; retention and termination
decisions....that pertaini to) faculty’and
student rights, responsibilitiesiand
personal development.

CoA — Domain E, (Cont.d)

Students receive, atileast annually,
written fieedback on therextent torwhich
they: are meeting...requirementsiand
EXPEctations..

Suchjfieedback should includes
...timely written: notification off problems
.-.guidanceires stepsite remediation

...substantive written feedback on| sUccess

of corrective actions

Commission on Accreditation
Guidelines and Principles

Domain EZ Student-Faculty Relations

...At the time of admission, the
proegram! proyvidesithe students with
wiitten| policies and procedures
regarding programiand institution
reguirementsand expectations
regarnding students” perfiormance
and contintancelin the progdram)
and' procedures for the termination
of students.

Ethical Obligation to; Address
SELE Competence
APA Code of Ethics (2002)

2.03 Maintaining Competence

2.06 (b)I Managing| Personal Problems and

confilicts' by, obtaining) professional consultation
or: assistance and/ox limiting work related duties




Ethical Obligation to Address
COLLEAGUE Competence
APA Code off Ethics (2002)

1,04 Informal Reselution of EthicallVielations

...autempt toresolve anl issue by bringing| it
tol the attention' of that individual....

1,05 Reporiting Ethical Violations

...l apparent ethicallviolations hasi substantially.
harmed or is likely to harmia person...and Is not
appropriate for infiormal
resolution.....psychologists take further
appropriate; action.

Ethical Obligation to Address
Competence During Training

Ethical Obligation to Address

Competence During Training
APA Code of Ethics (2002)

Standard 7.02 states: Psychologists responsible

for education and training programs take
reasonable steps to ensure that there is a
current and accurate description of the program
content (including participation in required
course- or program-related counseling,
psychotherapy, experiential groups, consulting
projects, or community service), training goals
and objectives, stipends and benefits, an
requirements that must be met for satisfactory
completion of the program...

Ethical Obligations to Address
Competence During Training

Standard| 7.05) states that wheni therapy: is

Standard 7.04. states: “psychoelegistside not reguire
stlidents to disclosel personal informationt,.except mandated),

(1) if the program... has clearly identified this thesstudent hastiie eption) of selecting| the
reguirement inl its admissions| & program| materials therapy fiiem practitioners unaffiliatediwith the
(2)ithe information!is necessary. to evaluate or program,”

obtain assistance for stlidents Whose personal and that “faculty Who)are ot are likely toibe
prieblems colld be reasonably” judged tojbe responsible for evallating|students’ academic

pr?vgtnting them frorp péarforming their Frainint%.. . performance do not themselves provide that
activities)in a competent manner or posing al threa i
to the student or others™ (APA, 2002, pp. 9-10). HISIE YRR 2 DALY,
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APPIC
APPLICATION FOR PSYCHOLOGY
INTERNSHIP (2008) (AAPI)

Section| 65 Application; Certification

I understand and agree that, asianiapplicant fox
the psychology:internship: program), I have the
burden' oft producingladeguate infiermation| for
proper evaluation of my: profiessional
competence, character, ethics, and other

gualifications and fior resolving any:doubts about

suchrgualifications.

Role of Diversity

Intersection with faculty: deliberations about
trainees with: competencer problems

Research showsivariation| acroessifiaculty:
Continuum of fiaculty conceptualizations fi-em
color blind to context/culttre attentive

More Variation| expressed by faculty/who
attemptedito integratel context-atientive
strategies than| facllty Whoiascrhibed tor color-
blind approach

(Shen Miller, Forrest & Elman, 2009

AAPI Certificate (cont.d)

I hereby’agree that personally identifiable information
about'me, including but not limited to'my’ academic and
professionall gualifications, performance; andlcharacter,
IniWhatever form maintained, may: be'provided by my;
academic programitoiany. internshipitraining site to:
which I have applied and/orwill match. I further agree
that;, fellowing any internship match, similar information
may. be provided by the internshipisite tormy; ?raduate
program. I understand that suchi exchange of
information shall'be limited to, my: graduate program,
any. internshipisite, and/or representatives off APPIC, and
suchiinfermation;may. not be provided to other parties
without my consent.  This authorization, which may: be
revoked at any: time; supersedes any prior authorization
involving the same subject matter.
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The Law of No Surprises
What is expected of trainees?

What happens if a trainee falls short
of expectations?

Whether a particular trainee is
meeting program expectations
The status of a trainee in the
program vis-a-vis a remediation
plan Behnke, 2009




» Be thoroughly familiar with the
process your program has set
forth HIPAA AND FERPA:
» Follow your process carefully Privacy  Alphabet Soup

« Document that you have P

followed your process Associate General Counsel
' Program faculty Speak Wlth one, Americani PsychoeloegicallAssociation
not multiple, voices Behnie, 200

—_— Health Insurance Portability and
Disclaimer: Accountability Act (HIPAA'

The following materials are intended to provide general information regarding Federal IaW prOViding primarily for the

the provisions of HIPAA and FERPA and their application to trainee situations. 1 7
This information does not represent legal advice and should not be relied on as portablllty Of InSUrance.

such. This presentation is not intended to be a comprehensive statement on

the subject but, rather, an overview: that provides practical information for the : g

reader. For further information on this subject, it is suggested that participants u Regulatlons address the PLIVaCy: ofi health

contact their university or corporate counsel or seek individual legal . .
representation. Information.

Applies; to Health Care: Providersiand
protects healthiinformation




Health Insurance Portability. and
Accountability Act (HIPAA)

Some; functions off educational institutions: may.
be subject tor HIPAA privacy, reguirements

s Academic Medical Centers
s Counseling Centers
= Student Health Centers

Mostiacademic institutions” fUunctions! are; NOi
covered

HIPAA/EERPA-The Overlap

If FERPA # HIPPA

Student Jireatment Records:

= Student treatment records iff available only to the
peoplerproviding| treatment # HIPAA or FERPA

s Student treatment records) used beyond treatment
Can only be disclosed according to) FERPA
Once Disclosed, they are outside  the HIPAA exclusion

SO, Shared treatment records = FERPA

Employee Health' Information = HIPAA

FAMILY EDUCATIONAL RIGHTS
AND PRIVACY ACT (FERPA’

Prievents an firom
having a of disclosing
the of stuidents; (current
or: former), or: personally’identifiable
infermation; contained! in education
records, without the writien consent of
the student.

Trainee Records Under

HIPAA/FERPA

SO: Most trainee documents are NOI HIPAA
protected

= Academic programs generally aren’t covered entities

= Even if they are covered entities, student records = FERPA
(and student records # HIPAA)

= Records received from a covered entity may be HIPAA
protected fiom that entity, but ence they come into the
program’s academic record of the student, they become
only FERPA records.




Trainee records that are, or may
be, HIPAA protected:

Treatment recordsirelatingtormedical or mental fhiealth
treatment: provided! fo/a student: by al covered entity;
= Must be an entity’ other thanm. the educationallinstitution

Records relating toinon student individuals treated by HIPAA Covers Protected Health
He dairtes Information held by a Covered! Entity

= Includes only treatment notes or other data pertaining toithe
individual patient.

HIPAA PRIVACY REGULATIONS:
Core Requirements

= Supervision notes of the trainer would be FERPA, not HPPA, but
should still de-identify the patient.

= Treatment records re the patient are under the HIPAA
protections at the covered entity treatment location

HIPAA PRIVACY REGULATIONS: Most colleges and universities can qualify as
Core Reguirements, Cont. hybridlentities! (I HIPAA covered at all)

Only: the parts of hybrid entities that actually,
performi covered functions need te comply,
withithe substantive requirements of the
privacy. rule:

Covered Entity: A'health' carel provider
who tiansmits any: healthrinfermation in
electronic form i ConNECtIon With! certain
financial and administrative transactions.

Be aware ofi instititional policies and
“firewalls” separating| covered: partsi ofi the
institution from these that are net covered.

Hybridlentity: al covered entity: whese
covered functions are NoLIts primary.
fiunctions




If HIPAA Covered, Whatis
Protected?
Protectedi Healthl Information (PHI):

Informations transmitted or maintained /7
any rommithat

u relates to thel health or health care of an
individual (incltding payment); and

» [dentifies thel individial.

HIPAA Take Home

Most important: Be aware off whether you are providing
Services inia covered entity.

HIPAA covers specific health informationi held by a
covered entity—not alllmedical infermation®

Most records|concerning| trainees will not be covered by,
HIPAA—they will'be covered! by FERPA.

HIPAA is al baseline of privacy, not a ceiling

State laws, licensing board reguirements, and
institutional’ policestall may: apply and! all may: raise

more significant risks.

HIPAA PROTECTIONS

PHI canionly be used ordisclosed. three ways:

= For treatment, payment and health care operations.
= With the individual’s authorization

= Without authorization for certain purposes
Legall reguirements, law enforcement, public health, abuse
reporting, ete.

Have to disclose of PHI to the individual it relates to
upoen| reguest:

= Except for psychotherapy notes

HITECH

Purpose: Development off nationallinteroperable
electronic health records network:
u Included|in stimulusipackage

Many/ diffierent elements:

= Includes privacy: and security’ protections for
electronic records, including protections for mental
healthirecords

n Increased notification| of breaches

u Increased enforcement for HIPAA breaches

Criminal penalties can be Used against an individual, not just
entity.

n Provides funding to help implement HIT in/ Practices
Doesn't change HIPAA/EERPA analysis
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FAMILY EDUCATIONAL RIGHTS
AND PRIVACY ACT (FERPA)

Prievents an firem
havinga of disclesing
the ofi stidents (current
or: fiormer), or: personally identifiable
infiermation; contained injeducation
records, without the written| consent of
the student.

Policy or Practice:

FERPA covers only: thel policies) o' practices
of an institution

An| accidental, Unigue or unusual
disclosure Is noti al “practice’” or “policy”

Educational Institution

Any: institution' receiving) federall funding

Includes fiederal grant meney, Pellfgrants,
student: loan| programs

Almost all institutions in the US are
covered! by FERPA

FAMILY EDUCATIONAL RIGHTS
AND PRIVACY ACT (FERPA)

Preventsian firom
having a ofi disclosing
the of students; (current
or former), or personally’ identifiable
information contained!in: education
records, without the writien consent of
therstudent.

11



Education Records:
Includes: Virtually: ALL Records
Definition: Documentsiand other materialsiwhich

= contain'information directly related to a student, and

= are maintained by anieducational agency: or institution or
by a person acting for such institution.

= Examples: class schedules, emails, disciplinary files, letters
of recommendation, transcripts, etc.

Alsoi caniinclude records inl disabilities services units,
academici counselingl centers, student healthi centers

Educational Records must be
written and maintained documents

FERPA protects records, net
confidentiality’ off infermation; in' general

s Personal observations ofi'a sttident/concerns
about al student are not “records”

= Oral discussions)ofi students’ behavior: are;not
“records”

Education Records

Do not Include:

= Directory information
(Nothing harmful or invasive: Student directory info, degrees, etc.)

u law enforcement, records created for law,
enforcement purpoeses

u medical records created by al health' care provider:
for treatment purposes:

= Employment Records

Unless being a student is part of the job description or
reguirements (e.g. GTA’s, work-study, etc.)

Educational Records must be
written and maintained documents

FERPA'isinot implicated UNLESS

u yoUu areisharinglsomething that has beenwritten
down andlkept asipart of a student’s/record, OR

= youl arelsharinglsomething| taken' directly fiom a
written| record

Information taken firom! al source other than
educationall recordstis net covered by FERPA

= Even if the educational records mighticontain the
same information

12



Exceptions to Educationall Records:

Student Tireatment Records:

Student records *...whichiare made or maintained by
a| physician, psychiatist, psychologist, or other
professionall... and whichiare made, maintained, or
used only: in connection with| the provision of
treatment; to the student, and are not available to
anyone other than persons providing such
treatment;, ...”

s NOTE: Once;suchirecords are shared, even with the
students themselves, theni they DOIbecome
educationallrecords covered by FERPA,

s Under FERPA means must belavailable to the student

49

EXCEPTIONS: CONT.

Accrediting organizations) to) carry out their
accrediting filnctions:

Iin|response te a subpoena

Disciplinany: Action: Information regarding any,
vielation|ef any:law/or policy off thernstitution
governing the Use o) pessession of alcehol or a
controlledisubstance may: be disclosed to
parents)... of a student under 21.

EXCEPTIONS: DISCLOSURE IS
ALLOWED WITHOUT CONSENT TO

Another Educationall Agency, or Institution in
which' the student: is; enrolled! or receives SErVICeS

Other Schooll Officials: whoe have a “legitimate
educationallinterest”

Parents offa dependent student

Appropriate; persenst in: Emergency. Situations

Another Educational Agency/. Institution Where

Student is Enroelled or Receivind Services

Covers any: institution that: receives funds fiom
DOE: prietty much every: institution of higher:
education

Allowsfsharing| off student: records reganding
students in joint/degree; programs; intermship
programs, oifother dual educational
alifangements

Reguires notification) te; student of: disclosure

n Either as part of school’s annuall notice of practices or
at the time of the disclosure

13



Other School Officials With a
Legitimate Educational Interest:

Cani be very: broad

Generally incllides people whorare:
Employed by the university
A person or company with: whom the university: has
contracted
A member of the board of trustees
A student on an official committee
Other similar individuals

Legitimate educationallinterest:
= The official needs to see the record in order to fulfill his or
her professional responsibilities for the University.

Emerdency. Situations: RULES

Articulable and significant threat te) the health or
safety’ of the student or others

= Needito record the “articulable threat”
Releases|should be nariowly: tailored

Appropriate persons: Parties who canjaddress the
Specific emergency; typically: law enforcement
officials, public:health officials) trained medical
personnel

= New Regulations clarify that parents can be “appropriate
persons.”

Other School Officials Withia
Leqitimate Educationall Interest:

New; RegulationsiClarify: A University: can outseurce the
practical training of students, and

Information may be disclosed to the hospital), clinic or
b?f:_;inelss that does' that training as “other school
officials”

Contracts with those entities must reflect that the
information is owned' by the college/university and
subject to FERPA:

School itself must define list of officials: Check your
definitions, get this included

Emergency. Situations: Action

Good Eaith Standard

New' regulations: Defierence to the institution
decision maker
= Based on the informations available at the time of the
determination, there must only be a rational basis for the
determination

Disclosuries based on reasoni andirational argument
are unlikely to cause preblems

Which case would you rather be defending?

14



Consent

Oftten| easiest and safest way: te deal with concerns

Waiverneeds tornclude
= Records that may: be disclosed
= Purpose forr which they’ be disclosed

= People or classes of people to whom they may be
disclesed

NOTE: Studentsimay: 70t be reguiied to waive theirk
FERPA rightsias al conditionifor acceptance intoran
educational institution' or receipt of educational
Services.

Enforcement:

RiskiisiHaving| Federal FundsiWithheld

Enforced by’ therDepartment of Edlcation

s DOE can investigate and review! potentiallviolations

u If'it finds a violation, DOE must recommend a
compliance plan and!provideireasenablertime; for the
institution to; come into)compliance

s On/yif the institution dees not come into)compliance
can funds be terminated

STUDENTS” RIGHTS UNDER FERPA

Inspect and review: their records
u Including shared treatment records

Reguest aniamendment to) their records

Place ainoete)in theirr education record if:
amendment denied

Consent to) disclosures

Filerarcomplaint withithe' DOE

Reality. of Enforcement

Tlerminationiof Funds has never happened

Therelisine private rght of action under FERPA

State Laws) can be more strict that FERPA
u Disclosure that does not vielate FERPA could stilllead
toistate law: defamation o libel claims.

u State Privacy lawsimay: provide greater protection to
students

Remember: faculty at public institutions are
government actors

15



FERPA TAKE HOME

EERPA; covers;records, not all infermation

Student records must be'kept confidential
except in limited circumstances

Three major EXCEpPLIoNS are:

u Another academic] programi student attends
= Other Schoeoll Officials (incl. Contractors)

u fHealth and Safety’ emergencies

Consent: is easy’ and' practical

If'in doubt, ask for guidance before disclosing

Meeting the Spirit of the Guidelines &
Principles, for Creating ani Environment
of Trust and! Respect withi Trainees

- Remediation SUiggestions

- Eormall Actions
Tirainees with Competence Problems
Guidelinesifor Supervision: & Documentation
Iiraining REseUrces

- Futurer Directions

- Vignettes

Implementing Action Plans for
Remediation — Within HIPAA &
FERPA Guidelines

Jeffirey: Baker, Ph.D., ABPP
University: ofi Tiexas Medical Brianch
Galveston, Texas

REMEDIATION CONSIDERATIONS
(Lamb.et al., 1957)

Oncel problems have been identified, there need
to) be severallmeaningfitl ways te address them

Theselneeditolbe clearly stated and presented in
alwrittenrdocument and therremediation) plan
needsito be discussed and agreed upon

Possible and perhaps concurient CoUrses) of:
action designed to remediate problemsiinclude;,
but are not limited to) the following

16



REMEDIATION CONSIDERATIONS

Increasing supervision, either with the same or other
SUPENViSors

Changing the format, emphasis, andjor focus, of;
SUpervision

Reducing' and//or shifting  the trainee’s workload:
Requiring specificiacademic coursework
Providing additional mentoring

Recommending and/or requiring personal therapy: inia way:
that all partiestinvolved have clarified the manner in which
therapy: contacts will' be used ini the evaluation; process

Recommending, when appropriate, alleave ofi absence
and/or a second internship or residency.

Collaborating with the graduate department on, the:
gamdeq_iation planiiniaccord with the' CCTC Communication
uidelines

FORMAL ACTIONS
(Lamb et al., 1991)

Probation
= Injwriting),

Identify specific behaviors| or areas) of
professional flnctioning of concern

Directly rielate theseibehaviors to written
evaluations

Provide: specific ways deficiencies, can: be
remedied

Identity’ specific) probationary’ period
Stipulatehow! functiomng will'change at site
during| prebation, if applicable

Reiterate the availability of due process
procedures

REMEDIATION
CONSIDERATIONS

When'a combination off therabeve
interventions; dornot, after aireasonable
time period, rectify’ the: problem), or when
the trainee seems unable ot unwilling to
alter his/her behavior, the program: may.
need to) take more formal actionfin’ accord
withr theiir due process guidelines

FORMAL ACTIONS

Giving the trainee a limited endorsement, including
the specification! of those settingsiin whichi he/she
could function adeguately:

Terminating thertrainee fiiom: therprogram: and
communicatingl this toithe apprepriate panties
Recommending and assisting in implementingla
caneer shifitfor the trainee

“All’of therabove steps need to bel documented
appropriately andiimplemented inaccord withithe
due processiguidelines

17



TERMINATION
(Lambiet gl., 1991)

Steps to) take prior to notifying trainee

s Review!agency and institutional implications
of therdecision

u Letter sent toitrainee andother relevant:
partiesfreiteration’ prebationary’ conditions,
trainee’s response;, and reasonstfor dismissal

= How' and wheni the trainee’s status will
change at the site needs toibe determined

TERMINATION

Once these steps have been taken

u Hold meeting between the trainee and
relevantitraining and sitel persennel

u Inform) trainee of theldecision

u Provide a written statement

u Provide statement of revised
responsibilities

m Remind traineel off due process
guidelines

TERMINATION

Steps, (cont.)

s Trainee must be given the opportunity to
appeal in accord withr due process guidelines

u Proposed action and coriesponding wWritten
statement shouldfbe'reviewed in consultation
withirelevantinternal and external parties

= Consult with legal counsellat therfacility
= Notify, Ups the chain of command

Scenarios for FERPA/HIPAA

18



Student #1

Your: psychology: trainee’ has been identified" asi an
individual who' the: staff are concernedt about because ofi a
bit of a characterologicall issue. The' student s
argumentative and" usually: ‘goes his own way, rarely:
working  with  others:  and " usually. beingl semewhat
condescending| to faculty. The faculty: haver discussed
these concernsiover the past year andfhave fecdback from
fiellow; students andl 1-2. practicum supenvisors. The student
has' been making' Bsi or As in all his; courses including
practicum.  The student is ready tol go out on internship
and the training director hasi called toi discuss the student’s
goals for trainingl and any: input the programi can offex
about the student.

What information about the student can the doctoral
program share withi the internship training director?

Remediation Plan

What'competencies are invelved!for this
student?

Remediation Plan

When this' information/issue;is identified for
the'student how! can the program) Intervene?

Trainee Remediation Plan

Date ofi Remediation Plan' Meeting:

Name of Trainee:

Primany SUpernvisor/AdViser:

Names off All'Perisons Present: at: the Meeting:
AllFAdditionall Pertinent Supervisors/Faculty:
Date fort Follow=upiMeeting(s):

Circle all competency demainsiin whichi the trainee’s
performance does not meet the benchmark:
Foundationall Competencies: Professionalism, Reflective
Practice/Self-Assessment/Self-care, Scientific Knowledge
and/ Methoeds, Relationships) Individual and Cultural
Diversity, Ethical Legal Standards and Policy,
Interdisciplinary’ Systems

19



Trainee Remediation Plan cont.q

Functional Competencies: Assessment;, Intervention)
Consultation) Research/evaluation, Supervision)
Tieaching, Management-Administiation) Advocacy,
Description off the problem(s)) inieachi competency,
doemain cicled above:

Date(s)) therproblem(s) was brought torthe trainee’s
attentioniand by whom:

Steps already: taken| by the trainee to rectify the
problem(s) that was, identified:

Stepsialready takeni by the supervisor(s)/fiaculty: to
address the problem(s):

, have reviewed the above remediation plan with my
primary. supervisor/advisor, any additional supervisors/faculty, and the director
of training. My signature below indicates that I fully understand the above. I
agree/disagree with the above decision (please circle one). My comments, if
any, are below (PLEASE NOTE: If trainee d/’safqrees, comments, including a
detajled description of the trainee’s rationale for disagreement, are REQUIRED),

Trainee Name Date Training Director Date

Trainee’s comments (Feel free to use additional pages):

Alllsupervisors/ faculty with responsibilities or actions described inithe above
remediation planiagree to participate in the plan as outlined above. Please sign
and date below to indicate your agreement with the plan.

Remeduation Plan
Demaln' | Bowslens  forcorptsble | Bespoaibiiies | Faculn for Mothods | Exsbestion | for
[Essential Performance | Actions Bopomibiiies | Acoeptable Lmvaccrsful
Berfurmance. Eemediation

Lomgoncuts Actions

Remediation Plan Continued
SUMMATIVE EVALUATION OF REMEDIATION PLAN

Follow-up Medtingis):

Date (if
Beeded)

20



, have reviewed the above
summative evaluation of my: remediation plan with: my:
primary supervisor(s)/faculty, any additional
sUpervisors/faculty, and the director off thaining. My

signature below indicates that I fully: Understand the above.

I agree/disagree with the above outcome: assessments and
next steps (please circle one). My comments, if'any, are
below., (PLEASENOTE: If: traineeldisagrees withithe
OULCOMIES, aid IEXT SIEPS) COMITIENLS, INCIUaIg, a detalled.
dESCrpLoN, Of the tialEEs rationale for disagreement, are.
REQUIRED))

Trainee Date TraininglDirector  Date

Tirainee’sicomments (Feel fiiee toruse additional pages):

Student #2

Youl have a student who hasj signed the APPIC
AAPI" form: that — authorizes; disclosure  of
information.  [However, you are concerned that
the student will sue; you for libell iff your disclose
that the student isf somewhat, aggressive, not
open’ to feedback, and judgmental., ISk it
permissibler o' youl ast the' dectoral’ program
training director tor contact the' internshipr with
this infermation?

Remediation Template

Scenario #2 Discussion Cont.

Other legallliability;
= Tj0 the extent youl reachi out to)the program to make
an affitmative effort to)sharelyour concerns about the
student, thereiis some argument: that you are
deliberately: attempting toidefame the student or
interfiere with his/her career.
u The fact that the information proyvidediis truthfullis
also)a defense to) aldefamation claim:
= The consent form! provides some! protection,, in that it
authorizes disclosure, butiit doesinot waive the right
toilegall action for intentional defamationior: libel.
= 10 the extent thelinternship. isiasking| you for:
infermation) you have'a much: better argument
against any claim) of intentional interference with the
student’s future prospects. -
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Student #3

Tihe parent of one of your graduate studentsis
concerned about therstudent’si behavior and: lack
of communicationiwithithe parents. You have
noticed! that the student has changed over the
|ast semester. [He is dressing much more
slovenly, appears;torbe unwashed on' certain
days, and seems depressed. His grades; are
slipping. €an youldisclose thisfinformation; to
the parent? Must you' disclose toithe parent?

Student #5

Your student hasia medicalicondition that
affects her energy/levels She has provided
you withfdocumentation firom: her doctor
explaining’ her absences firom class and
need fior extra time onjexams. Are you
alloweditor disclosel this infermation to the
internshipl program torwhich'the student is

applying?

Student #4

You have an intern who seems fed up with his graduate
program. He has said nothing specific but has expressed his
disappointment that his advisor is rarely available and does not
return phone messages or emails and has refused to sign up for
Twitter. He has made statements to his fellow interns that some
housekeeping needs to be done and he isi just the person to do
it. His fellow interns have told you that they know he owns a
gun, because he is an avid hunter and carries several in his
trunk. You know he plans to Po visit his home program this
week, and other interns have told you that he thinks this would
be a good time to get the needed “cleanup” started. Youi have
tried to talk to him about his concerns and plans, but he has
refused to discuss it with you. In discussing the situation with
other supervisors, one of them mentions that her supervision
notes show: that he has been making such claims throughout the
year in their discussions, but they seem to be gettingl more
frequent.

Are you allowed to disclose thisi information to the graduate
program?
L,

QUESTIONS?
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