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Introduction
Psychology in the context of disciplines

Psychology as a scientific discipline, having roots in such diverse disciplines as philosophy and
physiology, transcends the humanities, social sciences, biological sciences, and mathematics in
its methodologies and substantive areas of scholarly inquiry. Its clinical, social and cognitive
scientists today can be found collaborating with neurochemists, molecular biologists, physicians
and others of the expanding neuroscience field who seek a better understanding of the human
brain and its relation to thought, emotion, behavior, and disease. By contrast, other
psychologists may be found collaborating with sociologists, economists, political scientists, and
scholars of the humanities in seeking a better understanding of the social issues that pose
significant and costly challenges to the quality of life and human society locally and globally.

This diversity of the discipline has at least two major implications for academic work in
psychology. First, as is true for other disciplines as well, with the diverse and expanding bodies
of knowledge that are vital to those in the discipline, graduate study at the doctoral level among
those preparing for research careers has become increasingly specialized. At the same time, the
diversity of academic and non-academic employment roles for psychologists prepared for
research careers has increased over the past half century.

Over the same period of time another distinctive development has occurred in psychology,
typically uncharacteristic of the humanities and other science disciplines. It is that psychology
has become a licensed profession, as well as a scientific discipline. Today psychology is a major
health profession, along with medicine, dentistry, nursing, and public health, with applications
well beyond its historical roots in mental health. The professional practice of psychology also
can be found in our nation’s school systems, our corporate organizations, and our communities in
general. This development also has increased the diversity of academic and non-academic
employment roles for psychologists whose graduate education emphasizes the integration of
theory, research and practice in the profession.

At mid-century in the 1900s, approximately 70% of the new doctorates in psychology placed in
academic positions as their primary employment, with the others taking non-academic positions.
Today that statistic is the reverse, namely, approximately 30% of our new doctorates in
psychology take academic positions as their primary employment. This statistic must be
interpreted, of course, in a supply and demand context. On the supply side, there are many more
doctoral degrees granted in psychology today (approximately 4,000/year) than there were in
1950 (approximately 350). Moreover, of the doctoral degrees granted today, approximately
60% are in professional practice areas of psychology. On the demand side, clearly the number of
postsecondary academic institutions at which psychologists are needed for faculty positions has
increased, as has the number and diversity of academic units of organization (i.e., types of
colleges and academic departments) in which they have faculty appointments. Similar increase in
demand for psychologists also has occurred outside the academy.

Psychology in the context of preparing future faculty

Psychology and education have been inextricably related as disciplines for at least the past
century. The first teaching clinic in psychology, during the 1890s, included an assessment of and



research on reading difficulties of a school youngster. By the early years of the 20" century,
John Dewey’s profound influence on the philosophy of American education and schooling
already had been initiated, even as he served as the 8th president of the relatively new American
Psychological Association (APA) in 1899. The preparation of teachers became a major focus of
Dewey’s scholarship and political influence.

Human learning, and the motivational, cognitive, and behavioral processes related to it, has
always been central to psychological research, as has its assessment through educational test
development, aptitude and interest measurement, and in today’s context the multiple forms of
human intelligence. Many of the leading scholars contributing to our national initiatives on
education reform, through improvement of teaching and learning and their assessment, have
disciplinary backgrounds in psychology. Although most of these contributions historically have
been applied to the pre-K through secondary education levels, increasingly they are being
examined as well in the context of learning at the higher education level. Classic examples of
psychologists’ contributions to postsecondary education include Wilbert McKeachie’s guide on
teaching tips for college faculty, Alexander Astin’s longitudinal assessment of undergraduate
student outcomes, and Robert Boice’s scholarly work on new faculty.

It was for good reason in the historical context of psychology’s growth as a discipline that one of
the earliest member interest divisions to be formed when the APA was reorganized in the 1940°s
were the Division on Teaching of Psychology. Since those years, further institutionalization of
commitment to undergraduate teaching in psychology has been evident in the form of periodic
national conferences on that theme, emphasizing the role of the discipline in the context of
general and liberal education. Indeed, the APA has a policy related to the purpose of the
undergraduate major in that context and more recently developed national guidelines for learning
objectives of the undergraduate major in psychology. The APA Division on Teaching of
Psychology also publishes a scholarly journal and maintains an excellent web site of resources
for undergraduate faculty and students. In collaboration with the APA Education Directorate, it
also sponsors workshops and recently established a task force to develop initiatives related to the
future professoriate in psychology, an effort coordinated directly with the APA Education
Directorate’s PFF program. For undergraduate students, among whom Introductory Psychology
remains one of the most heavily enrolled courses across all types of colleges and universities,
and a major in psychology remains one of the most popular majors, the national honorary society
Psi Chi remains active in a variety of activities in collaboration with the APA and regional
psychological associations.

It is within this context that the national initiative “Preparing Future Faculty” (PFF) finds a
particularly natural place in the discipline of psychology. Yet, despite the long and broad history
of psychology’s involvement with education, teaching, learning, and assessment of the same,
graduate departments of psychology in doctoral degree granting institutions generally have given
no more systematic attention than have graduate department in other disciplines at that level of
education to the formal preparation of their doctoral students for the professoriate as a scholarly
profession. In general, they have prepared their students well in the conduct of research or, for
psychology’s applied areas, for professional practice outside the academy. The diversity of
career options for psychologists in academic and non-academic positions, or some combination
thereof, is a subject with which most graduate students in psychology are not well acquainted, let
alone the issue of how best to prepare in graduate school for these alternatives. It is towards a



better understanding of these issues by students and faculty that the APA, in collaboration with
the Council of Graduate Departments of Psychology, aspires to achieve.

The national PFF initiative, therefore, is consonant with this goal. By participating in the PFF
initiative, moreover, psychology has developed some different models by which different types
of graduate departments might consider implementing and institutionalizing as part of their
graduate education mission the preparation of their students, or at least those with interest and
potential, for the complex array of roles that characterize the professoriate among the diversity of
higher education institutions in our society. This report will highlight the lessons learned from
the PFF models in psychology, the developments that are leading to further implementation and
institutionalization of the PFF mission in graduate departments of psychology, and other
recommendations resulting from our PFF experiences.

Preparing Future Faculty in Psychology: Four Developmental Models

The request for proposals to participate in the grant for “Preparing Future Faculty in the
Humanities and Social Sciences” was promulgated by the APA doctoral degree granting
institution graduate departments in psychology in January 2000, guided by provisions set forth
for the grant by the AAC&U and CGS.

The APA also appointed a national advisory panel of 15 psychologists and 1 graduate student
(president, American Psychological Association Graduate Students). The psychologists were
diverse in academic institution background, years in the discipline, gender, ethnicity and
scholarly areas of interest. Most have been leaders of education in the discipline. One was a
postdoctoral resident who had completed a campus-based PFF program at Duke University. The
names and institutional affiliations of those appointed are presented as Appendix A to this report.

The major task posed of the advisory panel was to evaluate the grant proposals received in the
Spring 2000, each panelist being asked to evaluate each proposal on the PFF rating form
presented in Appendix B, designed to cover the major objectives of the PFF grant. The plan of
the grant being for each disciplinary association to support about 4 university models, under an
institutional matching fund provision, the advisory panelists were asked to rank the proposals in
addition to rating each proposal on the PFF factors.

Following this process, four grant awardees were selected in psychology, these being Miami
University of Ohio, the University of Colorado at Boulder, the University of Georgia, and the
University of New Hampshire (alphabetically listed). From the perspective of graduate
education in psychology, these grantees represent four different university settings and
department cultures. Salient characteristics of each are described as follows.

Miami University of Ohio (Miami)

Although it is a doctoral degree granting institution, Miami as an institution has a history of
emphasis on undergraduate education, is known for its “learning community” initiatives, and has
regularly hosted a Lily Conference to advance college teaching. Its graduate department of
psychology faculty share in undergraduate and graduate education responsibilities and represent
the diversity of psychology as a scientific discipline and profession, thus preparing their modest
number of doctoral students for a range of career options.



Miami’s partner institutions for PFF included: Miami University Branch Campuses at Hamilton
and Middletown, Northern Kentucky University, College of Mount Saint Joseph, and Earlham
College, public and private institutions at which undergraduate education is the major
institutional focus and teaching is the major role of faculty.

No other PFF program, campus-wide or discipline-based, existed at Miami when the grant was
awarded to psychology. At that time, the PFF cluster team leader for Miami held the rank of
Associate Professor of Psychology.

The University of Colorado at Boulder (Colorado)

As a Research I institution, Colorado enjoys depth and breadth of research faculty in the graduate
department of psychology. Its faculty and enrolled graduate students also reflect the diversity of
scientific and professional areas of psychology, although major emphasis even in the
professional areas of psychology remains on research. While the undergraduate enrollment is
substantial, the graduate department faculty emphasis is primarily on research and the
preparation of graduate students for research careers.

Colorado’s partner institutions for PFF included: Colorado College, Yale University, and
Connecticut College. In other words, there were two clusters coordinated through this PFF
program, each having a distinguished Research I institution partnered with a geographically
proximal selective Liberal Arts college. Each year of the grant, in addition, faculty and graduate
student representatives of the two regional clusters met together on PFF issues for a weekend
conference.

Other discipline-based PFF programs existed or were being initiated at Colorado at the time this
grant was awarded to psychology. At that time, the PFF cluster team leader for Colorado was an
untenured Assistant Professor of Psychology (as was the cluster leader’s counterpart at Yale
University).

The University of Georgia (Georgia)

Being a Research I institution, Georgia also has depth and breadth of research faculty, distributed
across three graduate departments of psychology (one in the College of Arts and Sciences and
the other two in the College of Education). An innovative feature of this PFF program is that it
was organized to include faculty and students of the three graduate departments of psychology.
Another distinguishing characteristic is that, of the four universities having psychology PFF
programs, a greater proportion of the Georgia graduate students are in professional practice areas
of the discipline.

Georgia’s partner institutions for PFF included: North Georgia College and State University,
Kennesaw State University, Morehouse College, and Morehouse School of Medicine. The
combination of undergraduate, master’s, and professional education missions are illustrated in
the Georgia partner institutions.



No other PFF program, campus-wide or discipline-based, existed at Georgia when this grant was
awarded to psychology. At that time, the PFF cluster team leader for Georgia held the rank of
Associate Professor of Psychology.

The University of New Hampshire (UNH)

As a doctoral degree granting institution, UNH also places significant emphasis on
undergraduate education as well as on the research of its graduate faculty. Thus, similar to
Miami, its graduate department of psychology faculty share balanced responsibility for
undergraduate and graduate students. Differing from the other three graduate departments of
psychology offering PFF programs, UNH has no graduate program in professional areas of
psychology. Moreover, it is the only graduate department among all graduate departments of
psychology nationally for which the primary mission of the department is to prepare graduate
students for the professoriate and college teaching.

The UNH partner institutions for PFF included: UNH Manchester, Howard University,
Dartmouth College, Saint Anselm College, Keene State College, and the New Hampshire
Community Technical College System. Having two other doctoral degree granting institutions
as well as the others in this cluster constituted the most diverse set of partners among the four
PFF model programs in psychology.

The UNH was among the first universities to offer a campus-wide PFF program which at the
time of the grant award also was supported through academic department involvement,
especially the department of psychology from which leadership for the campus-wide program
originated. The UNH graduate department of psychology, in fact, had a PFF-like program long
before the national initiative on PFF, due to its unique department mission previously noted.

Thus, selection of UNH as an awardee of the grant was not for the purpose of starting a PFF
program; rather, it was for the purpose of advancing the quality of its existing program and for
dissemination of lessons learned from its prior developments.

At the time the grant was awarded, the PFF team leader for UNH held the rank of Full Professor
of Psychology and was serving also as Vice Provost for Undergraduate Studies at UNH.

Preparing Future Faculty in Psychology: Achievements and Lessons Learned
Final reports of the PFF team clusters

The final narrative reports of the four psychology PFF programs responsive to guidance on
format from CGS, are presented as Appendix C. The reports speak summarily to program
highlights of activities, achievements, and concerns. Each program also replied to an APA final
report, the format for which is presented in Appendix D, which is included an with appropriate
analysis of PFF program elements experienced in the degree granting and partner institutions.

These reports were preceded in turn by an annual progress report submitted by each cluster team
to the APA, in which developments were requested in relation to each of the PFF program
parameters on which their grant proposals had been evaluated initially. In addition, the APA



program coordinator conducted a site visit to meet with participants of each of the four programs
and, as available, their department and relevant university administrators. Thus, progress of each
program was monitored throughout the grant period.

Noteworthy individual recognition of PFF participants

While most of this report is focused on program achievements, it seems worthy to mention a few
individual achievements as well. During the course of this PFF grant, two of the four
psychology PFF team leaders, and one of their deputy team leaders, were promoted in academic
rank. Although this achievement cannot be attributed to their PFF leadership roles, it is at least a
tribute to these faculty that they were able to advance in academic rank while also devoting
significant time to PFF leadership responsibilities.

What can be attributed to the PFF faculty of each team cluster, the team leaders, other faculty of
the lead university, and faculty of the partner institutions who participated in this PFF program,
is the success of leadership in this program, however modest the accomplishments within any
one program might seem to be. Their involvement in PFF truly reflects their professional
commitment to the value and goals of the PFF program, most important of which is to facilitate
the professional development of graduate students who will be the future professoriate. The
goals of PFF cannot be achieved, nor can achievements be sustained, without the commitment of
faculty in the degree-granting and partner institutions.

Finally, achievements of the PFF scholars during the period of this grant are also noteworthy. A
few of these scholars received campus and national recognition for leadership during the period
of this grant, achievements noted in separate program reports as warranted. On a more general
level, however, it is the graduate students who validate the purpose and value of PFF. The
unequivocal enthusiasm of psychology graduate students who have participated in PFF has been
evident through each of the following: the personal experiences they have shared with faculty;
their participation in regional and national conferences of psychologists and psychology graduate
students; published articles they have written or interviews for media in which they participated;
their involvement in the two summer PFF summit conferences held during this grant period with
PFF participants of other disciplines; and their roles within each of the four psychology program
clusters in planning and evaluating PFF activities with faculty of their PFF lead and partner
institutions.

Beneficial outcomes and lessons learned from PFF programs in psychology
Individually or together, the PFF programs in psychology in partnership with the APA can be
credited with the following overall outcomes of benefit to the future of graduate education in

psychology:

¢ Demonstrated the mutual value of college and university partnerships for undergraduate and
graduate faculty and students in psychology.

¢ Demystified for graduate students the nature of academic culture and faculty work, and
acquainted them with diverse academic settings for psychologists.



¢ Modeled for ethnic minority and other students interested in community service how that
professional activity can be accomplished through academic work.

¢ Developed and demonstrated the feasibility of an on-line (Blackboard) short course (6
weeks) on preparing graduate students to teach in psychology.

¢ Instituted an annual workshop (1.5 days) for graduate students on developing a teaching
philosophy and preparing to teach in psychology.

Of the lessons learned from the PFF programs in psychology, the following principles seem
most critical if PFF is to remain or become institutionalized in graduate departments of
psychology:

¢ [t is essential that multiple ways for achieving the goals of PFF be recognized, and that those
goals be achieved in ways consistent with the university’s mission and culture and that of its
academic graduate departments.

¢ For PFF to be sustained, it should become an integral part of the department and university
goals for graduate education in the discipline, with commitment of academic leaders and
multiple departmental faculty accompanied by appropriate recognition of their roles.

¢ Whenever feasible, PFF program initiatives should make use of already existing university
resources, €.g. faculty development or teaching and learning centers, internal grant support,
colloquia, etc.

¢ Involvement of graduate students in PFF activities should be planned on a flexible basis,
allowing for individual needs and interests of different graduate students in their academic
and professional development.

¢ Although PFF should not be conceptualized as limited to teaching, a core element of PFF
programs should be some level of preparation for teaching in one’s discipline, ideally
reflecting the integration of teaching with research and service.

Institutionalization and Future Developments of PFF in Psychology

The model PFF programs in psychology

Of the four model PFF programs in psychology, the UNH model clearly is the most mature in its
development being institutionalized through the graduate department mission and enjoying the
commitment of multiple department faculty, including the department chairperson. This
maturity, of course, comes from nearly two decades of work in developing the program. During
this grant period, UNH was especially helpful in working with the other PFF programs in
psychology and the APA on issues of dissemination, conceptualizing ways in which to assist
other graduate departments initiate and develop PFF programs. The UNH program is notably
strong in its preparation of graduate students to teach in the discipline, general and specialty
courses, and has developed for broad dissemination an on-line capability for guiding graduate
students in their preparation to teach.



The Miami and Georgia PFF programs in psychology, being the only PFF programs on their
respective campuses, accomplished modest yet significant outcomes during the grant period.

Miami, working very closely with its partner institutions, afforded a variety of teaching and
mentoring experiences within its own and partner institution psychology departments. In
addition, through the PFF work, it established what is now institutionalized as an annual
undergraduate research conference, held on the Miami campus each Spring, enabling graduate
and undergraduate faculty and students to exchange ideas on research in the discipline. The
Department of Psychology at Miami University has given strong support to the goals of PFF, has
involved multiple faculty in support of PFF activities, and has included essential elements of
pedagogy related to PFF in its graduate education curriculum.

Georgia, also working closely with its partner institutions, made especially good progress in
attracting ethnic minority students to consider the possibility of academic careers. It has done so
through excellent mentoring by minority psychology faculty in the three departments
participating in PFF, and through creatively adapting service learning pedagogy and the concept
of “engaged scholar” to its PFF model. This was especially important for students who, prior to
their PFF experience, envisioned little or no relationship between academic work and what they
valued most in career objectives, namely providing public service to their communities. Due to
the fact that three graduate departments were involved in PFF, the extent to which PFF will
become a part of the future curriculum of each remains uncertain at this time. For reasons
discussed next, however, the institutionalization of PFF on a broader basis at Georgia appear
favorable at this time.

The Miami and Georgia PFF program leaders in psychology are each working with their
university administrations (Offices of the Graduate Deans and others) to institutionalize PFF on
campus across multiple disciplines. Miami plans to use its “learning community” theme to
accomplish this outcome, facilitated by the coordinator of the psychology PFF program. Georgia
is exploring the possibility of a certificate program campus-wide for PFF scholars, taking a lead
from the psychology PFF program. Where each will be centralized remains open; however, each
is likely to be based on the principle of discipline participation from graduate departments as
well as through campus-wide use of common resources.

The future of PFF at Colorado (and its east coast partner Yale) is the most tenuous at this time.
Each hosted excellent cluster meetings during the PFF grant period, in which faculty and
students participated enthusiastically, including partner institution faculty. Each of these two
large research graduate departments, however, had less depth of senior faculty involvement in
PFF for a sustained commitment. At Colorado, where other disciplinary PFF programs also exist,
the possibility for the various disciplines to work collaboratively with the Office of the Graduate
Dean is one outcome for the future worth contemplating. The graduate students have expressed
interest in maintaining PFF activities; but there needs to be commensurate commitment of
faculty to the PFF goals for such a program to be sustained over the long haul.

Taken together, the four PFF program models in psychology suggest a developmental continuum
from exposure to issues (presenting information) to reflective practice with issues (development
of knowledge). UNH graduates enter the professoriate ranks as knowledgeable and experienced
by practice in issues of higher education and faculty roles as any new doctorates in America.

The graduates of the other three at this point have at least been exposed to many of the issues,



with some gaining first-hand experience with the issues during the course of their PFF program
participation.

The lead author of this report, as APA PFF coordinator, plans to follow up with each of the four
model programs during the next year to assess further progress, if any, particular problems
encountered, and new ideas introduced into their PFF programs.

Other PFF programs in psychology

The APA PFF coordinator also plans to work in the year ahead with at least another 4-6 graduate
departments that have expressed interest in exploring the possibility of initiating PFF programs
on their campuses. One of these, Oklahoma State University, has begun already with an initial
meeting. Others possibly interested include the University of Kansas, University of North
Dakota, and the University of West Virginia. Prior contacts with Florida State University and
Claremont Graduate University also will be re-opened.

In addition, the APA PFF coordinator plans to write a letter to each psychology graduate
department chair at universities having campus-wide and/or other discipline-based PFF programs
to assess what involvement, if any, the psychology faculty and graduate students have with such
programs, and to offer consultation to the department(s) on PFF if interested.

During the past six months, the APA PFF coordinator has worked with PFF team leaders at UNH
and Miami to develop a prototype model workshop for psychology faculty interested in starting
PFF programs on their campus. This model will be available on the APA PFF website and can
be used by interested campuses or at regional psychological association workshops.

Continued support by the national disciplinary association

The APA Education Directorate will continue to budget for and disseminate information on PFF-
related activities and opportunities through: the APA Monitor (monthly magazine), program
sessions at the annual APA convention and at meetings of regional psychological associations
(of which there are seven), through listservs, at annual meetings of graduate and undergraduate
education faculty in psychology, and the directorate’s graduate education website
(http://www.apa.org/ed/pff.html). Included on that website will be resources available to faculty and
graduate students, including a bibliography on faculty development, one of the products of this
grant. A copy is enclosed as Appendix E to this report.

As the APA PFF program coordinator has done during the grant period, collaboration will be
maintained by the APA Education Directorate with higher education associations in an effort to
bring to the discipline themes of change in undergraduate and graduate education, as well as
contribute disciplinary perspectives to those conversations. Particular higher education
associations with which APA has worked include: the American Association of Higher
Education, the Association of American Colleges and Universities, the American Council on
Education, Campus Compact, and the Council of Graduate Schools. We will continue to work
cooperatively with APA Division 2, The Society for the Teaching of Psychology, on future
initiatives related to faculty development. Also, we will continue to partner with Project
Kaleidoscope and the Council of Undergraduate Research, each of which is promoting change in
undergraduate science education.
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Finally, as a move towards institutionalization of PFF goals, the APA Board of Educational
Affairs, with support of the Education Directorate’s programs and budget, will begin next year to
sponsor annual recognition awards for graduate departments of psychology promoting innovative
practices, among which will be included the preparation of future faculty for undergraduate and
graduate education. Other themes for innovative developments to be recognized include several
that the APA has coupled with its PFF initiatives, specifically, attracting ethnic minority students
to academic careers, integrating service learning and civic engagement in graduate education,
and promoting interdisciplinary learning at the graduate education level.

Without the PFF grant, most of these developments would not have occurred.
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Appendix A
American Psychological Association

PFF Leadership Advisory Board

Name

Deborah Best, PhD
William Buskist, PhD
Stephen Davis, PhD
Emanuel Donchin, PhD
Jennifer Egert, PhD

Ann Ewing, PhD

Robin Hailstorks, PhD

Jane Halonen, PhD

James Korn, PhD

Wilbert McKeachie, PhD
Barbara Nodine, PhD
Marcus Patterson

Nancy Russo, PhD

Pamela Scott-Johnson, PhD
Stanley Sue, PhD

Elizabeth Todd-Bazemore, PhD

Affiliation

Wake Forest University
Auburn University

Emporia State University
University of South Florida
Mt. Sinai School of Medicine
Maricopa Community College
Prince George's Community College
James Madison University

St. Louis University
University of Michigan
Beaver College

Boston University

Arizona State University
Spelman College

University of California, Davis
University of South Dakota



Appendix B

Preparing Future Faculty: Evaluation for Programs

1)

2)

3)

4)

An important concept governing the program design of each proposal will be the experiences
achieved by the graduate student as a teacher, scholar, and member of an academic community. The
proposal should meet the criteria of defining experiences planned for the graduate student which
include: a) increasingly independent and varied teaching responsibilities, b) opportunities to grow and
develop as a scholar, and c) opportunities to serve the department and campus.

How well does the proposal meet the criteria of defining a formalized plan for the graduate student in
teaching and other aspects of professional development?

Not Defined Well Defined
1) 2) 3) 4) 5)

The role of faculty who will act as mentors for the graduate student will determine the degree to
which the student will achieve an understanding of the teaching and classroom experience, academic
governance structure, and responsibility of faculty in community service. The proposal should include
a formalized system of mentoring by faculty members across levels of education, in addition to, the
possibility of graduate students acting as mentors for undergraduate students in psychology.

How well does the proposal meet the criteria of defining a formalized system of mentoring for the
graduate student participating in the program?

Not Defined Well Defined
1) 2) 3) 4) 5)

The Preparing Future Faculty concept holds that graduate students require preparation to teach and
render service in a variety of institutions. The graduate student should have direct experience with
diverse types of institutions. The graduate experience should socialize the future faculty member to a
classroom, which represents a multicultural setting and provides a forum for teaching about diversity.
The partnerships developed by the doctoral granting department will include at least four partner
departments of psychology faculty from other higher education institutions, such as, liberal arts
colleges, community colleges, comprehensive colleges, women’s colleges, tribal colleges, and
historically black colleges and universities.

How well defined is the proposal in meeting the criteria of partnering with four departments diverse
in their institutional mission?

Not Defined Well Defined

1) 2) 3) 4) 5)

The proposal should show evidence of a commitment by the doctoral granting institution to seek-out
and graduate traditionally under-represented graduate student populations in the discipline. The
partnerships and mentoring experiences outlined by the doctoral granting department should provide
opportunity and academic experience for graduate students from diverse and culturally different
backgrounds.



5)

6)

7)

8)

How well defined is the proposal in meeting the criteria of seeking-out and graduating traditionally
under-represented graduate student populations?

Not Defined Well Defined
1) 2) 3) 4) 5)

The sustainability of the program, after the initial funding period, will be represented by the
commitment of the institutions to integrate the new program initiatives into the existing structure of
educational programs that currently prepare graduate students. The overarching concepts of the
Preparing Future Faculty program will continue to influence and enhance the way academic
departments prepare graduate students if the new program initiatives become a integral part of
preparation programs.

How well defined is the proposal in meeting the criteria of integrating new program initiatives into
future faculty preparation programs?

Not Defined Well Defined
1) 2) 3) 4) 5)

The feasibility of the program, after the initial funding period, will be represented by the commitment
of the institutions to address funding costs of the program initiatives as those initiatives are integrated
into the existing structure of educational programs. This includes plans for addressing the future
funding costs of academic programs and graduate students participating in the initiatives.

How well defined is the proposal in meeting the criteria of addressing future costs, after the initial
funding period?

Not Defined Well Defined

1)) 2) 3) 4) 5)

The Preparing Future Faculty Program concept holds that an outcome of the program is not only to
broaden the perspective of preparing future faculty, but to increase knowledge and encourage new
models and promising practices about the professional development of future faculty. The proposal
should define a plan for the broad dissemination of information and results within the discipline and
to other disciplines. The plan should highlight the use of computer and communications technology,
the incorporation of progress reports into regular meetings and communications of the discipline, and
speak to the sponsorship of seminars and workshops at annual and regional meetings utilizing new
models and practices.

How well defined is the proposal in meeting the criteria of disseminating information about the
programs?

Not Defined Well Defined
1) 2) 3) 4) 5)
Evaluation is an integral part of each program. Evaluation provides perspective about the breadth and

depth of the experiences provided to the graduate student. The ability of the program to review and
evaluate the progress of the graduate student in meeting goals and objectives of the program, as well



as, a commitment and ability by the institutions to participate in evaluation activities are important
considerations in awarding each grant.

How well defined is the proposal in meeting the criteria of reviewing and assessing the effectiveness
of their programs?

Not Defined Well Defined

1) 2) 3) 4) 5)

As a last evaluation factor, please provide comments as to the overall creativity of the program design as
defined in the proposal:




Overall Ranking of Proposals

As an additional exercise, please rank the proposals (from most desirable to least desirable). Please do
not hesitate to provide comments as a compliment to the rankings.

1)

Comments:

2)

Comments:

3)

Comments:

4)

Comments:

5)

Comments:




6)

Comments:

Additional Comments:
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PART ONE
Institutionalize PFF Making It Sustainable Without External Funds

Background on the UNH Program

The University of New Hampshire (UNH) Department of Psychology Ph.D.
program was started in the mid-1960s with support from the National Science Foundation
and the University of New Hampshire. The goal of the program from the start has been to
prepare Ph.D. level psychologists who secure faculty positions. The department’s
curriculum was designed to provide graduate students with a strong general background
in psychology, opportunity to study with faculty in a specialty area, in-depth coursework
in statistics and research methods, and a solid grounding in history and theory of
psychology. The centerpiece of the program during the past 30 years has been the formal
background students receive in the area of college teaching and other faculty roles.

The department’s Ph.D. program includes a broad set of opportunities in
conjunction with other University of New Hampshire programs— the UNH Program in
College Teaching and the UNH Preparing Future Faculty Program. The department’s
program has been, and will continue to be, supported by permanent University funds.
Program development and dissemination opportunities have been made possible by a
grant from American Psychological Association and by a Fund for the Improvement of
Postsecondary Education (FIPSE) dissemination grant to the University’s Teaching
Excellence Program and the Graduate School (Partnership for Academic programs in
College Teaching; PACT).

In addition to coursework and research, doctoral students participate in a variety
of experiences designed to prepare them for the full-range of faculty roles. These
experiences vary depending on the students’ position in the program. First-year doctoral
students participate in a graduate proseminar and teaching and research assistant
experience. Second-year doctoral students participate in teaching and research assistant
experience, coursework in the UNH Summer Institute on College Teaching, preparation
for teaching in their third year, and visitations to other colleges and universities. Our
partner institutions are Dartmouth College (http://www.dartmouth.edu/~psych/), Howard
University (http://www.founders.howard.edu/psychology-dept/index.htm), Keene State
College (http://www .keene.edu/programs/psyc/), St. Anselm College
(http://www.anselm.edu/internet/psych/psych.html), and the University of New
Hampshire at Manchester(http://www.unh.edu/unhm/). Third-year doctoral students
participate in a two-semester Seminar and Practicum in the Teaching of Psychology,
coursework in the Summer Institute on College Teaching, visitations to other colleges
and universities, and they take part 1 of the specialty exam (designed to prepare graduate
students for teaching a course during fourth year in their specialty area). Finally, fourth-
and fifth-year doctoral students participate in teaching in their specialty area, visitations
to other colleges and universities, preparation for the job search, and they take part 2 of
the specialty exam (designed to prepare them for conducting their doctoral dissertation).

Graduates of the program have been successful in securing academic positions.
Many of them have taken positions at liberal arts colleges and comprehensive
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universities. Some graduates have secured positions at research universities after
completing a postdoctoral research fellowship.

Overview of Program

It may be useful to describe the UNH program in relation to the elements that the
developers of the national PPF initiative (the Association of American Colleges and
Universities and the Council of Graduate Schools) proposed as the core features of PFF
programs (http://www.preparing-faculty.org/PFFWeb.Contents.htm#about). First, “the
PFF program addresses the full scope of faculty roles and responsibilities that include
teaching, research, and service, emphasizing how the expectations for these
responsibilities are often quite different in different campus settings.” Second, doctoral
students who participate in a PFF program “should have multiple mentors and receive
reflective feedback not only for their research activities but also for their teaching and
service activities.” Third, the program emphasizes across-institution collaborations—the
“cluster: an anchor, doctoral degree-granting institution or department collaborating with
various partner institutions or departments.” In the sections below, the UNH PFF
program is described in relation to these core features. In addition, the ways in which the
Psychology program is integrated with other faculty and future faculty development
initiatives at UNH is highlighted.

Graduate Students’ Experiences related to Teaching, Research, and Service

Teaching

Preparing to Teach a Psychology Course (GRAD 980). During the late spring of
their second year in the program and over the summer, graduate students who are about
to teach introductory psychology work with the next teacher of Psy 991 (see below) in
order to prepare for teaching the introductory course. For the first time in 2002, students
enrolled in a course (GRAD 980) and earned credit for the work they do. In GRAD 980,
several topics and tasks that must be addressed early in the course preparation process
provide the substance of GRAD 980: the role and function of the introductory
psychology course; principles of test construction and grading practices; classroom
teaching methods; selection of textbooks and other materials for the introductory
psychology course; preparation of a complete course syllabus; preparation of several
teaching modules that cover sections of the introductory course
(http://www.unh.edu/pff/seminar/courseorg/teachunits.htm).

In summer of 2002, GRAD 980 was made available to doctoral students from
universities other than UNH. The course, taught on a pilot basis by Professor James Korn
of Saint Louis University, was successful and will now become part of the UNH Summer
Institute on College Teaching curriculum. A copy of the course syllabus may be found at
http://www.unh.edu/pff/links/GRAD980Sy1102.pdf. The course is scheduled to be offered
again in the summer of 2003, with Dr. Paul Presson of Westminster College (Utah)
joining Dr. Korn as a course teacher. Dr. Presson graduated with a PhD in Psychology
from UNH in 1997.

The photograph shown below is from the first day of the GRAD 980 course, held
on the UNH campus in June 2002.



http://www.preparing-faculty.org/PFFWeb.Contents.htm
http://www.preparing-faculty.org/PFFWeb.Roles.htm
http://www.preparing-faculty.org/PFFWeb.Cluster.htm
http://www.unh.edu/pff/seminar/courseorg/teachunits.htm
http://www.unh.edu/pff/links/GRAD980Syll02.pdf

N

Front Row: Dr. Cecilia Shore (PFF project director, Miami University),
Melissa Lea (GRAD 980 student, Miami University), Courtney
Rocheleau (GRAD 980 student, University of Colorado), Ammancis
Wright (GRAD 980 student, University of Connecticut), Joshua
Lawrence (GRAD 980 student, University of Connecticut)

Second Row: Mercedes Ebanks (GRAD 980 student, Howard University), Dr.
Victor Benassi (UNH), Dr. Paul Presson (faculty member, Westminster
College and former UNH graduate student), Dr. Paul Nelson (Education
Directorate, APA), Dr. James Korn (GRAD 980 course instructor, faculty
member, Saint Louis University)

Seminar and Practicum in the Teaching of Psychology. The department offers a
Seminar and Practicum in the Teaching of Psychology each fall (Psy 991) and spring
(Psy 992) semester. Professors Victoria Banyard, Victor Benassi, Kenneth Fuld, and
Peter Fernald each teach one of the courses on a regular basis. This seminar and
practicum provides third-year teaching doctoral students with an academic foundation for
teaching psychology. Concurrent with the seminar, students teach one section of
Introductory Psychology during the fall and spring semesters. The seminar includes
coverage of theories and research related to teaching and learning. It also covers topics
such as testing, grading, student evaluations of teachers, classroom assessment methods,
academic citizenship, cognitive development of college students, and psychological
theories of pedagogy. In addition, students receive group and individual supervision of
their teaching of Introductory Psychology. The Psy 991-992 instructor observes doctoral
students in a classroom setting during a semester while they are teaching and students are
videotaped while teaching. They review the tape with the Psy 991-992 teacher.

Over the past several years, the department has been strengthening three areas of
this course (technology and teaching; classroom assessment; gender issues in teaching).
Professor Fuld introduced, in collaboration with Professor Victoria Banyard, an updated



unit on using technology in college teaching. Most of our teaching graduate students have
received training in the use of Blackboard (http://www.blackboard.com) and now use this
tool in their teaching. In Psy 992, Professor Fernald integrated Patricia Cross and Thomas
Angelo's classroom assessment and research approach (e.g., Classroom Assessment
Techniques, 1993, Jossey-Bass) and included a new unit on gender issues in college
teaching. Professor Victoria Banyard developed and taught a semester-long graduate
course dealing with gender issues in teaching and learning. This course, offered through
the UNH Program in College Teaching, was taken by a variety of students, including
several involved in Psychology’s PFF program.

Teaching Courses in Specialty Areas. The department implemented a new policy
in 2001 on specialty examinations. This new policy specifies that students complete two
specialty requirements. The first requirement is an exam that is geared toward preparing
students to teach a survey course in their specialty area. The second requirement focuses
on more in-depth study in students’ areas of research specialization. After successfully
completing the first requirement students are eligible to teach a lower-division course in
their specialty area.

e ——

Graduate Student Russ Kosits teaching Statistics

Graduate Student Jennifer Feenstra teachin
Social Psychology i
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During their fourth and fifth years of graduate study, Psychology doctoral
students teach a survey course in their specialty area (e.g., social psychology, cognition,
psychobiology, development) and often an introductory course in statistics. (They have
already completed three or more graduate courses in quantitative and research methods.)
Whereas only the seminar/practicum teacher supervises teaching during the third year,
doctoral students’ research mentors are expected to assist in overseeing the teaching of
specialty courses. Prior to teaching a specialty course, doctoral students are required to
submit their syllabus to faculty in that area in addition to one of the Psy 991-992 teachers.
Faculty members provide advice and feedback on the content, structure, and requirements
of the course.

Coursework in Summer Institute on College Teaching. The UNH Summer
Institute on College Teaching (http://www.gradschool.unh.edu/pff/pff institute.html)
includes the following courses: Teaching with Writing; Cognition, Teaching, and
Learning; Classroom Research and Assessment; Academic Citizenship; College Students
and the Undergraduate Culture. Psychology doctoral students may enroll