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Introduction 
 
Psychology in the context of disciplines 
 
Psychology as a scientific discipline, having roots in such diverse disciplines as philosophy and 
physiology, transcends the humanities, social sciences, biological sciences, and mathematics in 
its methodologies and substantive areas of scholarly inquiry.  Its clinical, social and cognitive 
scientists today can be found collaborating with neurochemists, molecular biologists, physicians 
and others of the expanding neuroscience field who seek a better understanding of the human 
brain and its relation to thought, emotion, behavior, and disease.   By contrast, other 
psychologists may be found collaborating with sociologists, economists, political scientists, and 
scholars of the humanities in seeking a better understanding of the social issues that pose 
significant and costly challenges to the quality of life and human society locally and globally.   
 
This diversity of the discipline has at least two major implications for academic work in 
psychology.  First, as is true for other disciplines as well, with the diverse and expanding bodies 
of knowledge that are vital to those in the discipline, graduate study at the doctoral level among 
those preparing for research careers has become increasingly specialized.  At the same time, the 
diversity of academic and non-academic employment roles for psychologists prepared for 
research careers has increased over the past half century.    
 
Over the same period of time another distinctive development has occurred in psychology, 
typically uncharacteristic of the humanities and other science disciplines.  It is that psychology 
has become a licensed profession, as well as a scientific discipline.  Today psychology is a major 
health profession, along with medicine, dentistry, nursing, and public health, with applications 
well beyond its historical roots in mental health.  The professional practice of psychology also 
can be found in our nation’s school systems, our corporate organizations, and our communities in 
general.  This development also has increased the diversity of academic and non-academic 
employment roles for psychologists whose graduate education emphasizes the integration of 
theory, research and practice in the profession.  
 
At mid-century in the 1900s, approximately 70% of the new doctorates in psychology placed in 
academic positions as their primary employment, with the others taking non-academic positions.  
Today that statistic is the reverse, namely, approximately 30% of our new doctorates in 
psychology take academic positions as their primary employment.  This statistic must be 
interpreted, of course, in a supply and demand context.  On the supply side, there are many more 
doctoral degrees granted in psychology today (approximately 4,000/year) than there were in 
1950 (approximately 350).   Moreover, of the doctoral degrees granted today, approximately 
60% are in professional practice areas of psychology.  On the demand side, clearly the number of 
postsecondary academic institutions at which psychologists are needed for faculty positions has 
increased, as has the number and diversity of academic units of organization (i.e., types of 
colleges and academic departments) in which they have faculty appointments. Similar increase in 
demand for psychologists also has occurred outside the academy. 
 
Psychology in the context of preparing future faculty 
 
Psychology and education have been inextricably related as disciplines for at least the past 
century.  The first teaching clinic in psychology, during the 1890s, included an assessment of and 
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research on reading difficulties of a school youngster.  By the early years of the 20th century, 
John Dewey’s profound influence on the philosophy of American education and schooling 
already had been initiated, even as he served as the 8th president of the relatively new American 
Psychological Association (APA) in 1899.  The preparation of teachers became a major focus of 
Dewey’s scholarship and political influence. 
 
Human learning, and the motivational, cognitive, and behavioral processes related to it, has 
always been central to psychological research, as has its assessment through educational test 
development, aptitude and interest measurement, and in today’s context the multiple forms of 
human intelligence.  Many of the leading scholars contributing to our national initiatives on 
education reform, through improvement of teaching and learning and their assessment, have 
disciplinary backgrounds in psychology.   Although most of these contributions historically have 
been applied to the pre-K through secondary education levels, increasingly they are being 
examined as well in the context of learning at the higher education level.  Classic examples of 
psychologists’ contributions to postsecondary education include Wilbert McKeachie’s guide on 
teaching tips for college faculty, Alexander Astin’s longitudinal assessment of undergraduate 
student outcomes, and Robert Boice’s scholarly work on new faculty. 
 
It was for good reason in the historical context of psychology’s growth as a discipline that one of  
the earliest member interest divisions to be formed when the APA was reorganized in the 1940’s 
were the Division on Teaching of Psychology.  Since those years, further institutionalization of 
commitment to undergraduate teaching in psychology has been evident in the form of periodic 
national conferences on that theme, emphasizing the role of the discipline in the context of 
general and liberal education.  Indeed, the APA has a policy related to the purpose of the 
undergraduate major in that context and more recently developed national guidelines for learning 
objectives of the undergraduate major in psychology.  The APA Division on Teaching of 
Psychology also publishes a scholarly journal and maintains an excellent web site of resources 
for undergraduate faculty and students.  In collaboration with the APA Education Directorate, it 
also sponsors workshops and recently established a task force to develop initiatives related to the 
future professoriate in psychology, an effort coordinated directly with the APA Education 
Directorate’s PFF program.  For undergraduate students, among whom Introductory Psychology 
remains one of the most heavily enrolled courses across all types of colleges and universities, 
and a major in psychology remains one of the most popular majors, the national honorary society 
Psi Chi remains active in a variety of activities in collaboration with the APA and regional 
psychological associations. 
 
It is within this context that the national initiative “Preparing Future Faculty” (PFF) finds a 
particularly natural place in the discipline of psychology.  Yet, despite the long and broad history 
of psychology’s involvement with education, teaching, learning, and assessment of the same, 
graduate departments of psychology in doctoral degree granting institutions generally have given 
no more systematic attention than have graduate department in other disciplines at that level of 
education to the formal preparation of their doctoral students for the professoriate as a scholarly 
profession.   In general, they have prepared their students well in the conduct of research or, for 
psychology’s applied areas, for professional practice outside the academy.  The diversity of 
career options for psychologists in academic and non-academic positions, or some combination 
thereof, is a subject with which most graduate students in psychology are not well acquainted, let 
alone the issue of how best to prepare in graduate school for these alternatives.  It is towards a 
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better understanding of these issues by students and faculty that the APA, in collaboration with 
the Council of Graduate Departments of Psychology, aspires to achieve.    
 
The national PFF initiative, therefore, is consonant with this goal.  By participating in the PFF 
initiative, moreover, psychology has developed some different models by which different types 
of graduate departments might consider implementing and institutionalizing as part of their 
graduate education mission the preparation of their students, or at least those with interest and 
potential, for the complex array of roles that characterize the professoriate among the diversity of 
higher education institutions in our society.   This report will highlight the lessons learned from 
the PFF models in psychology, the developments that are leading to further implementation and 
institutionalization of the PFF mission in graduate departments of psychology, and other 
recommendations resulting from our PFF experiences. 
 
Preparing Future Faculty in Psychology: Four Developmental Models 
 
The request for proposals to participate in the grant for “Preparing Future Faculty in the 
Humanities and Social Sciences” was promulgated by the APA doctoral degree granting 
institution graduate departments in psychology in January 2000, guided by provisions set forth 
for the grant by the AAC&U and CGS.   
 
The APA also appointed a national advisory panel of 15 psychologists and 1 graduate student 
(president, American Psychological Association Graduate Students).  The psychologists were 
diverse in academic institution background, years in the discipline, gender, ethnicity and 
scholarly areas of interest.  Most have been leaders of education in the discipline.  One was a 
postdoctoral resident who had completed a campus-based PFF program at Duke University.  The 
names and institutional affiliations of those appointed are presented as Appendix A to this report. 
 
The major task posed of the advisory panel was to evaluate the grant proposals received in the 
Spring 2000, each panelist being asked to evaluate each proposal on the PFF rating form 
presented in Appendix B, designed to cover the major objectives of the PFF grant.  The plan of 
the grant being for each disciplinary association to support about 4 university models, under an 
institutional matching fund provision, the advisory panelists were  asked to rank the proposals in 
addition to rating each proposal on the PFF factors.   
 
Following this process, four grant awardees were selected in psychology, these being Miami 
University of Ohio, the University of Colorado at Boulder, the University of Georgia, and the 
University of New Hampshire (alphabetically listed).  From the perspective of graduate 
education in psychology, these grantees represent four different university settings and 
department cultures.  Salient characteristics of each are described as follows. 
 
Miami University of Ohio (Miami) 
 
Although it is a doctoral degree granting institution, Miami as an institution has a history of 
emphasis on undergraduate education, is known for its “learning community” initiatives, and has 
regularly hosted a Lily Conference to advance college teaching.  Its graduate department of 
psychology faculty share in undergraduate and graduate education responsibilities and represent 
the diversity of psychology as a scientific discipline and profession, thus preparing their modest 
number of doctoral students for a range of career options.   
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Miami’s partner institutions for PFF included: Miami University Branch Campuses at Hamilton 
and Middletown, Northern Kentucky University, College of Mount Saint Joseph, and Earlham 
College, public and private institutions at which undergraduate education is the major 
institutional focus and teaching is the major role of faculty.   
 
No other PFF program, campus-wide or discipline-based, existed at Miami when the grant was 
awarded to psychology.  At that time, the PFF cluster team leader for Miami held the rank of 
Associate Professor of Psychology.  
 
The University of Colorado at Boulder (Colorado) 
  
As a Research I institution, Colorado enjoys depth and breadth of research faculty in the graduate 
department of psychology.   Its faculty and enrolled graduate students also reflect the diversity of 
scientific and professional areas of psychology, although major emphasis even in the 
professional areas of psychology remains on research.  While the undergraduate enrollment is 
substantial, the graduate department faculty emphasis is primarily on research and the 
preparation of graduate students for research careers. 
 
Colorado’s partner institutions for PFF included: Colorado College, Yale University, and 
Connecticut College.  In other words, there were two clusters coordinated through this PFF 
program, each having a distinguished Research I institution partnered with a geographically 
proximal selective Liberal Arts college.  Each year of the grant, in addition, faculty and graduate 
student representatives of the two regional clusters met together on PFF issues for a weekend 
conference. 
 
Other discipline-based PFF programs existed or were being initiated at Colorado at the time this 
grant was awarded to psychology.  At that time, the PFF cluster team leader for Colorado was an 
untenured Assistant Professor of Psychology (as was the cluster leader’s counterpart at Yale 
University). 
 
The University of Georgia (Georgia) 
 
Being a Research I institution, Georgia also has depth and breadth of research faculty, distributed 
across three graduate departments of psychology (one in the College of Arts and Sciences and 
the other two in the College of Education). An innovative feature of this PFF program is that it 
was organized to include faculty and students of the three graduate departments of psychology.  
Another distinguishing characteristic is that, of the four universities having psychology PFF 
programs, a greater proportion of the Georgia graduate students are in professional practice areas 
of the discipline.     
 
Georgia’s partner institutions for PFF included: North Georgia College and State University, 
Kennesaw State University, Morehouse College, and Morehouse School of Medicine.  The 
combination of undergraduate, master’s, and professional education missions are illustrated in 
the Georgia partner institutions. 
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No other PFF program, campus-wide or discipline-based, existed at Georgia when this grant was 
awarded to psychology.   At that time, the PFF cluster team leader for Georgia held the rank of 
Associate Professor of Psychology. 
 
 
The University of New Hampshire (UNH) 
 
As a doctoral degree granting institution, UNH also places significant emphasis on 
undergraduate education as well as on the research of its graduate faculty.  Thus, similar to 
Miami, its graduate department of psychology faculty share balanced responsibility for 
undergraduate and graduate students.  Differing from the other three graduate departments of 
psychology offering PFF programs, UNH has no graduate program in professional areas of 
psychology.  Moreover, it is the only graduate department among all graduate departments of 
psychology nationally for which the primary mission of the department is to prepare graduate 
students for the professoriate and college teaching. 
 
The UNH partner institutions for PFF included: UNH Manchester, Howard University, 
Dartmouth College, Saint Anselm College, Keene State College, and the New Hampshire 
Community Technical College System.   Having two other doctoral degree granting institutions 
as well as the others in this cluster constituted the most diverse set of partners among the four 
PFF model programs in psychology. 
 
The UNH was among the first universities to offer a campus-wide PFF program which at the 
time of the grant award also was supported through academic department involvement, 
especially the department of psychology from which leadership for the campus-wide program 
originated.  The UNH graduate department of psychology, in fact, had a PFF-like program long 
before the national initiative on PFF, due to its unique department mission previously noted.   
 
Thus, selection of UNH as an awardee of the grant was not for the purpose of starting a PFF 
program; rather, it was for the purpose of advancing the quality of its existing program and for 
dissemination of lessons learned from its prior developments.    
 
At the time the grant was awarded, the PFF team leader for UNH held the rank of Full Professor 
of Psychology and was serving also as Vice Provost for Undergraduate Studies at UNH. 
 
Preparing Future Faculty in Psychology: Achievements and Lessons Learned 
 
Final reports of the PFF team clusters 
 
The final narrative reports of the four psychology PFF programs responsive to guidance on 
format from CGS, are presented as Appendix C.  The reports speak summarily to program 
highlights of activities, achievements, and concerns.  Each program also replied to an APA final 
report, the format for which is presented in Appendix D, which is included an with appropriate 
analysis of PFF program elements experienced in the degree granting and partner institutions.   
 
These reports were preceded in turn by an annual progress report submitted by each cluster team 
to the APA, in which developments were requested in relation to each of the PFF program 
parameters on which their grant proposals had been evaluated initially.  In addition, the APA 
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program coordinator conducted a site visit to meet with participants of each of the four programs 
and, as available, their department and relevant university administrators.  Thus, progress of each 
program was monitored throughout the grant period. 
 
Noteworthy individual recognition of PFF participants 
 
While most of this report is focused on program achievements, it seems worthy to mention a few 
individual achievements as well.  During the course of this PFF grant, two of the four 
psychology PFF team leaders, and one of their deputy team leaders, were promoted in academic 
rank.  Although this achievement cannot be attributed to their PFF leadership roles, it is at least a 
tribute to these faculty that they were able to advance in academic rank while also devoting 
significant time to PFF leadership responsibilities.   
 
What can be attributed to the PFF faculty of each team cluster, the team leaders, other faculty of 
the lead university, and faculty of the partner institutions who participated in this PFF program, 
is the success of leadership in this program, however modest the accomplishments within any 
one program might seem to be.  Their involvement in PFF truly reflects their professional 
commitment to the value and goals of the PFF program, most important of which is to facilitate 
the professional development of graduate students who will be the future professoriate.  The 
goals of PFF cannot be achieved, nor can achievements be sustained, without the commitment of 
faculty in the degree-granting and partner institutions.    
 
Finally, achievements of the PFF scholars during the period of this grant are also noteworthy.  A 
few of these scholars received campus and national recognition for leadership during the period 
of this grant, achievements noted in separate program reports as warranted.  On a more general 
level, however, it is the graduate students who validate the purpose and value of PFF.  The 
unequivocal enthusiasm of psychology graduate students who have participated in PFF has been 
evident through each of the following: the personal experiences they have shared with faculty; 
their participation in regional and national conferences of psychologists and psychology graduate 
students; published articles they have written or interviews for media in which they participated; 
their involvement in the two summer PFF summit conferences held during this grant period with 
PFF participants of other disciplines; and their roles within each of the four psychology program 
clusters in planning and evaluating PFF activities with faculty of their PFF lead and partner 
institutions. 
 
Beneficial outcomes and lessons learned from PFF programs in psychology 
 
Individually or together, the PFF programs in psychology in partnership with the APA can be 
credited with the following overall outcomes of benefit to the future of graduate education in 
psychology: 
 
♦ Demonstrated the mutual value of college and university partnerships for undergraduate and 

graduate faculty and students in psychology. 
 
♦ Demystified for graduate students the nature of academic culture and faculty work, and 

acquainted them with diverse academic settings for psychologists. 
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♦ Modeled for ethnic minority and other students interested in community service how that 
professional activity can be accomplished through academic work. 

 
♦ Developed and demonstrated the feasibility of an on-line (Blackboard) short course (6 

weeks) on preparing graduate students to teach in psychology. 
 
♦ Instituted an annual workshop (1.5 days) for graduate students on developing a teaching 

philosophy and preparing to teach in psychology. 
 
Of the lessons learned from the PFF programs in psychology, the following principles  seem 
most critical if PFF is to remain or become institutionalized in graduate departments of 
psychology: 
 
♦ It is essential that multiple ways for achieving the goals of PFF be recognized, and that those 

goals be achieved in ways consistent with the university’s mission and culture and that of its 
academic graduate departments. 

 
♦ For PFF to be sustained, it should become an integral part of the department and university 

goals for graduate education in the discipline, with commitment of academic leaders and 
multiple departmental faculty accompanied by appropriate recognition of their roles. 

 
♦ Whenever feasible, PFF program initiatives should make use of already existing university 

resources, e.g. faculty development or teaching and learning centers, internal grant support, 
colloquia, etc. 

 
♦ Involvement of graduate students in PFF activities should be planned on a flexible basis, 

allowing for individual needs and interests of different graduate students in their academic 
and professional development. 

 
♦ Although PFF should not be conceptualized as limited to teaching, a core element of PFF 

programs should be some level of preparation for teaching in one’s discipline, ideally 
reflecting the integration of teaching with research and service. 

 
Institutionalization and Future Developments of PFF in Psychology 
 
The model PFF programs in psychology 
 
Of the four model PFF programs in psychology, the UNH model clearly is the most mature in its 
development being institutionalized through the graduate department mission and enjoying the 
commitment of multiple department faculty, including the department chairperson.   This 
maturity, of course, comes from nearly two decades of work in developing the program.  During 
this grant period, UNH was especially helpful in working with the other PFF programs in 
psychology and the APA on issues of dissemination, conceptualizing ways in which to assist 
other graduate departments initiate and develop PFF programs.  The UNH program is notably 
strong in its preparation of graduate students to teach in the discipline, general and specialty 
courses, and has developed for broad dissemination an on-line capability for guiding graduate 
students in their preparation to teach. 
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The Miami and Georgia PFF programs in psychology, being the only PFF programs on their 
respective campuses, accomplished modest yet significant outcomes during the grant period.   
 
Miami, working very closely with its partner institutions, afforded a variety of teaching and 
mentoring experiences within its own and partner institution psychology departments.  In 
addition, through the PFF work, it established what is now institutionalized as an annual 
undergraduate research conference, held on the Miami campus each Spring, enabling graduate 
and undergraduate faculty and students to exchange ideas on research in the discipline.  The 
Department of Psychology at Miami University has given strong support to the goals of PFF, has 
involved multiple faculty in support of PFF activities, and has included essential elements of 
pedagogy related to PFF in its graduate education curriculum. 
 
Georgia, also working closely with its partner institutions, made especially good progress in 
attracting ethnic minority students to consider the possibility of academic careers.  It has done so 
through excellent mentoring by minority psychology faculty in the three departments 
participating in PFF, and through creatively adapting service learning pedagogy and the concept 
of “engaged scholar” to its PFF model.  This was especially important for students who, prior to 
their PFF experience, envisioned little or no relationship between academic work and what they 
valued most in career objectives, namely providing public service to their communities.  Due to 
the fact that three graduate departments were involved in PFF, the extent to which PFF will 
become a part of the future curriculum of each remains uncertain at this time. For reasons 
discussed next, however, the institutionalization of PFF on a broader basis at  Georgia appear 
favorable at this time. 
   
The Miami and Georgia PFF program leaders in psychology are each working with their 
university administrations (Offices of the Graduate Deans and others) to institutionalize PFF on 
campus across multiple disciplines.  Miami plans to use its “learning community” theme to 
accomplish this outcome, facilitated by the coordinator of the psychology PFF program.  Georgia 
is exploring the possibility of a certificate program campus-wide for PFF scholars, taking a lead 
from the psychology PFF program. Where each will be centralized remains open; however, each 
is likely to be based on the principle of discipline participation from graduate departments as 
well as through campus-wide use of common resources.  
 
The future of PFF at Colorado (and its east coast partner Yale) is the most tenuous at this time. 
Each hosted excellent cluster meetings during the PFF grant period, in which faculty and 
students participated enthusiastically, including partner institution faculty.  Each of these two 
large research graduate departments, however, had less depth of senior faculty involvement in 
PFF for a sustained commitment. At Colorado, where other disciplinary PFF programs also exist, 
the possibility for the various disciplines to work collaboratively with the Office of the Graduate 
Dean is one outcome for the future worth contemplating.  The graduate students have expressed 
interest in maintaining PFF activities; but there needs to be commensurate commitment of 
faculty to the PFF goals for such a program to be sustained over the long haul.  
 
Taken together, the four PFF program models in psychology suggest a developmental continuum 
from exposure to issues (presenting information) to reflective practice with issues (development 
of knowledge).  UNH graduates enter the professoriate ranks as knowledgeable and experienced 
by practice in issues of higher education and faculty roles as any new doctorates in America.  
The graduates of the other three at this point have at least been exposed to many of the issues, 
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with some gaining first-hand experience with the issues during the course of their PFF program 
participation.   
 
The lead author of this report, as APA PFF coordinator, plans to follow up with each of the four 
model programs during the next year to assess further progress, if any, particular problems 
encountered, and new ideas introduced into their PFF programs.         
 
Other PFF programs in psychology 
 
The APA PFF coordinator also plans to work in the year ahead with at least another 4-6 graduate 
departments that have expressed interest in exploring the possibility of initiating PFF programs 
on their campuses.  One of these, Oklahoma State University, has begun already with an initial 
meeting.  Others possibly interested include the University of Kansas, University of North 
Dakota, and the University of West Virginia.  Prior contacts with Florida State University and 
Claremont Graduate University also will be re-opened.   
 
In addition, the APA PFF coordinator plans to write a letter to each psychology graduate 
department chair at universities having campus-wide and/or other discipline-based PFF programs 
to assess what involvement, if any, the psychology faculty and graduate students have with such 
programs, and to offer consultation to the department(s) on PFF if interested. 
 
During the past six months, the APA PFF coordinator has worked with PFF team leaders at UNH 
and Miami to develop a prototype model workshop for psychology faculty interested in starting 
PFF programs on their campus.  This model will be available on the APA PFF website and can 
be used by interested campuses or at regional psychological association workshops.   
 
Continued support by the national disciplinary association 
 
The APA Education Directorate will continue to budget for and disseminate information on PFF-
related activities and opportunities through: the APA Monitor (monthly magazine), program 
sessions at the annual APA convention and at meetings of regional psychological associations 
(of which there are seven), through listservs, at annual meetings of graduate and undergraduate 
education faculty in psychology, and the directorate’s graduate education website 
(http://www.apa.org/ed/pff.html).  Included on that website will be resources available to faculty and 
graduate students, including a bibliography on faculty development, one of the products of this 
grant.  A copy is enclosed as Appendix E to this report. 
 
As the APA PFF program coordinator has done during the grant period, collaboration will be 
maintained by the APA Education Directorate with higher education associations in an effort to 
bring to the discipline themes of change in undergraduate and graduate education, as well as 
contribute disciplinary perspectives to those conversations.  Particular higher education 
associations with which APA has worked include: the American Association of Higher 
Education, the Association of American Colleges and Universities, the American Council on 
Education, Campus Compact, and the Council of Graduate Schools.  We will continue to work 
cooperatively with APA Division 2, The Society for the Teaching of Psychology, on future 
initiatives related to faculty development.  Also, we will continue to partner with Project 
Kaleidoscope and the Council of Undergraduate Research, each of which is promoting change in 
undergraduate science education. 
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Finally, as a move towards institutionalization of PFF goals, the APA Board of Educational 
Affairs, with support of the Education Directorate’s programs and budget, will begin next year to 
sponsor annual recognition awards for graduate departments of psychology promoting innovative 
practices, among which will be included the preparation of future faculty for undergraduate and 
graduate education.  Other themes for innovative developments to be recognized include several 
that the APA has coupled with its PFF initiatives, specifically, attracting ethnic minority students 
to academic careers, integrating service learning and civic engagement in graduate education, 
and promoting interdisciplinary learning at the graduate education level. 
 
Without the PFF grant, most of these developments would not have occurred. 
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Appendix A 
 

American Psychological Association 
 

PFF Leadership Advisory Board 
 
 

Name     Affiliation 
 
Deborah Best, PhD    Wake Forest University  
William Buskist, PhD   Auburn University  
Stephen Davis, PhD    Emporia State University  
Emanuel Donchin, PhD   University of South Florida  
Jennifer Egert, PhD    Mt. Sinai School of Medicine  
Ann Ewing, PhD    Maricopa Community College  
Robin Hailstorks, PhD   Prince George's Community College  
Jane Halonen, PhD    James Madison University  
James Korn, PhD    St. Louis University  
Wilbert McKeachie, PhD   University of Michigan  
Barbara Nodine, PhD    Beaver College  
Marcus Patterson    Boston University  
Nancy Russo, PhD    Arizona State University  
Pamela Scott-Johnson, PhD   Spelman College  
Stanley Sue, PhD    University of California, Davis  
Elizabeth Todd-Bazemore, PhD  University of South Dakota  
 
 
 
 
 



 
Appendix B 

 
 
Preparing Future Faculty:  Evaluation for Programs 
 
1) An important concept governing the program design of each proposal will be the experiences 

achieved by the graduate student as a teacher, scholar, and member of an academic community. The 
proposal should meet the criteria of defining experiences planned for the graduate student which 
include: a) increasingly independent and varied teaching responsibilities, b) opportunities to grow and 
develop as a scholar, and c) opportunities to serve the department and campus. 

 
How well does the proposal meet the criteria of defining a formalized plan  for the graduate student in 
teaching and other aspects of professional development?  
 

      Not Defined                        Well Defined 
   

1)         2)   3)          4)                5)  
 

2) The role of faculty who will act as mentors for the graduate student will determine the degree to 
which the student will achieve an understanding of the teaching and classroom experience, academic 
governance structure, and responsibility of faculty in community service. The proposal should include 
a formalized system of mentoring by faculty members across levels of education, in addition to, the 
possibility of graduate students acting as mentors for undergraduate students in psychology. 
 
How well does the proposal meet the criteria of defining a formalized system of mentoring for the 
graduate student participating in the program? 

 
       Not Defined                    Well Defined 
   

1)         2)   3)          4)                5)  
 

3) The Preparing Future Faculty concept holds that graduate students require preparation to teach and 
render service in a variety of institutions. The graduate student should have direct experience with 
diverse types of institutions. The graduate experience should socialize the future faculty member to a 
classroom, which represents a multicultural setting and provides a forum for teaching about diversity. 
The partnerships developed by the doctoral granting department will include at least four partner 
departments of psychology faculty from other higher education institutions, such as, liberal arts 
colleges, community colleges, comprehensive colleges, women’s colleges, tribal colleges, and 
historically black colleges and universities.   

 
How well defined is the proposal in meeting the criteria of partnering with four departments diverse 
in their institutional mission? 

 
       Not Defined                    Well Defined 
   

1)         2)   3)          4)                5)  
 
 
4) The proposal should show evidence of a commitment by the doctoral granting institution to seek-out 

and graduate traditionally under-represented graduate student populations in the discipline. The 
partnerships and mentoring experiences outlined by the doctoral granting department should provide 
opportunity and academic experience for graduate students from diverse and culturally different 
backgrounds.  

 
 
 



 
How well defined is the proposal in meeting the criteria of seeking-out and graduating traditionally 
under-represented graduate student populations? 

 
       Not Defined                    Well Defined 
  

1)         2)   3)          4)                5)  
 
5) The sustainability of the program, after the initial funding period, will be represented by the 

commitment of the institutions to integrate the new program initiatives into the existing structure of 
educational programs that currently prepare graduate students.  The overarching concepts of the 
Preparing Future Faculty program will continue to influence and enhance the way academic 
departments prepare graduate students if the new program initiatives become a integral part of 
preparation programs.   

 
How well defined is the proposal in meeting the criteria of integrating new program initiatives into 
future faculty preparation programs? 

 
       Not Defined                    Well Defined 
   

1)         2)   3)          4)                5)  
 
6) The feasibility of the program, after the initial funding period, will be represented by the commitment 

of the institutions to address funding costs of the program initiatives as those initiatives are integrated 
into the existing structure of educational programs. This includes plans for addressing the future 
funding costs of academic programs and graduate students participating in the initiatives.  

 
How well defined is the proposal in meeting the criteria of addressing future costs, after the initial 
funding period? 

 
 
       Not Defined                    Well Defined 
   

1)         2)   3)          4)                5)  
 
 
7) The Preparing Future Faculty Program concept holds that an outcome of the program is not only to 

broaden the perspective of preparing future faculty, but to increase knowledge and encourage new 
models and promising practices about the professional development of future faculty.  The proposal 
should define a plan for the broad dissemination of information and results within the discipline and 
to other disciplines.  The plan should highlight the use of computer and communications technology, 
the incorporation of progress reports into regular meetings and communications of the discipline, and 
speak to the sponsorship of seminars and workshops at annual and regional meetings utilizing new 
models and practices.  

 
How well defined is the proposal in meeting the criteria of disseminating information about the 
programs? 

 
       Not Defined                    Well Defined 
   

1)         2)   3)          4)                5)  
 
8) Evaluation is an integral part of each program.  Evaluation provides perspective about the breadth and 

depth of the experiences provided to the graduate student.  The ability of the program  to review and 
evaluate the progress of the graduate student in meeting goals and objectives of the program,  as well 



 
as, a commitment and ability by the institutions to participate in evaluation activities are important 
considerations in awarding each grant. 

 
How well defined is the proposal in meeting the criteria of reviewing and assessing the effectiveness 
of their programs? 

 
       Not Defined                    Well Defined 
   

1)         2)   3)          4)                5)  
 
 
 
As a last evaluation factor, please provide comments as to the overall creativity of the program design as 
defined in the proposal: 
 
 



 
 
 
Overall Ranking of Proposals 
 
 
As an additional exercise, please rank the proposals (from most desirable to least desirable).  Please do 
not hesitate to provide comments as a compliment to the rankings. 
 
 
 
1) 
 
 
Comments: 
 
 
 
 
 
2) 
 
 
Comments: 
 
 
 
 
 
3) 
 
 
Comments: 
 
 
 
 
 
4) 
 
 
Comments: 
 
 
 
 
 
5) 
 
 
Comments: 
 
 
 
 
 



 
 
 
 
6) 
 
 
Comments: 
 
 
 
 
 
 
 
Additional Comments: 
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PART ONE 
 

Institutionalize PFF Making It Sustainable Without External Funds 

Background on the UNH Program 
The University of New Hampshire (UNH) Department of Psychology Ph.D. 

program was started in the mid-1960s with support from the National Science Foundation 
and the University of New Hampshire. The goal of the program from the start has been to 
prepare Ph.D. level psychologists who secure faculty positions. The department’s 
curriculum was designed to provide graduate students with a strong general background 
in psychology, opportunity to study with faculty in a specialty area, in-depth coursework 
in statistics and research methods, and a solid grounding in history and theory of 
psychology. The centerpiece of the program during the past 30 years has been the formal 
background students receive in the area of college teaching and other faculty roles. 

The department’s Ph.D. program includes a broad set of opportunities in 
conjunction with other University of New Hampshire programs— the UNH Program in 
College Teaching and the UNH Preparing Future Faculty Program. The department’s 
program has been, and will continue to be, supported by permanent University funds. 
Program development and dissemination opportunities have been made possible by a 
grant from American Psychological Association and by a Fund for the Improvement of 
Postsecondary Education (FIPSE) dissemination grant to the University’s Teaching 
Excellence Program and the Graduate School (Partnership for Academic programs in 
College Teaching; PACT). 
  In addition to coursework and research, doctoral students participate in a variety 
of experiences designed to prepare them for the full-range of faculty roles. These 
experiences vary depending on the students’ position in the program. First-year doctoral 
students participate in a graduate proseminar and teaching and research assistant 
experience. Second-year doctoral students participate in teaching and research assistant 
experience, coursework in the UNH Summer Institute on College Teaching, preparation 
for teaching in their third year, and visitations to other colleges and universities. Our 
partner institutions are Dartmouth College (http://www.dartmouth.edu/~psych/), Howard 
University (http://www.founders.howard.edu/psychology-dept/index.htm), Keene State 
College (http://www.keene.edu/programs/psyc/), St. Anselm College 
(http://www.anselm.edu/internet/psych/psych.html), and the University of New 
Hampshire at Manchester(http://www.unh.edu/unhm/). Third-year doctoral students 
participate in a two-semester Seminar and Practicum in the Teaching of Psychology, 
coursework in the Summer Institute on College Teaching, visitations to other colleges 
and universities, and they take part 1 of the specialty exam (designed to prepare graduate 
students for teaching a course during fourth year in their specialty area). Finally, fourth- 
and fifth-year doctoral students participate in teaching in their specialty area, visitations 
to other colleges and universities, preparation for the job search, and they take part 2 of 
the specialty exam (designed to prepare them for conducting their doctoral dissertation). 

Graduates of the program have been successful in securing academic positions. 
Many of them have taken positions at liberal arts colleges and comprehensive 
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universities. Some graduates have secured positions at research universities after 
completing a postdoctoral research fellowship. 
 
Overview of Program 
 It may be useful to describe the UNH program in relation to the elements that the 
developers of the national PPF initiative (the Association of American Colleges and 
Universities and the Council of Graduate Schools) proposed as the core features of PFF 
programs (http://www.preparing-faculty.org/PFFWeb.Contents.htm#about).  First, “the 
PFF program addresses the full scope of faculty roles and responsibilities that include 
teaching, research, and service, emphasizing how the expectations for these 
responsibilities are often quite different in different campus settings.” Second, doctoral 
students who participate in a PFF program “should have multiple mentors and receive 
reflective feedback not only for their research activities but also for their teaching and 
service activities.” Third, the program emphasizes across-institution collaborations—the 
“cluster: an anchor, doctoral degree-granting institution or department collaborating with 
various partner institutions or departments.” In the sections below, the UNH PFF 
program is described in relation to these core features. In addition, the ways in which the 
Psychology program is integrated with other faculty and future faculty development 
initiatives at UNH is highlighted. 
 
Graduate Students’ Experiences related to Teaching, Research, and Service 
 

Teaching 
 Preparing to Teach a Psychology Course (GRAD 980). During the late spring of 
their second year in the program and over the summer, graduate students who are about 
to teach introductory psychology work with the next teacher of Psy 991 (see below) in 
order to prepare for teaching the introductory course. For the first time in 2002, students 
enrolled in a course (GRAD 980) and earned credit for the work they do. In GRAD 980, 
several topics and tasks that must be addressed early in the course preparation process 
provide the substance of GRAD 980: the role and function of the introductory 
psychology course; principles of test construction and grading practices; classroom 
teaching methods; selection of textbooks and other materials for the introductory 
psychology course; preparation of a complete course syllabus; preparation of several 
teaching modules that cover sections of the introductory course 
(http://www.unh.edu/pff/seminar/courseorg/teachunits.htm). 
 In summer of 2002, GRAD 980 was made available to doctoral students from 
universities other than UNH. The course, taught on a pilot basis by Professor James Korn 
of Saint Louis University, was successful and will now become part of the UNH Summer 
Institute on College Teaching curriculum. A copy of the course syllabus may be found at 
http://www.unh.edu/pff/links/GRAD980Syll02.pdf. The course is scheduled to be offered 
again in the summer of 2003, with Dr. Paul Presson of Westminster College (Utah) 
joining Dr. Korn as a course teacher. Dr. Presson graduated with a PhD in Psychology 
from UNH in 1997. 
 The photograph shown below is from the first day of the GRAD 980 course, held 
on the UNH campus in June 2002.  
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Front Row: Dr. Cecilia Shore (PFF project director, Miami University), 
Melissa Lea (GRAD 980 student, Miami University), Courtney 
Rocheleau (GRAD 980 student, University of Colorado), Ammancis 
Wright (GRAD 980 student, University of Connecticut), Joshua 
Lawrence (GRAD 980 student, University of Connecticut) 
Second Row: Mercedes Ebanks (GRAD 980 student, Howard University), Dr. 
Victor Benassi (UNH), Dr. Paul Presson (faculty member, Westminster 
College and former UNH graduate student), Dr. Paul Nelson (Education 
Directorate, APA), Dr. James Korn (GRAD 980 course instructor, faculty 
member, Saint Louis University) 

 
Seminar and Practicum in the Teaching of Psychology. The department offers a 

Seminar and Practicum in the Teaching of Psychology each fall (Psy 991) and spring 
(Psy 992) semester. Professors Victoria Banyard, Victor Benassi, Kenneth Fuld, and 
Peter Fernald each teach one of the courses on a regular basis. This seminar and 
practicum provides third-year teaching doctoral students with an academic foundation for 
teaching psychology. Concurrent with the seminar, students teach one section of 
Introductory Psychology during the fall and spring semesters.  The seminar includes 
coverage of theories and research related to teaching and learning. It also covers topics 
such as testing, grading, student evaluations of teachers, classroom assessment methods, 
academic citizenship, cognitive development of college students, and psychological 
theories of pedagogy.  In addition, students receive group and individual supervision of 
their teaching of Introductory Psychology. The Psy 991-992 instructor observes doctoral 
students in a classroom setting during a semester while they are teaching and students are 
videotaped while teaching. They review the tape with the Psy 991-992 teacher. 

Over the past several years, the department has been strengthening three areas of 
this course (technology and teaching; classroom assessment; gender issues in teaching). 
Professor Fuld introduced, in collaboration with Professor Victoria Banyard, an updated 
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unit on using technology in college teaching. Most of our teaching graduate students have 
received training in the use of Blackboard (http://www.blackboard.com) and now use this 
tool in their teaching. In Psy 992, Professor Fernald integrated Patricia Cross and Thomas 
Angelo's classroom assessment and research approach (e.g., Classroom Assessment 
Techniques, 1993, Jossey-Bass) and included a new unit on gender issues in college 
teaching. Professor Victoria Banyard developed and taught a semester-long graduate 
course dealing with gender issues in teaching and learning. This course, offered through 
the UNH Program in College Teaching, was taken by a variety of students, including 
several involved in Psychology’s PFF program. 

Teaching Courses in Specialty Areas. The department implemented a new policy 
in 2001 on specialty examinations. This new policy specifies that students complete two 
specialty requirements. The first requirement is an exam that is geared toward preparing 
students to teach a survey course in their specialty area. The second requirement focuses 
on more in-depth study in students’ areas of research specialization. After successfully 
completing the first requirement students are eligible to teach a lower-division course in 
their specialty area. 

G raduate Student Russ Kosits teaching StatisticsG raduate Student Russ Kosits teaching Statistics

 
 

G raduate Student Jennifer Feenstra teaching G raduate Student Jennifer Feenstra teaching 
Social PsychologySocial Psychology
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During their fourth and fifth years of graduate study, Psychology doctoral 

students teach a survey course in their specialty area (e.g., social psychology, cognition, 
psychobiology, development) and often an introductory course in statistics. (They have 
already completed three or more graduate courses in quantitative and research methods.) 
Whereas only the seminar/practicum teacher supervises teaching during the third year, 
doctoral students’ research mentors are expected to assist in overseeing the teaching of 
specialty courses. Prior to teaching a specialty course, doctoral students are required to 
submit their syllabus to faculty in that area in addition to one of the Psy 991-992 teachers. 
Faculty members provide advice and feedback on the content, structure, and requirements 
of the course. 

Coursework in Summer Institute on College Teaching. The UNH Summer 
Institute on College Teaching (http://www.gradschool.unh.edu/pff/pff_institute.html) 
includes the following courses: Teaching with Writing; Cognition, Teaching, and 
Learning; Classroom Research and Assessment; Academic Citizenship; College Students 
and the Undergraduate Culture. Psychology doctoral students may enroll in any of these 
courses. Most of the doctoral students in the department work toward earning either a 
cognate or a master’s degree in college teaching in conjunction with securing the PhD 
degree (http://www.gradschool.unh.edu/pff/pff_academic.html). 
 

Graduate Student Research 
Psychology doctoral students are expected to work on research from the 

beginning of their graduate studies. The nature and level of involvement varies with 
students’ prior background, interests, and seniority in the graduate program. Graduate 
students continue to be productive, as evidenced by presentations at research conferences 
and by publications.  An earlier survey conducted within the department indicated that 
the modal student graduated with two publications to her or his credit (Benassi & 
Fernald, 1993). The research profile of the department’s graduate students has been 
similar during the 1990s. 

Rob Drugan with first year Graduate Student Rob Drugan with first year Graduate Student 
John ChristiansonJohn Christianson

 
    

Ken Ken Fuld’sFuld’svision lab with graduate students vision lab with graduate students 
Jim Jim StringhamStringham and Adam W enzeland Adam W enzel
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Ellen Cohn’s Social Psychology Lab M eetingEllen Cohn’s Social Psychology Lab M eeting

 
 
 

Undergraduate Student Research  
Over the past decade, many of the department’s doctoral students have worked, in 

collaboration with their research advisors, with undergraduate psychology majors who 
seek to acquire first-hand research experience. In such cases, a contract is prepared and 
provided to the department chairperson for review and approval. The undergraduate 
student must also sign the contract. This type of experience has been beneficial to our 
graduate students and helpful during the job search, as many hiring departments seek 
candidates who are able to immediately involve students in their research program. 
 
  Service 

Psychology doctoral students are routinely involved in service activities for the 
department (e.g., hiring committee), Graduate School (e.g., Graduate Student 
Organization), and University (e.g., Women’s Commission). Faculty advisors encourage 
graduate students to become involved in one or more service activities. Informal surveys 
of program graduates have indicated that their prior experience with service activities as 
graduate students has served them well both during the job interview process and on the 
job. 

 
Other Elements of the PFF Experience 
Job Search. The preliminary stages of the process begin during students’ third 

year of graduate study, when the teacher of Psy 991 and faculty advisors assist them in 
preparing a curriculum vitae and the beginnings of a portfolio. During the year that a 
student begins the job search, his/her faculty advisor and faculty who are responsible for 
the overall PFF effort in the department offer advise and assistance on identifying job 
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openings, preparing cover letters, and finalizing the portfolio. As the process continues, 
students develop both research and teaching oriented presentations. Faculty and other 
students critique these presentations. As students prepare for job interviews, they are 
provided with appropriate background material on the type of institution they will be 
visiting [e.g., G. W. Wilson. (1992). Good start: A guide for new faculty in liberal arts 
colleges, Bolton, MA: Anker].  

 Portfolio. All Psychology graduate students are required to develop a teaching 
portfolio in Psy 992, the guidelines for which are located at 
http://www.gradschool.unh.edu/pff/portfolio.pdf. Some students have developed more 
comprehensive portfolios that covered a broader array of their PFF experiences. 
 

Increase Involvement and Participation by Faculty and Graduate Students 
 

Graduate Proseminar (Psy 901-902). First-year doctoral students in the 
department take a two-semester proseminar, taught most recently by Professor Peter 
Fernald. The proseminar provides an important first formal orientation to Psychology 
doctoral students on such issues as research and professional ethics and on identifying 
and working with a faculty mentor. The seminar focuses on the following areas: forming 
an identity as a psychologist; meeting department faculty and learning about their 
scholarly interests and perspectives on both the science of psychology and graduate 
education); establishing relationships with faculty; developing first-year talk (prepare a 
high quality end-of-the-year research presentation). The proseminar includes 
presentations by Psychology faculty, staff of the Graduate School, the Director of the 
Teaching Excellence Program, the Psychology Department's administrative coordinator, 
and advanced graduate students. A PFF Project Coordinator provides detailed 
information on the department and University-wide efforts in faculty development. 

Annual Department-wide Meeting. The Psychology PFF Project coordinators lead 
a department-wide meeting of all Psychology doctoral students and faculty that deals 
with the department’s PFF initiative. We provide an update on all aspects of the 
department’s and university’s programs as well as the national PFF initiative. In addition, 
discussion focuses on ways in which faculty could encourage and support students’ 
involvement in PFF activities. In addition to the value of these sessions to new graduate 
students, they also provide new faculty members with an important orientation to our 
graduate program. 

Former Graduate Students Visits to UNH. We have invited graduates of our PhD 
program to campus. Dr. Timothy Otto (Rutgers University, New Brunswick), Dr. Gary 
Goldstein (University of New Hampshire, Manchester), Dr. Yue Ping Zhang (DePauw 
University), Dr. Paul Presson (Westminster College, Utah), and others have interacted 
with our doctoral students during visits to campus. 

 
Embed PFF in the Academic Department 

 
As described in the opening section of this report, PFF has been, and continues to 

be, woven into the Department of Psychology’s doctoral program and into the overall 
fabric of the department. We have gone further by working over the years to integrate the 
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department’s PFF Program with other UNH faculty and future faculty development 
efforts. 

Graduate students in the Psychology doctoral program are urged to avail themselves 
of programs and resources the University offers in the faculty development area— 
University-wide PFF program, Academic Program in College Teaching, Summer Institute 
on College Teaching, and Teaching Excellence Program. Most Psychology students work 
toward earning the Cognate in College Teaching (a minor granted in conjunction with the 
conferral of the Ph.D. degree), while a smaller percentage work toward earning a separate 
Master’s in College Teaching (a non-thesis degree that is also granted in conjunction with 
conferral of the Ph.D. degree) (http://www.gradschool.unh.edu/PFF/pff_academic.html). 
Students earn academic credit toward the Cognate or the Master’s by taking courses in the 
UNH Summer Institute on College Teaching 
(http://www.gradschool.unh.edu/pff/pff_institute.html). UNH Psychology faculty members 
(Professors Banyard, Benassi, Fuld, and O’Brien) and a psychology professor from a PFF 
cluster campus (Professor Gary Goldstein, UNH at Manchester) have taught in the 
Academic Program in College Teaching. UNH sponsors a University-wide PFF Program 
(http://www.gradschool.unh.edu/pff/) and Psychology doctoral students are encouraged to 
participate in program activities such as the PFF Breakfast series 
(http://www.gradschool.unh.edu/pff/pff_events.html#breakfast).  The Director of the UNH 
Teaching Excellence Program (http://www.unh.edu/teaching-excellence/index.html) 
provides support to PFF students, including those in Psychology, in a variety of ways—for 
example, by serving on teaching committees (a component of the Cognate and Master’s 
programs) and helping students to understand their teaching evaluations. 
 

 
Establish and Maintain Institutional Partnerships 

 
The department’s PFF leaders have been building relationships with faculty at 

PFF cluster partner institutions by arranging visits to their campuses so that our doctoral 
students meet faculty from places different from UNH and assess where areas of mutual 
interest and background may exist. The Psychology Campus Visits Program was initiated 
during the period of funding provided by APA (although Psychology students 
participated in the University’s campus visit program prior to APA funding). The 
department has sponsored visits to Howard University, St. Anselm College, University of 
New Hampshire at Manchester, Keene State College, and Dartmouth College. UNH 
doctoral students benefit from campus visits in a variety of ways and develop an 
understanding of the cultures, missions, and traditions of different types of institutions. 
By the time they have visited several campuses, PFF students have formed impressions 
about several very different types of institutions. For example, our students have been 
impressed with the way faculty at St. Anselm College involve undergraduate students in 
research projects. Our students develop a strong sense of the mission of the UNH 
Manchester campus, with its focus on adult non-traditional learners. They learn about an 
urban, historically black college and research university during their visit to Howard 
University. At Keene State College, our students are impressed by the faculty’s 
commitment to the college’s mission as a public undergraduate liberal arts institution. 
Students learn from faculty how important it is to select a place of employment that fits 
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their professional and personal goals. At Dartmouth College, our PFF students are 
exposed to academic life at an institution that is both a liberal arts college and, in effect, a 
research university with strong doctoral programs in selected areas (including 
Psychology). 
 
Partner Institution Departments, Institutions, Department Representatives 
Partner Department Institution Department Representative 
Psychology  Dartmouth Professor Ann Clark 
Psychology  Howard Professor Albert Roberts 
Psychology  Keene State Professors Neil Montgomery and Linda Baker 
Psychology  St. Anselm Professors Elizabeth Ossoff and Paul Finn 
Psychology  UNH-M Professors Gary Goldstein and Alison Paglia 
 
 

Document Benefits to Students Seeking Academic Careers 

Job Seeking and Placement. We annually monitor the performance of our Ph.D. 
students’ success in securing academic job interviews and offers. Since the early 1990s, 
about 70% of our graduates have secured faculty positions. If we only include those 
students who attempted to find an academic position, the percentage is even higher. (A 
few graduates of our program seek career opportunities outside of academe—e.g., 
business, industry, consulting.) These placement rates are similar to those reported by 
Benassi and Fernald (1993, Teaching of Psychology) for students who had graduated 
from the 1960s through 1980s). Indeed, across the 35 year history of the program, about 
70% of our graduates obtained a faculty position. Some of these graduates first completed 
a post-doctoral fellowship before applying for a faculty position and some eventually left 
their faculty position for other opportunities. 

Examples of institutions at which graduates of the program secured positions, 
either as a first or a subsequent job, include the following: Armstrong Atlantic State 
University, Brigham Young University, Centro de Estudios e Investigaciones en 
Comportamineto (Mexico), Chapman University, Creighton University, DePauw 
University, Drew University, Emmanuel College, Hobart and William Smith College, 
Hood College, Lamar university, New England College, Rutgers University—New 
Brunswick, St. Anselm College, Stephen F. Austin State University, SUNY—New Platz, 
SUNY—Stony Brook, University of Canterbury (New Zealand), University of Georgia, 
University of Hartford, University of Michigan (Institute for Social Research), University 
of Mississippi, University of Nebraska, Westminster College, Wheaton College, 
Willamette University, William and Mary. 

Preparation in Graduate School for Teaching Responsibilities as a Faculty 
Member. Graduates of the UNH doctoral program have had formal coursework in college 
teaching as well as supervised teaching experience. They have prepared and taught the 
introductory psychology course, a lower-division course in their specialty area, and most 
likely a beginning statistics course. This experience, coupled with their research 
training/experience and their involvement in other faculty roles (e.g., service, supervising 
students’ research), puts them in an excellent position upon starting their first academic 
job. This preparation in graduate schools inoculates these students from the kind of 
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experience of some new faculty. For example, Robert Boice (1992, The New Faculty 
Member, Jossey-Bass) described the experiences of new faculty members from two 
different institutions—a research university and a large public comprehensive university. 
During the first several years into their pre-tenure period, many of these faculty spent 
inordinate amounts of time preparing for and worrying about their teaching duties. 
Moreover, these faculty members often reported that they had little time to develop their 
scholarly records. Although some were optimistic at the end of their first semester of 
teaching that the situation would improve—“As soon as I have my classes under control, 
I’m going to spend a lot more time on my writing” (Boice, 1992, p. 59)—improvements 
were slow to come for some faculty. For others, the situation did not improve, resulting in 
a poor overall pre-tenure record of teaching and/or scholarship. 

Benassi, O’Brien, & Seidel (described in Seidel, Benassi, and Richards, 2003, in 
press) administered a survey to a sample of faculty who were hired during the 1996-1997 
or 1997-1998 academic years and to the chairs of their academic departments. Over 1800 
faculty and over 800 department chairs from more than 120 colleges or universities 
returned surveys. Department chairs tended to agree that newly hired faculty in their 
department would have benefited from additional training in college teaching while in 
graduate school and that graduate schools do not place sufficient emphasis on preparing 
graduate students for college-level teaching roles. Also, the newly hired faculty tended to 
agree that their graduate program did not place sufficient emphasis on preparing them for 
their role as a college-level teacher. Our emphasis on preparing our graduate students for 
teaching duties is supported by such results. 

Documenting Skills and Competencies of our Ph.D. Students. Students in our 
program are now routinely developing a portfolio that documents their accomplishments 
during graduate school in the area of teaching, research, and service. The portfolio 
includes information on courses and other experiences the students had that contributed 
to their development as “colleagues-in-training.” We will be posting examples of these 
portfolios on a new PFF website that we are developing in the department. 
 

Track Careers of PFF Alumni 

 The department keeps track of students who graduate with a PhD in a variety of 
ways, including occasional follow up surveys, interactions between advisors and former 
students, etc. The Department of Psychology website maintains a list of the names of 
graduates of the doctoral program, along with information on their employment. A 
department administrative assistant maintains and periodically updates a master list of 
former doctoral students. 
 Over the years, the department has conducted formal surveys of graduates of the 
program. A survey of people who graduated since 1990 is in the planning stages and will 
be conducted during the winter of 2003. The last published results of a survey of program 
graduate appear in Benassi and Fernald, “Preparing tomorrow's psychologists for careers 
in academe” (Teaching of Psychology, 1993, 20, 149-155). 
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Disseminate PFF in the Discipline 

 The Education Directorate of the American Psychological Association (APA) 
oversees and provides national leadership for the Preparing Future Faculty Program in 
Psychology (http://www.apa.org/ed/pff.html). APA received support from the 
Association of American Colleges and Universities (AAC&U) and the Council of 
Graduate Schools (CGS). In turn, APA selected four programs to develop and 
disseminate their PFF in Psychology programs. As part of its commitment, UNH PFF 
faculty leaders—both faculty and doctoral students—have been actively involved in a 
variety of ways to disseminate approaches that other doctoral granting psychology 
programs could adapt to meet the needs of their doctoral students who seek to develop a 
career in academe. Some examples of dissemination activities include presentations at the 
annual APA convention, participation in other national and regional meetings, meeting 
with faculty from other psychology doctoral programs to discuss the PFF initiative and 
UNH’s efforts in that area. A detailed list is provided below of dissemination activities 
that date back to the 1990s. 
 
Activities Since 2000 
 
The UNH Department of Psychology is committed to recruiting, admitting, and enrolling 
students with strong academic records who seek to develop a career as a faculty member 
within a college or university setting. The department has undertaken an initiative to 
increase both the size and diversity of our graduate admissions applicant pool. We 
developed PowerPoint slide presentation shows the areas the department highlights in its 
recruitment efforts (special thanks to Professors Ellen Cohn and Kenneth Fuld and to 
doctoral student Michael Cofrin for preparing these slides): 
http://www.unh.edu/pff/images/Recruitment.pps. Faculty and graduate students have 
shown the PowerPoint presentation at other institutions when they make visits to those 
campuses. 
 
Dr. Paul Nelson (Education Directorate, APA), Dr. Cecilia Shore (Miami University), 
and Victor Benassi have been preparing to offer a PFF dissemination workshop at 
Oklahoma State University. A visit OSU, planned for November 2002, has been 
postponed to spring 2003. 
 
Professor Victor Benassi and Professor Lee Seidel of the UNH Teaching Excellence 
Program created a new course titled “Preparing to Teach a Psychology Course” (GRAD 
980). The course, details of which are described earlier in this report, was developed with 
support from APA and UNH’s Partnership for Academic programs in College Teaching 
(PACT) grant. The course was offered to non-UNH doctoral students this past summer. 
The plan is to continue to offer this course to an increasing number of non-UNH students 
over the next several summers. 
 
Professors Kenneth Fuld and Victor Benassi met with the chair of the Dartmouth College 
Psychology Department (Dr. Howard Hughes) during a campus visit to Hanover in 2001 
and discussed the UNH PFF model and UNH’s interest in assisting Dartmouth if the 
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department wishes to provide PFF-like opportunities for its doctoral students. As an 
initial gesture, UNH invited Dartmouth doctoral students to participate in a course in our 
summer institute. Three students enrolled in and completed the Issues in College 
Teaching course (GRAD 950). 
 
Victor Benassi, Jennifer Feenstra (UNH doctoral student), and Michael Cofrin (UNH 
doctoral student) have worked on developing and organizing material for a UNH 
Psychology PFF website (still in development): http://www.unh.edu/pff/index.html. 
 
 
Publications: 
College Teaching as a Professional Field of Study. Journal on Excellence in 
College Teaching, in press, 2003 (Seidel, Benassi, and Richards). 
 
The University of New Hampshire Preparing Future Psychology Faculty Program. 
In preparation for submission to the Journal on Excellence in College Teaching, 
special issue on PFF (Benassi and Fuld). 
 
Talks: 
The University of New Hampshire’s Preparing Future Psychology Faculty Program.  
Presentation as part of a Symposium on Model Programs for Training the New 
Psychology Professoriate, at 110th Annual Convention of the American psychological 
Association, Chicago, IL, August 2002 (Benassi and Fuld; presented by Fuld). 
 
The American Psychological Association’s Preparing Future Faculty (PFF) Program in 
Psychology.  Presentation as part of a Symposium on Preparing Future Faculty for 
Scholarship in Teaching, Research, and Service, at 109th Annual Convention of the 
American Psychological Association, San Francisco, CA, August 2001 (Benassi). 
 
National Study of Newly Hired Faculty and Their Department Chairs: Academy in the 
21st Century. Talk given at the national meeting of the Association of American Colleges 
and Universities, New Orleans, January 2001. (Benassi). 
 
Preparing for Future Faculty Positions:  What You Need To Know. Presentation at 109th 
Annual Convention of the American Psychological Association, San Francisco, CA, 
August 2001. Jennifer Feenstra, Psychology doctoral student, participated in a 
symposium on PFF. 
 
Professor Rob Drugan and Doctoral Student Ingrid Farreras gave a poster presentation on 
the UNH Psychology doctoral program at the annual New England Psychological 
Association meeting, Bates College, Maine, October 2000. 
 
 
 
 
 

13 

http://www.unh.edu/pff/index.html


Dissemination Activities Prior to APA Funding in 2000 
 
Publications: 
 Preparing Psychology Graduate Students For The Professoriate. American Psychologist, 
1995, 50, 421-427 (Fernald, P.S.).  
 
Using teaching modules to train and supervise graduate TAs.  In K. G. Lewis (Ed.), The 
TA experience: Preparing for multiple roles, 1994, 183-188.   New Forums Press 
(Benassi, Jordan, and Harrison). 
 
Preparing tomorrow's psychologists for careers in academe.  Teaching of Psychology, 
1993, 20, 149-155.  (Benassi and Fernald). 
 
The University of New Hampshire Model for preparing psychology doctoral students to 
become teacher/scholars.  In Nyquist, Abbott, Wulff, & Spraque, Preparing the 
professoriate of tomorrow to teach, 1991, Kendall/Hunt. (Benassi and Fernald). 
 
 
Talks: 
The Comprehensive Program for TAs, Future Faculty, and Faculty Development. 
Symposium at Sixth National Conference on the Education and Employment of Graduate 
Teaching Assistants, Minneapolis, MN, November, 1997 (Seidel, Benassi, and Fraser). 
 
The University of New Hampshire’s Five Year program for Preparing Tomorrow’s 
Teachers.  Paper presented as part of a symposium (“Educating Tomorrow’s Teachers of 
Psychology: Two Sides of the Fence”) at the meetings of the American Psychological 
Association, Chicago, IL. August, 1997 (Benassi). 
 
Preparing Future Faculty Using Academic Programs in College Teaching. Presentation at 
Lilly New England Conference on College Teaching, Durham, NH, September, 1997 
(Seidel and Benassi). 
 
Preparing graduate students to teach using a joint degree program. II. Presentation at 
Lilly New England Conference on College Teaching, Durham, NH, September, 
1996 (Seidel and Benassi). 
 
Teaching-related experience and the hiring process: A study of new faculty and 
department chairs at the University of New Hampshire.  Presentation at Annual 
meeting of Project Directors of the Fund for the Improvement of Postsecondary 
Education, October 1996 (Benassi, O'Brien, and Seidel). 
 
Doctoral students as teachers of undergraduates.  Presented at Teaching Undergraduates: 
Lessons Learned at New England Land Grant Universities, Sponsored by Lilly 
Endowment and Center for Teaching at UMASS Amherst, Durham, NH, 1996. 
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Preparing faculty to teach using a joint degree program.  Presentation at Lilly 
New England Conference on College Teaching, Durham, NH, September, 1995 
(Seidel and Benassi). 
 
Using teaching modules to train and supervise graduate TAs.  Presentation at 3rd 
National Conference on the training and Employment of Teaching Assistants, Austin, 
Texas, November, 1991  (Benassi, Jordan, and Harrison). 
 
Preparing psychology doctoral students to become teacher- scholars: The University of 
New Hampshire model.  Paper presented to Second National Conference on the Training 
and Employment of Teaching Assistants, Seattle, WA, November, 1989. (Benassi and 
Fernald). 
 

Anticipate and Prepare for Emerging and Future Faculty Roles 

 The University of New Hampshire, including the Department of Psychology, is 
one of a group of American graduate degree granting institutions at the forefront of 
“Emerging and Future Faculty Roles.” In an article titled “Will Reforms Survive? 
Strategies for Sustaining Preparing Future Faculty Programs” (Liberal Education, 2002, 
Vol. 88, No. 3), Ferren, Gaff, and Clayton-Pederson cited the UNH Department of 
Psychology PFF program as an exemplar (p. 19). 
 Since the mid-1990s, faculty and administrators from the University of New 
Hampshire have been involved in the national preparing future faculty initiative. 
Professor Benassi, Professor Lee Seidel (UNH Teaching Excellence Program), and Dean 
Harry Richards (UNH Graduate School) have been especially active participants in the 
national dialogue led by AAC&U and CGS.
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PART TWO 

What was your most successful and effective PFF activity? 

  It is difficult to pick a single activity, but the work we do in preparing our 
doctoral students for teaching roles and responsibilities is the hallmark of our program. 
The other opportunities we provide our students (partner institution campus visits, 
opportunities to work on research with undergraduate students, preparation for job 
interviews, etc.) are great, but the work we do to prepare them to be effective teachers is 
our best success. 
 

What was your greatest challenge and how did you handle it? 

There was not any single “greatest challenge” during the course of the grant. As 
we have a well-established program, our focus was on refining our model, developing 
some new initiatives, and working on dissemination activities (including making some of 
what we offer available to doctoral students from other institutions; e.g., GRAD 980 
course). 
 

What recognitions or awards have been presented to PFF students during this 
project (or to PFF faculty for their PFF work)? 

 
 The department recognizes the work and contributions of PFF participants in a 
variety of ways. For example, we have provided financial support to a number of students 
to attend conferences on teaching or to attend the national AAC&U meeting. In addition, 
students who have completed the third year seminar and practicum in teaching are treated 
to a lunch at a nice restaurant. Below, Professor Peter Fernald poses with a recent group 
of PFF teachers. 
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 The department has a tradition in which students who have completed the seminar 
and practicum (and have taught introductory psychology twice) “pass the chalk” to the 
cohort of second-year graduate students. Below are photos of two Passing the Chalk 
ceremonies. For a more complete group of photos check out this URL: 
http://www.unh.edu/psychology/fishbowl.htm 

 

 
“Passing the Chalk” in 2002    “Passing the Chalk” in 1998 
 
 

The department also recognizes the work of faculty who are heavily involved in 
the PFF initiative. Faculty members who teach either GRAD 991 or 991 (Seminar and 
Practicum in the Teaching of Psychology) do so as part of their normal teaching load. 
This work is evaluated and recognized in annual reviews and in post-tenure reviews of 
faculty. In addition, all faculty in the department are expected to work with our doctoral 
students—as teachers, research and teaching advisors, etc. This work is evaluated in 
annual reviews, during tenure and promotion deliberations, and in post-tenure reviews. 
 

What recommendations for designing or operating future PFF  
programs can you provide? 

 
The UNH Psychology PFF program has a firm departmental, college, and university 

footing and a steady funding stream. This consistent commitment and support are 
essential to the program’s success. For those who seek to develop a PFF program within 
their department, our advice is to begin on a small scale—e.g., a proseminar like the one 
we describe in this report; a course on college teaching geared toward assisting teaching 
doctoral students; an informal PFF breakfast series that informs doctoral students about 
faculty roles, responsibilities, and the job search 
(http://www.gradschool.unh.edu/pff/pff_events.html#breakfast). Based on initial 
successes, it will be necessary to garner support from key members of the department and 
from your school/college and graduate deans. The graduate dean will likely be 
knowledgeable about PFF and, if a university has a university-wide PFF program, it will 
probably be administered through the graduate school. Finally, we advise that 
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departments with little or no experience with PFF-like initiatives take advantage of the 
experience and expertise of the PFF leaders at the four universities that APA supports as 
model programs (http://www.apa.org/ed/pffmodel.html) and Dr. Paul Nelson of the APA 
Education Directorate. As the landscape of doctoral education continues to change (see 
http://www.carnegiefoundation.org/CID/index.htm), traditional programs that prepare 
doctoral students primarily as scholars/researchers will be viewed increasingly as offering 
necessary but insufficient preparation for a productive faculty career. Brian Coppola, in a 
recent Chronicle of Higher Education (August 9, 2002, B16) piece succinctly made the 
point: The “infrastructure for scholarly development must be broadened to give students 
the skills for teaching and service as well [as those to do research.] Professors of the 
future should arrive on campus as capable of carrying out the full obligations of being 
faculty members as they are of performing disciplinary research today.” 
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Preparing Future Faculty 
Final Narrative Report 

 
Rosemary E. Phelps, Ph.D. 

Department of Counseling and Human Development Services 
College of Education 
University of Georgia 

Fall 2002 
 
PART ONE 
Please indicate how has your PFF program has accomplished the following 
themes/goals of PFF. Include as appropriate: current or ongoing activities and 
opportunities and any challenges that are influencing progress. 
 

1) institutionalize PFF making it sustainable without external funds 

The UGA PFF program is in the process of developing a graduate 
certificate in College Teaching and Faculty Preparation that would be 
based on our PFF in Psychology model. At this point, there are two 
options available in moving this certificate program forward: (a) to develop 
a free-standing graduate certificate program, or  (b) possibly collaborate 
with other programs that have been developed in this area (e.g., the 
Postdoctoral Fellows Program housed in the Institute of Higher Education. 
There are advantages to both; however, collaborating with an already 
existing program has the potential to provide some institutional funding. 
 
In addition, several of our partners have provided some funding through 
adjunct faculty monies for those PFF psychology students who teach in 
their departments. 
 
 

2) increase involvement and participation by faculty and graduate students 

We are finding that other faculty members are interested in the PFF 
program but have not become actively involved in the program. We think 
this will change once we develop a set curriculum for the graduate 
certificate program. We also have a PFF graduate from New Hampshire 
on faculty in the Department of Psychology and feel that we will be able to 
involve him and others in the PFF program at the University of Georgia. 
 
We are finding that our best source of increasing involvement of the 
graduate students in our various programs and different departments has 
been through the students involved in the program. They have served as 
wonderful ambassadors and letting students know the benefits of the PFF 
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program. In addition, we will continue to use our departmental listservs 
and student organizations to inform potential students about the program.   

 

3) embed PFF in the academic department 

The Counseling Psychology program in the Department of Counseling and 
Human Development Services has decided to include PFF as one of the 
tracks available to Counseling Psychology doctoral students based on the 
results of the program and the enthusiasm of the PFF students. There 
would be one PFF course that all of the Counseling Psychology students 
would take and then those students interested in exploring the possibility 
of an academic career would complete additional PFF coursework and 
experiences. 

 

4) establish and maintain institutional partnerships 
 

Currently several of our institutional partnerships are maintained through 
individual connections with various faculty at the partner institutions. It is 
our hope to continue those relationships and to also get additional 
administrators at our partner institutions more involved with the ongoing 
partnerships. We have seen the benefits of having administrative support 
at various levels through our involvement with Kennesaw State University. 

 

5) document benefits to students seeking academic careers 
 

Currently, we have student journal information to help us document the 
benefits of the program. This information has been gathered for students 
during their early participation in the program. We plan to continue 
gathering written information from them throughout the program as well as 
to conduct exit interviews with them in order to get additional 
documentation of the benefits of the PFF program.  

 

6) track careers of PFF alumni 
 

We have had only one PFF cohort to finish the UGA program, and those 
students have informally kept us informed of their academic and career 
pursuits. We plan to implement a more formal procedure in which we will 
send out annual surveys to get an update on their career activities.  
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7) disseminate PFF in the discipline 
 

We have made PFF-related presentations at regional teaching and 
psychology conferences as well as the annual APA conference and plan 
to continue to present our work on PFF. In addition, we plan to also 
disseminate PFF in the discipline through various publications. 
 
Julio Rojas had an article about PFF and his UGA PFF experience 
published in the APAGS Newsletter. 

 

8) anticipate and prepare for emerging and future faculty roles 
 

We have found our involvement with the higher education community 
through organizations such as AAHE, AAC&U, and ACE to be quite 
helpful in staying abreast of the emerging higher education trends and 
future faculty roles. Information gathered from these organizations will be 
useful in providing the most up-to-date information in these areas to our 
PFF students. 

 
 
 
PART TWO 

1) What was your most successful and effective PFF activity? 
 

Several key general activities come to mind: (a) the incorporation of 
service-learning into our PFF program as a primary focus, (b) our 
recruitment and retention of members of underrepresented racial and 
ethnic groups,  (c) the career development focus of the program, and (d) a 
focus on the integration of the tripartite mission of teaching, research, and 
service.  

 

2) What was your greatest challenge and how did you handle it? 
 

One of the greatest challenges has been issues of scheduling and 
differing philosophies when three departments and two college units are 
involved. We have continued to be flexible and open about how to help 
meet the needs of all of our students. 

 

3) What recognitions or awards have been presented to PFF students during 

this project (or to PFF faculty for their PFF work)? 
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The UGA program and faculty have been recognized locally and nationally 
in several publications (e.g., COLUMNS university newsletter; Public 
Service and Outreach Magazine; College of Education Magazine, APA 
Monitor). 
 
We have had two PFF students to receive the AAHE  K. Patricia Cross 
Future Leaders Award: Sigrid Kennebrew in 2001 and Julio Rojas in 2002. 
They were both nominated by partner faculty. Both were spotlighted in the 
APA Monitor and their honor was recognized in Black Issues in Higher 
Education and the Hispanic Outlook. Natasha Howard was also 
spotlighted in the APA Monitor as part of the APA Conference in San 
Francisco on PFF. 
 
In addition, Sigrid Kennebrew received honorable mention in the APPIC 
Dissertation Award Competition and was the 2002 UGA nominee for the 
CGS/UMI Distinguished Dissertation Award in the field of Social Sciences. 

 

4) What recommendations for designing or operating future PFF programs 
can you provide? 

 
We would offer the following recommendations: (a) work as closely as 
possible with the Graduate School in implementing a PFF program, (b) if 
possible,  seek funding beyond the departmental level when designing a 
PFF program, and (c) see what initiatives are already underway at the 
institution and look for ways to collaborate on activities and resources. 

 



Preparing Future Faculty in Psychology 
Final Narrative Report 

University of Colorado, Yale University, Colorado College, and Connecticut College 
 
 
Part One:  Accomplishment of Goals as Set Forth in the Grant Proposal 
 
In the proposal submitted to the American Psychological Association, our cluster set the 
following goals for the program: 

 
The goals of the Colorado-Connecticut Preparing Future Psychology Faculty Project are four-fold. 
The first goal is to provide faculty at all partner institutions with the opportunity to mentor 
graduate students while exchanging ideas and resources with each other. The second goal is to 
provide graduate students from CU-Boulder and Yale with the opportunity to explore faculty life 
in four very different environments. The third goal is to bring diversity to the PFF project in 
faculty and student participation and in the content covered in discussions among the four 
partnering institutions. And the fourth goal is to expose undergraduate students from Colorado 
College and Connecticut College to graduate studies in psychology. 

 
We believe that although we have met some of these goals, challenges remain in meeting others.  
In particular, we have made great progress in providing graduate students with the opportunity to 
explore faculty life in different environments.  Graduate students from the University of 
Colorado have obtained first-hand information on faculty life by visiting a liberal arts college 
(Colorado College), a military academy (U.S. Air Force Academy), and a private research-
oriented university (Yale University).  Similarly, graduate students from Yale University 
obtained first-hand information on faculty life by visiting a liberal arts college (Connecticut 
College) and a public research-oriented university (University of Colorado).  In addition, the 
students learned about faculty life at other schools during our cluster conferences, specifically 
they heard from faculty at the University of Colorado at Colorado Springs, Southern Connecticut 
State University, and Quinnipiac University.  Additional information on faculty life has been 
provided for graduate students through panel discussions and seminars at the home institutions.  
This spring, our third cluster conference will bring together faculty and graduate students from a 
variety of Colorado universities and colleges. 
 
We have also made progress in addressing diversity in higher education as an important 
component of the preparing future faculty program.  During both cluster conferences (fall, 2001, 
and fall, 2002) we discussed diversity in higher education, directly and in the context of service 
learning and teaching non-traditional students.  At the upcoming cluster conference, we will 
again invite discussants from the multicultural center to discuss diversity with the faculty and 
students. 
 
Although we have provided the graduate students with the opportunity to be mentored by faculty 
at the partner institutions, few have taken advantage of that opportunity.  Several graduate 
students have visited the colleges independently, shadowing faculty and giving presentations.  
However, only one graduate students spent extensive time (i.e., more than a day) with a college 
professor.  The reasons for the students’ lack of participation in this aspect of PFF is likely due to 
a lack of time and other demands (e.g., research and teaching responsibilities at their home 
institutions). 



Finally, we have not made as much progress as we would like with regard to exposing 
undergraduate students at the partner schools to information on graduate schools.  To some 
degree, there has been difficulty in coordinating schedules between schools (e.g., Colorado 
College in on a block system, whereas the University of Colorado is on a standard semester 
system).  Therefore, one of the goals of the third cluster conference is to provide events for 
undergraduate students from Colorado College and other area schools. 
 
 Responses to Specific Questions 

1) institutionalize PFF making it sustainable without external funds 

In spring, 2001, I met with university officials, faculty from other PFF discipline programs, and a 
member of the CU board of regents to discuss ways in which we could fund the PFF programs 
after the external funding ends.  Laura Border, director of the CU Graduate Teacher Program, 
was going to follow-up with us after the meeting.  I did not hear anything further.  As a 
consequence I am assuming that there are no additional funds for departmental PFF programs at 
CU.  I believe that the Yale University Graduate School has supplied some funds for PFF 
activities, although the future of that funding is unclear.  There are faculty and graduate students 
at both CU and Yale who are interested in seeing some of the PFF activities continue after 
external funding ends.  For example, there is a group of graduate students who have formed a 
PFF committee at CU to plan activities this year (e.g., panel discussions and faculty 
presentations).  I believe there is a similar group at Yale. 
 

2) increase involvement and participation by faculty and graduate students 

Student involvement in our PFF program occurs in a drop-in basis.  There are about 6-8 students 
at CU and at Yale who attend regularly, and probably another 5-10 who attend more sporadically 
depending on their interest in the specific activity.  Many students express a lot of interest in the 
activities but they often have other commitments that prevent them from attending.  The two 
primary faculty at CU (myself and Angela Bryan) will be scaling back our involvement in PFF 
(Dr. Bryan is pre-tenure and has a new baby and I will be going on sabbatical).  There are 
currently no other CU faculty who are interested in getting more involved.  I do not know what 
Geoffrey Cohen’s plans are at Yale.  Since he, like Dr. Bryan, is pre-tenure I would guess that 
his involvement will also diminish. 
 

3) embed PFF in the academic department 

It is my belief that PFF – as it was originally designed – will not continue in the Psychology 
department at CU.  It would be ideal if the program could be centralized and merged with the 
campus-based program, but still maintain a disciplinary focus.  Unfortunately there has been 
very little interaction with the campus-based program (CU Graduate Teacher Program) and the 
graduate students have not found that program to be very helpful or relevant for their concerns. 
 

4) establish and maintain institutional partnerships 

Although the partnerships we developed with Yale University and Connecticut College were 
wonderful and provided rich experiences for the graduate students, the geographical distance 



between those schools and CU (and Colorado College) make it impossible to maintain active 
partnerships in the future.  Thus, we are turning our attention to building relationships with area 
schools.  For example, this spring we will be hosting our third and final PFF in psychology 
conference at CU and we are working to involve faculty and students from neighboring colleges 
and universities.   
 

5) track careers of PFF alumni 

Evaluation of our PFF program has been qualitative thus far.  Following each event, I talk to the 
students about their impressions:  What they did and did not like, what they would like to see in 
the future, etc.  I have also asked them to write brief "reports."  This evaluation has appeared in 
my reports to APA.  In the original grant proposal, the Graduate Teacher Program stated that 
they would conduct a comprehensive evaluation through surveys.  However, I have not had 
much luck with getting their help and I do not have the resources to conduct a comprehensive 
evaluation myself. 
 
Most of our PFF participants have not yet graduated.  However, there are a couple of PFF alumni 
who are currently employed in academic settings.  Micah Thompson (an alumni of the campus-
based PFF program) is teaching at Framingham State College in MA, Alison Lenton has a 
temporary assistant professor position at Cambridge University in the U.K., and Barbara Fasolo 
has a postdoctoral position at the Max Plank institute in Germany.   
 

6) anticipate and prepare for emerging and future faculty roles 

At our fall, 2001, conference at Yale University, Bill Rando, director of the Yale Graduate 
Teacher Program, led an interactive session on preparing for academic job interviews.  In spring, 
2002, a group of graduate students and postdocs at CU who had recently been on interviews led a 
panel discussion on what job interviews are like.  Also that spring, Dr. Bill Klein from Colby 
College (now at University of Pittsburgh) led a discussion at CU on applying for faculty 
positions at liberal arts colleges.  This coming spring, 2003, the graduate students at CU are 
planning another panel discussion on academic job applications and interviews. 
 
 



PART TWO:  Accomplishment of Central Goals of the National PFF Program 
 
At the center of PFF is the goal of “transform[ing] the way aspiring faculty members are 
prepared for their careers, moving toward an education that is informed by the kinds of 
responsibilities faculty members actually have in a variety of institutional types” (National PFF 
website).  For our group, the most successful PFF activities have been the visits to other types of 
institutions and the cluster conferences.  Full descriptions of these activities have been provided 
in prior reports, so suffice it to say that students learn best by directly talking with faculty about 
their roles and responsibilities and observing first-hand what the different institutions are like.  
These experiences cannot be approximated by simply reading about them or being told by others 
(e.g., graduate teacher seminars conducted by staff). 
 
The greatest challenge we have faced is one of resources, specifically faculty resources.  
Although the graduate students are enthusiastic and highly motivated to obtain broader graduate 
education, it is essential that faculty be heavily involved and that the graduate institution be 
committed to the program.  In view of the heavy responsibilities already placed on faculty, there 
must be some tangible rewards for them (e.g., course or service release, summer money, etc.). 
 
Based on our experiences, we believe that PFF is highly beneficial to graduate students and the 
academic community at large.  As a result of their participation in PFF, graduate students have a 
better understanding of faculty roles and responsibilities at different institutions.  They are also 
better prepared to make choices about the type of institution they would like to work at and, 
ultimately, they are more likely to be successful in the environment of their choosing. 
 
 Responses to Specific Questions 

1) What recommendations for designing or operating future PFF programs can you provide? 

I believe that the current PFF structure is a good one.  As noted above there is no substitute for 
first-hand experience – the more the better.  I also think it is important for PFF to focus on 
disciplinary issues.  Students want concrete, relevant information about academic roles in their 
discipline.  Although there are some similarities across disciplines, there are vast differences that 
must be attended to for students to receive an accurate picture of various faculty positions. 
 
The problem with conducting PFF at the department level is that resources get spread thin across 
a campus.  In addition, since faculty interest in participating in PFF varies widely, continuity 
within a department is threatened by the comings and goings of the faculty.  Based on my 
experience, I would recommend that the university (probably the graduate school) provide the 
support staff to do the legwork for PFF activities (e.g., make faculty contacts with other schools, 
organize local conferences and visits, organize panel discussions within departments or at least 
within interest areas such as natural sciences, social sciences, humanities) and involve 
department faculty as needed (the Teaching Excellence Program for faculty at CU operates on 
this model).  I would also recommend that a PFF program have the complete support of 
department chairs and at least a few senior faculty.   



 
Preparing Future Faculty 
Final Narrative Report 

 
Cecilia Shore, Psychology, Miami University 

Fall 2002 
 
How has the cluster accomplished the goals of the original proposal? 
  

The primary goals articulated in the original proposal were:  
• bring doctoral alumni who are significantly involved in teaching back to Miami to 

share their experiences with current graduate students, 
• offer graduate students the opportunity to experience first-hand the daily activities of 

teaching, research and service in settings other than Miami’s main campus in Oxford,  
• offer graduate students and cluster faculty members the opportunity to attend 

conferences on teaching, 
• provide undergraduates at partner institutions the opportunity to learn from the 

experiences of graduate students. 
 

Goal 1: Bring back doctoral alumni.   Each of the years of the project, we have 
invited an alumnus/a of our doctoral program to present a colloquium to our department 
and share his/her experiences as a faculty member with our current graduate students.  
The first year, we invited Bill Addison, and the second, Lee Fox-Cardamone.  Lee was 
forced to cancel her visit last spring, and has re-scheduled for this spring.  Throughout the 
project, our graduate students have had frequent contact with Miami doctoral alumni, 
since two of our partner faculty have Miami Ph.Ds.  Tim Lawson, along with two other 
partner faculty, presented a workshop last spring, and Jim Bodle has served as mentor to 
several of our PFF scholars.   

Goal 2.  Give grad students experiences on partner campuses. Each year of the 
project, graduate students have had the option of participating in a year-long program of 
activities as “APA-PFF scholars”.  These students (16 total) have been expected to make 
arrangements to spend approximately 50 hours (including travel time) on one or more 
partner campuses.  Some students have served as adjunct faculty on partner campuses, 
one served as mentor to several partner undergraduates’ senior research projects, some 
have co-taught a course, offered guest lectures, shadowed partner faculty, met with 
undergraduate psychology club members, and a variety of other activities.  These 
placements, and the mentoring that they receive from partner faculty, have been the 
highlight of our graduate students’ experiences with the program.  

Goal 3.  Support attendance at teaching conferences.  Annually, APA-PFF scholars 
attend the Lilly Conference, a national teaching conference held at Miami University 
each fall.  In the fall of 2001, that group (including a partner faculty member) gave a 
presentation about PFF at Lilly.  Each year, those whose schedules permit them to do so, 
attend the Mid-America Conference on Teaching of Psychology.  In 2001 and 2002, the 
group (in 2001 including a partner faculty member) made presentations in those sessions 
about the program, getting into graduate school, and issues facing new faculty.   In 
addition, we have annually supported attendance of a grad student at APA’s pre-



conference workshop on teaching, and one student participated in a PFF-related panel for 
graduate student members of APA.  Other students have attended:  AAC&U, Ohio 
Learning Network, and University of New Hampshire’s distance-learning course on 
“Preparing to Teach a Course in Psychology.”   

Goal 4. Connect partner undergrads with our doctoral students.   Partner 
undergraduates have had contact with our doctoral students in their roles as adjunct 
faculty and in a number of informal contacts, such as talks to the psychology club about 
“getting into grad school.”    A major opportunity for connecting partner undergraduates 
with our graduate students is the program’s annual Tri-State APA PFF Symposium.  Over 
the last 2 years, 20 undergrads from our partner institutions have come to Miami to 
present their research posters and hear about graduate program admissions from a panel 
of our faculty.  There were also sessions for our grad students to talk to partner faculty 
about faculty roles and hiring issues.  Plans are in place for this year’s Symposium in 
January of 2003.   
 
How have we addressed central themes/goals of the national PFF program?   
Part One 

Institutionalize PFF to be sustainable without external funds.  Miami University 
is, we believe, unique in that we have institutionalized our departmental program 
“upwards” to the all-university level.  With the support of our Provost, Graduate Dean, 
and university Committee on Effectiveness of Learning and Teaching, a Graduate 
Student Learning Community for Preparing Future Faculty was launched this fall, open 
to 8-12 doctoral students across the university.  An academic professional development 
speaker series, open to any graduate student in the university, is one of the functions of 
this group.   

At the departmental level, the major activities of our program can “plug into” 
existing internal funding structures. Students are not paid for their placements on the 
partner campuses, except when they serve as adjunct faculty, in which case they are paid 
by the partner institution.  Bringing back doctoral alumni to present colloquia and meet 
with our students can and will be subsumed into the usual departmental budget for 
colloquia.  The professional development speaker series has been subsumed by the 
newly-launched university PFF learning community.  Some support for graduate students 
to attend teaching conferences is available through funds administered by the College of 
Arts and Sciences, so we will continue to be able to send students to Mid America 
Conference on Teaching of Psychology.  Finally, we can apply for a small external grant 
from Psi Chi (the honorary organization for psychology) to support the research 
conference for partner undergraduates.   

Increase involvement and participation by faculty and graduate students.  There 
has been broad participation in the Tri-State Symposium. Doctoral faculty and students 
attend the reception/poster session and breakout sessions with partner faculty.  Over the 
last two years, the PFF program has sponsored several colloquia on teaching-related 
topics, which are attended by a substantial segment of the department.  Examples include 
James H. Korn, St. Louis University, who presented a workshop on mentoring, an 
informal talk on the use of deception in psychology research, and a colloquium on 
“Learning to Teach Psychology.”  Barney Beins, Ithaca College, talked with faculty and 
students about national standards for curricula in psychology, and presented a colloquium 



on “Taming the Hydra: Coherence in the Psychology Curriculum.”    In addition, Jack 
Meacham of SUNY presented a colloquium on diversity in higher education.  Finally, 
some junior faculty have attended the professional development speaker series.  In fact, at 
the Provost’s request, the university PFF speaker series has been publicized to junior 
faculty across the university.  The benefits of PFF to our department in terms of 
recruiting graduate students have already made themselves apparent, and key faculty are 
convinced that PFF experiences enhance the marketability of our students.  

Embed PFF in the academic department.  The department and university have 
granted temporary approval for two new professional development courses. One grants 1 
credit each semester to students for participating as APA PFF scholars.  The other is a 
follow-up to our pedagogy seminar, called “Continuing Supervision of Teaching”.  This 
course is optional for students who serve as instructors-of-record for undergrad classes in 
the department.  These courses are currently being offered, and are making their way 
through the permanent approval process.   

Establish and maintain institutional partnerships.  The two highlights of these 
relationships have been the “placements” and the undergrad research conference.  The 
"placements" of our grad students on partner campuses have been extremely valuable to 
our students, and have been particularly beneficial to partners in situations where the 
student serves as an adjunct faculty member.  The Tri-State APA-PFF Symposium 
(undergrad research conference) is also mutually beneficial, as it gives professional 
development experience to partner undergrads, and brings partner faculty to Miami where 
their experiences can more readily be shared with broader segment of the graduate 
student population.   

In addition to these highlights, the first two years we held a “getting to know you” 
event in the fall for APA-PFF Scholars and partner faculty.  This did not seem necessary 
this fall, as this year’s scholars did their placements over the past summer.  Also, partner 
faculty have been featured in our colloquium series and in our professional development 
speaker series: Tim Lawson, Beth Uhler and Cathy Bishop-Clark gave a talk on 
“Teaching and Technology”, Kathy Milar and Robin Bartlett gave colloquia on their 
scholarship as well as informal presentations on hiring and promotion/tenure issues at 
their respective institutions.     

Document benefits to students seeking academic careers, and Track careers of 
PFF alumni.   Since students just began graduating from the program in 2001, and since 
we are only talking about 16 APA-PFF scholars total to date, most of whom have not 
graduated yet, an analysis comparing job success for PFF vs. non-PFF students is years 
away, in terms of the outcomes of interest, and developing sufficient data to be 
meaningful.  Two of our alumni have received year-long replacement positions as a result 
of their PFF experience, and another (currently in a research post-doc) said that her PFF 
experience was favorably noted in the faculty interviews that she completed.   

Disseminate PFF in the discipline.  Each of the past three years, we have made 
some form of presentation at Mid-America Conference on Teaching of Psychology.  One 
of our APA-PFF Scholars, Ayesha Shaikh, participated in a panel discussion for grad 
students at American Psychological Association (2001) titled, "Preparing for faculty 
positions: What you need to know." 

I participated in a pre-conference workshop at Society for Research on Child 
Development (2001) on doctoral education in developmental psychology, partly to talk 



about the program, and am on the schedule to do a similar presentation at a pre-
conference workshop sponsored by Society for Teaching of Psychology, being held at the 
American Psychological Society conference spring of 2003.   
 I was scheduled, along with members of the University of New Hampshire 
psychology cluster, to go do a workshop at Oklahoma State University this fall, to help 
them establish a new PFF program in their psychology department.  Unfortunately, we 
had to postpone this visit until next spring, due to my suffering a back injury that 
precluded travel.   

Anticipate and prepare for emerging and future faculty roles.  Jennifer Robinson, 
of the faculty development center at Indiana University, gave a talk in our professional 
development series, co-sponsored by the Graduate School, on “Diversity Issues in 
Teaching.”  Jack Meacham, SUNY Distinguished Teaching Professor and Department 
Chair, gave an informal talk on redesigning a developmental psychology course to 
include diverse student narratives, and a departmental colloquium on diversity in higher 
education. Tim Lawson at Mount Saint Joseph hosted a session on “Technology & 
Teaching.”  He, with Beth Uhler and Cathy Bishop-Clark (MU-Middletown), helped us 
consider pros and cons of computer-mediated communication, wireless technology, and 
the internet in educational settings.      
 
Part Two 

Most successful and effective PFF activity.   In terms of value for our doctoral 
students, the most important feature of the program has been their “placements” on 
partner campuses, and the mentoring they receive from partner faculty.  The 
complementary activity, in order to “give back” to our partners, we have started  
a local research conference (the Tri-State APA-PFF Symposium) for our partner 
undergraduates with “breakout sessions” for undergrads to learn about grad school from 
our students and faculty.   

Greatest challenge.  Our greatest challenge has been evaluation.  We prepared a 
pre-test/post-test evaluation of the program for our APA PFF scholars group, and a year-
end questionnaire for various constituencies, as well as a questionnaire about the 
undergrad research conference we organized.  The quantitative data were disappointing 
as a source of information, due to low return rates.  Busy students and professionals are 
unlikely to return surveys, though this seems like the most open form of requesting 
feedback, and one amenable to quantitative analysis.  However, qualitative methods have 
been much more helpful and informative.  Each APA PFF scholar submitted a reflective 
portfolio of their activities and wrote a short reflection on the program; these have been 
helpful in publicity efforts.   Face-to-face methods, like focus groups with various 
constituencies have been better than questionnaires. 

Recognitions/awards to PFF students/faculty for PFF work.  Our PFF program is 
still relatively young, and although our Chair, Graduate Dean and Provost have been very 
pleased with the progress of the program, and supportive of its continuation, we cannot 
point to awards to individuals that specifically result from PFF work.  

Recommendations for future PFF programs.  
• There are two key features about PFF that make it distinct from the usual TA 

preparation programs, which should be included in establishing PFF programs. One is 
the partnerships with non-doctoral institutions. Another key feature is the active 



inclusion of graduate students in the leadership of the program.  Our graduate 
students have been critical in creating and sustaining our bonds with our partners.   

• Consider creating a professional development course. 
• Give your participating students an orientation meeting and materials packet.   
• Keep up the communication flow via a newsletter, website, and regular emails.  
• Make it worthwhile to the partner institutions.  Listen to them regarding opportunities 

for grad student presence on their campus and ways that the grad students and 
doctoral program could benefit their undergraduates. Doctoral departments (and 
higher administration) should frequently express gratitude to partner faculty and their 
institutions. 

• The PFF coordinator needs the support and cooperation of the grad coordinator and 
chair.  It is strongly advisable for the PFF coordinator to have some release time at 
least initially.   

• Write up several descriptions of various lengths of “what is PFF.”   You’ll need them 
for news releases, newsletters, websites, conference presentations, etc.   

• Exchange lists of faculty research interests and schedules for upcoming colloquia 
among all the partners to build bridges of common interests. 

• We have found it important to be flexible in the nature of the involvement of graduate 
students’ involvement on partner campuses. Our students have become involved in 
professional roles beyond the classroom. For example, serving as a reviewer of 
undergraduate research submissions to a regional conference, statistical consulting for 
a survey of student satisfaction on a partner campus, doing career and academic 
advising, and shadowing partner faculty as they attend campus governance meetings. 

• Wherever possible, plug into and build on existing structures.  It's less threatening and 
more cost-effective. 

• If one intends to extend the program upward from the departmental level to the 
university level, an optimal level of centralization-decentralization should be sought.  
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Appendix D 

Institution: __________________________________________  Date: ________________ 

PFF Cluster Leader: __________________________________ 
 

SURVEY OF PFF PSYCHOLOGY TEAM LEADERS 

 

Please indicate which of the following activities have been or are planned to become part of your PFF program, and whether 

they were required or optional by circling or checking the correct answer below: 

 

   Presently Planned Required of Optional to   
       In PFF  For PFF Participants Participants Explain (as needed) 
Home Institution Experiences 

1. Observe undergraduate psychology class(es)       F          F         F         F  ______________________ 

2. Observe graduate psychology class(es)       F          F         F         F  ______________________ 

3. Teach undergraduate psychology class(es)        F          F         F         F  ______________________ 

4. Teach graduate psychology class(es)        F          F         F         F  ______________________ 

5. Teaching assistantship         F          F         F         F  ______________________ 

6. Instruction on teaching psychology           F          F         F         F  ______________________ 

7. Instruction on teaching (general)           F          F         F         F  ______________________ 

8. Exploration of the roles of faculty members        F          F         F         F  ______________________ 

9. Participation in campus governance        F          F         F         F  ______________________ 

10. Research assistantship          F          F         F         F  ______________________ 
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Presently Planned Required of Optional to   
       In PFF  For PFF Participants Participants Explain (as needed) 

11. Advise undergraduates with mentor        F          F         F         F  ______________________ 

12. Supervise undergraduate research with mentor    F          F         F         F  ______________________ 

13. Shadowing day(s) with faculty        F          F         F         F  ______________________ 

14. Mentored by more than one faculty member       F          F         F         F  ______________________ 

15. Regular meetings with faculty mentor(s)       F          F         F         F  ______________________ 

 

Partner Institution Experiences 

16. Observe undergraduate psychology class(es)       F          F         F         F  ______________________ 

17. Observe graduate psychology class(es)       F          F         F         F  ______________________ 

18. Teach undergraduate psychology class(es)        F          F         F         F  ______________________ 

19. Teach graduate psychology class(es)        F          F         F         F  ______________________ 

20. Teaching assistantship         F          F         F         F  ______________________ 

21. Instruction on teaching psychology           F          F         F         F  ______________________ 

22. Instruction on teaching (general)           F          F         F         F  ______________________ 

23. Exploration of the roles of faculty members        F          F         F         F  ______________________ 

24. Participation in campus governance        F          F         F         F  ______________________ 

25. Research assistantship          F          F         F         F  ______________________ 

26. Advise undergraduates with mentor        F          F         F         F  ______________________ 

27. Supervise undergraduate research with mentor    F          F         F         F  ______________________ 
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Presently Planned Required of Optional to   
       In PFF  For PFF Participants Participants Explain (as needed) 

28. Shadowing day(s) with faculty        F          F         F         F  ______________________ 

29. Mentored by more than one faculty member       F          F         F         F  ______________________ 

30. Regular meetings with faculty mentor(s)       F          F         F         F  ______________________ 

 

Other Experiences 

31. Use of technology in teaching and learning       F          F         F         F  ______________________ 

32. Course syllabus planning         F          F         F         F  ______________________ 

33. Attendance at teaching conferences        F          F         F         F  ______________________ 

34. Teaching philosophy development        F          F         F         F  ______________________ 

35. Teaching portfolio development        F          F         F         F  ______________________ 

40. Advisement for scholar’s job search        F          F         F         F  ______________________ 

41. Assessment strategies and methods        F          F         F         F  ______________________ 

42. PFF journaling          F          F         F         F  ______________________ 

43. Special capstone projects             F          F         F         F  ______________________ 

44. Certificate program(s)          F          F         F         F  ______________________ 

45. PFF related course credit         F          F         F         F  ______________________ 

46. Student assessment of their PFF experiences       F          F         F         F  ______________________ 
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How and to what effect are your PFF participants exposed to each of the following themes? 

1. Service learning and the engaged scholar  ____________________________________________________________________ 

____________________________________________________________________________________________________________ 

2. Scholarship of teaching and learning  _______________________________________________________________________ 

____________________________________________________________________________________________________________ 

3. History of American higher education  ______________________________________________________________________ 

____________________________________________________________________________________________________________ 

4. Issues of tenure in faculty roles and rewards  _________________________________________________________________ 

____________________________________________________________________________________________________________ 

5. Integration of research and teaching  ________________________________________________________________________ 

____________________________________________________________________________________________________________ 

6. Integration of professional psychologist roles with teaching  _____________________________________________________ 

____________________________________________________________________________________________________________ 

7. Issues of student grades and grading of assignments  ___________________________________________________________ 

____________________________________________________________________________________________________________ 

8. Academic ethics issues __________________________________________________________________________________ 

____________________________________________________________________________________________________________ 

9. Diversity of students in undergraduate programs_______________________________________________________________ 

____________________________________________________________________________________________________________ 

10. Concepts of general and liberal education____________________________________________________________________ 
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____________________________________________________________________________________________________________ 

11. Grant writing and the role of research grants in different types of institutions________________________________________ 

____________________________________________________________________________________________________________ 

 

To what extent has your PFF program been successful in: 

                Mostly        Some          Highly  
            Unsuccessful       Success       Successful  

1. Recruitment and graduation of minority students            F         F           F    F            F 

2. Climate and resources of support for PFF from host university administration        F         F           F    F            F 

3. Commitment of the department chair and multiple graduate faculty to PFF goals        F     F           F    F             F 

4. Involvement of graduate students and partner faculty in PFF program planning        F     F           F    F             F 

5. Use of existing campus resources to augment department resources           F     F           F    F             F 

6. Integration of the PFF program into departmental curriculum and planning          F     F           F    F             F 

7. Departmental recognition and support for PFF faculty leaders through assigned time    F     F           F    F             F  

8. Learning to teach in one’s discipline as a major but not exclusive focus of PFF          F         F           F    F             F 

9. Flexibility of scheduling to allow for different graduate student needs and interests       F     F           F    F             F 

10. Assessment of PFF as a special case of the scholarship of teaching and learning           F         F           F    F             F 
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1. Recall your experiences, both positive and negative, over the past two years of PFF.   

a) Of what accomplishments are you most proud?   

 

 

 

 

 

 

 

 

b) What were the greatest challenges in implementing your program and how were you able to address them? 
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2. Recall the original project proposal that you submitted for the APA PFF program.   

a) If you were to write a new proposal based on where you are now with your PFF program, what new goals for the future would you 

set? 

 

 

 

 

 

 

 

b) Even without the PFF grant support, what plans have you for maintaining your PFF program in pursuit of those goals? 
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3. Have you any other comments on your past two years of PFF grant experience? 
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Partner Institution Experiences
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Selected readings for faculty and graduate 
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postsecondary education institutions. 
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This bibliography was developed with grant support from Atlantic 
Philanthropies, administered through the Association of American 
Colleges and Universities (AAC&U) and the Council of Graduate 

Schools (CGS) as part of the national initiative of “Preparing Future 
Faculty in the Humanities and Social Sciences” (2000-2002). 



 
 

 This bibliography on topics related to faculty development is based on extensive 
literature searches in the ERIC and PsychINFO online databases, with references from 
1984 to the present.  Other references were obtained from higher education and 
professional association websites.*  The bibliography was last updated  in November  
2002.  
 
*Special thanks are expressed to Dr. James Korn (St. Louis University) and Dr. Victor Benassi (University 
of New Hampshire) for their consultation, review, and suggestions; to Ms. Kelly Myers, project intern, for 
her research and technical assistance; and to Ms. Joan Freund, APA Education Directorate, for her 
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http://www.apa.org/pi/oema/visions/ 
 
Women in Academe: Two Steps Forward, One Step Back 
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Higher Education Publications 
 

Academe  
A bimonthly publication of the American Association of University Professors (AAUP). 
It analyzes higher education issues from faculty members' perspectives.  
http://www.aaup.org/academe.htm 
 
AAHE Bulletin 
A monthly publication of the American Association of Higher Education (AAHE), that 
offers interviews, special reports, and practical how-to articles, as well as being a source 
of news about AAHE's activities. 
http://www.aahe.org/bulletin/ 
 
Association of American Colleges and Universities Diversity Digest 
a quarterly newsletter published by the Association of American Colleges and 
Universities (AAC&U) and part of Diversity Works, a new initiative supported by grants 
from the Ford Foundation to AAC&U and the University of Maryland at College Park. 
http://www.diversityweb.org/Digest/ 
 
Black Issues in Higher Education   
The nation's only news magazine dedicated exclusively to minority issues in higher 
education. Published bi-weekly, Black Issues brings in-depth and up-to-date coverage of 
the diverse education community, including African Americans, Native Americans, 
Asian Americans and Hispanic Americans, as well as Americans with disabilities and 
women to every college and university in the United States.               
http://www.BlackIssues.com  
 
Change 
A bimonthly publication of the Helen Dwight Reid Educational Foundation under the 
editorial leadership of the American Association for Higher Education.  
http://www.aahe.org/change/ 
 
Communicator 
The Council of Graduate Schools' newsletter, which is offered 10 times a year on a 
subscription basis. 
http://www.cgsnet.org/PublicationsPolicyRes/index.htm#communicator 
 
Hispanic Outlook in Higher Education Magazine 
Each edition brings forth the significance of communication in academic circles, the 
importance of positive learning experiences, the contributions of both Hispanic and non-
Hispanic role models, and constructive observations on policies and procedures in 
academia.  
http://www.hispanicoutlook.com/ 
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International Journal of Educational Telecommunications (IJET) 
IJET serves as a forum to facilitate the international exchange of information on the 
current theory, research, development, and practice of telecommunications in education 
and training. 
http://www.aace.org/pubs/ijet/index.html 
 
Journal of American Indian Education  
A peer reviewed scholarly journal which publishes papers specifically related to the 
education of American Indians and Alaska Natives.  
http://jaie.asu.edu/ 
 
Journal of Blacks in Higher Education  
http://www.jbhe.com/  
 
Journal of Research on Technology in Education 
International in scope and thorough in its coverage, the theoretical and conceptual articles 
in the JRTE define the state of the art and future horizons of educational computing. 
http://www.iste.org/jrte/index.html 
 
Journal on Excellence in College Teaching 
A peer-reviewed journal published at Miami University by and for faculty at universities 
and two- and four-year colleges to increase student learning through effective teaching, 
interest in and enthusiasm for the profession of teaching, and communication among 
faculty about their classroom experiences. 
http://ject.lib.muohio.edu/ 
 
Liberal Education 
A quarterly publication of the Association of American Colleges and Universities 
(AAC&U).  It's focus is on issues of liberal education in higher education. 
 http://www.aacu-edu.org/issues/liberal_education.cfm 
 
On Campus With Women (OCWW) 
Sponsored by AAC&U's Program on the Status and Education of Women (PSEW), 
OCWW provides readers with the most up-to-date information on women in higher 
education. It focuses on women's leadership, the campus climate, curriculum and 
pedagogy, and the newest research about women. http://www.aacu-
edu.org/ocww/index.cfm 
 
Peer Review 
A quarterly publication of the Association of American Colleges and Universities.  It 
offers new ideas and practices in undergraduate education.   
http://www.aacu-edu.org/Publications/pr-cover.html 
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The Chronicle of Higher Education 
This World Wide Web site is a service of The Chronicle of Higher Education. Published 
weekly, The Chronicle is the No. 1 news source for college and university faculty 
members and administrators. 
http://chronicle.com/ 
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