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Global Collaborations Take Center
Stage at National Academies Briefing

by Amena Hassan, APA Office of International Affairs

A new report, The International Collaborations in Behavioral and Social Science was the
focus of discussion in late January at a public briefing held at the National Academy of
Sciences to launch the volume. The presentation, led by Kathie Bailey Mathie, director of
the Academy’s Board on International Science Organizations (BISO), included a discussion
panel that described the objectives behind of the report and the workshop that preceded it.
The panel, including Suzanne Bennett-Johnson, chair of the US National Committee for
Psychology, and committee members Judith Torney Purta and Merry Bullock helped set the
stage for a lively audience discussion of the opportunities and challenges of international
research.

Some of the subjects brought up during the briefing included mechanisms for facilitating
psychologists to work with each other on the same issues, even from different backgrounds;

Continued on next page...



E.:'- [ F o
. 5 sy s
oLV A& PSYCHOLOGY INTERNATIONAL * JANUARY-FEBRUARY 2008

...INAS, continued from cover page

navigating through challenges related to legal, and political
situations in other nations; adapting ethical practices to

be responsive to cultural differences, and needed changes

to attract a younger generation of psychologists to doing
more international research while helping them overcome
funding and other obstacles in the process. The committee
expressed the hope that, although this report was put together
from an American perspective, it would raise awareness of
international issues more broadly and serve as a catalyst both
in the US and globally,

As Dr. Johnson noted, it is young people who are sometimes
dissuaded from doing research abroad because the perception
exists that this path can present academic impediments.
“Mentors tell them they won’t get their thesis done because
international research takes too long and presents many
obstacles. This can be a real problem and this report was
written to motivate American psychologists to think in
broader terms,” she said.

“We know the opportunities are out there. But what we
hear at the APA is that the number of psychologists who
take advantage of existing mechanisms is low. We hope
that this volume will serve as a tool to increase interest and
activity,” said Dr. Bullock. “This information needs broad
dissemination through our communities.”

Cross-cultural issues

Other members of the USNC/Psychology committee
contributed their perspective to the discussion. Dr. Oscar
Barbarin touched upon some of the contradictions faced by
international researchers. “In a culture it is so difficult to
know what the problems are until you stumble upon them,”
he stated. “In a research project on child soldiers in Angola
western models were applied and counselors were brought
in to work with kids at the individual level, when really
they needed was community reconciliation. The main issue
was reintegration into the community. It wasn’t until the
researchers experienced the failure of these models that they
realized where they went wrong.”

Dr. Torney-Purta recommended more open ended exploration
before starting research and interviewing staff and
professionals to get a better idea of a specific work setting.

She also stressed the importance of two-way collaboration. “It
simply reinforces the fact that you can’t parachute in and then
fly again with all your data,” she elaborated. The benefits of
the research must be there for all collaborators.

The panel also stressed that international research

means stretching disciplinary boundaries. “Sometimes
interdisciplinary work becomes a lot more complex. A social
worker in Hong Kong may be the person who should be
studying mental health there and not a psychologist. These
are all things that should be taken into account, ” added

Dr. Torney-Purta. Panelists were also asked about their
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opinions on what determined metrics of success. “A real
measure of success is that international collaborations are
truly collaborative. We should think of it as a truly reciprocal
relationship where we both think and act,” said Dr. Bullock.

“My metric for success is seeing how people are creating
collaborations,” said Dr. Johnson. She went on to give an
example of how a psychologist from another site during
a research project wanted to add to an existing protocol
and how that resulted in an overall success for the project
as a whole. “It’s very interesting how some of these same
phenomena occur across disciplines as well as across
countries,” she added.

“Is this as far as we can go? No,” stated Katie Bailey Mathie
in response to another question from the audience. “There are
USNC committees that have experienced challenges in each
of their respective fields, be it astronomy or physics or soil
science. I think it would be interesting to take it up a level and
look at other disciplines to map the set of common challenges
and solutions.”

The International Union for Psychological Science

(IUPsyS) serves to build global interaction among research
communities and promote advances in psychological science
and technology at the international level. The U.S. National
Committee (USNC) for IUPsyS, which is partially funded by
a grant from the National Science Foundation, represents the
interests of the U.S. psychological science community to the
international community. To learn more, visit: http://www7.
nationalacademies.org/usnc-iupsys/ 1 About_USNC_IUPsyS.
html.. W

APA Passes Resolution
Against Genocide

by Psychology International Staff

The APA Council of Representatives adopted as APA policy
a Resolution Against Genocide. The resolution was co-
sponsored by the Committee on International Relations in
Psychology (CIRP) and the Committee on Ethnic Minority
Affairs (CEMA), who developed it in response to the ongoing
humanitarian and political crises in the Darfur region of the
Sudan. At the time the resolution was written approximately
400,000 people had been killed, countless women and children
raped, and over 2.5 million people displaced, and the US
Congress and the President declared the violence in Darfur to
be “genocide.”

APA has a history of advocating for victims of violence
nationally through the US Congress and internationally
through our representation at the United Nations. This
resolution joins APA’s other resolutions on such issues as
violence against women, racism, and religious intolerance, to
specifically address genocide. As researchers, practitioners,

Continued on next page...
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and educators, and advisors, psychologists can raise awareness
about the psychological causes and consequences of genocide,
as well as the role psychologists can play in promoting justice
and peace-making.

Although the global community is committed to preventing
the many atrocities committed across human history from
occurring, it has not been able to eradicate genocide. Along
with other social scientists who have sought to study and
address this issue, psychologists are in a distinct position

to enhance the world’s understanding of the factors

that contribute to and help prevent mass violence and
genocide. The resolution is one tool for psychologists.

How to Use the Resolution

There are many ways in which psychologists can use this
resolution to effectively combat genocide. Psychological
science provides knowledge that can help mitigate the severe
effects of genocide and inform efforts in genocide prevention.
The causes and consequences of genocide have also been

a focus of psychological study. Genocide can be situated

in psychological theories and studies of violence, trauma,
prejudice, discrimination, racism, (forced) migration, and
xenophobia. Genocide is also best understood within its
cultural context of intersecting identities, including the targets
and perpetrators’ race, ethnicity, gender, religion, sexual
orientation, ability status, and socio-economic status.

Psychologists can also help to elucidate the mental health
impact of genocide including but not limited to depression,
anxiety, and post-traumatic stress disorder. They also have

a unique research based perspective on the cognitions and
behaviors of genocide targets and perpetrators. General
psychological theories help the public understand how mere
observation of genocide without action can affect groups and
populations (the “bystander effect”).

This resolution fills a unique void for governments and
members of the general public by providing a psychological
context for understanding the causes, effects, and potential
solutions to the crises associated with genocide. While other
fields such as political science, economics, and sociology

can shed light on the experience of genocide, psychology is
uniquely able to connect the experience of genocide from the
perspective of perpetrators, victims, and by-standers. This
additional knowledge base is key to completing full
assessment of crisis areas where genocides are in process, as
well as in regions that are living in the aftermath of genocide.

The resolution can be useful as a quick summary sheet

for psychologists providing consultation to humanitarian
organizations and governments that are seeking to
comprehend and respond to genocide. Finally this resolution
can be used in the training of future psychologists in courses
such as Trauma and Violence; Abnormal Psychology;
Culture and Psychology; Clinical Psychology; International
Psychology; Psychology of Gender; and Peace Psychology.
To read the complete resolution please see the appendix at the
end of this issue. W

iz 38
APAGS Publishes New
International Resource
Guide

by Psychology International Staff

Until recently,
international students
who considered
studying psychology
in the United States
have had few resources
available to them. This
is significant given that
each year the United
States hosts more

than half a million
international students
and psychology is

one of the most
popular majors. In
response, the American
Psychological
Association of
Graduate Students
(APAGS) has brought
together a remarkable group of psychologist and international
student contributors who share their unique expertise and
insights in this volume.

Edited by Nadia T. Hasan, Nadya A. Fouad, and Carol
Williams-Nickelson, the resource guide Studying Psychology
in the United States: Expert Guidance for International
Students offers superb expert guidance on graduate study in
psychology, specifically tailored for international students.

It weighs the pros and cons of studying psychology in

the United States and provides direction on how to find
university resources geared toward international students,
finance one’s education, handle visa and work permit matters,
cultural considerations, mentoring relationships, academic
development, obtain internships and training, and whether to
pursue employment in the United States or abroad, as well as
other critical professional development issues.

Please visit: http://www.apa.org/apags/Studying Psychology
in the United States.pdf. Also, visit the APAGS website at
http://www.apa.org/apags. W
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What is on Your Mind?

by Merry Bullock, PhD, Senior Director,
APA Office of International Affairs

The discussion at the recent
meeting of APA’s Council

of Representatives reflected
many of the concerns of

the association. Among the
highlights were measures

to increase inclusiveness

in governance, awareness
training in diversity; programs
and policy statements to help
psychology address pressing
global issues (see, for example,
the Resolution Against
Genocide article on page

2), and activities to support
defining priorities and strategic goals - council engaged in a
fascinating session asking them to think what phrase would
best capture the ultimate purpose of the association, and what
headline they would most like to see about psychology 20
years from now.

As APA defines its strategic goals and develops its strategic
plan, international issues and collaboration will probably
play a larger role than ever before. For this column, to

begin a discussion, we asked APA’s international readers
(members and affiliates) to help identify pressing issues from
their perspective. We chose a random sample of emails for
colleagues around the world and asked a simple question
—what are the issues for psychology in your country and
generally? We received replies from Europe, Asia, the Middle
East, the Americas, and Africa.

‘What were some common themes?

Stigma — Several of you reported that mental disability is still
so stigmatized that effective and rapid treatment for mental
health issues is difficult to provide; in addition some of you
noted that this stigmatization leads to inadequate attention
to support for regulated, scientifically grounded, behaviorally
based treatment.

Relevance — Many called for an investment in research,
curricula and training to facilitate psychologists to address
important social issues —such as stress in the schools;
terrorism, intolerance, racism. You also called on psychology
to stretch itself to develop new, cutting edge instruments,
measurements and analyses, and to find ways to apply what
we know about multiculturalism and positive psychology to
develop ways to improve mental health systems and mental
health treatment.
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Sharing and Exchange — Another theme was increasing
opportunities for research, education, training, teaching and
professional development. Some of you pointed out that
because psychology has developed at different rates around
the world, it would be good to develop ways to provide
access and opportunities for advanced training especially in
specialty areas, more globally; others suggested developing
ways to share teaching methods and teaching expertise across
countries.

Many of you raised deep cultural differences among the

many psychologies around the world, and especially with

the US. You expressed a desire for us all to remember that
measures, models and explanations based on data from US
investigations are no more universal than those based on data
from other countries; and you called for widespread discussion
of examples of how our political and social contexts help
create or change theories in psychology.

These are only a sampling of the issues raised. They provide
a context to begin a discussion, and a great platform for
future issues of Psychology International, as we call on our
colleagues to help provide examples and write thought pieces
on how an international psychology can address what is on
our minds.

Another thing....

Last month APA joined many organizations that made
comments on the National Institutes of Health’s Fogarty
Center’s draft strategic plan. The plan presents a broad vision
to generate international exchange in health research and to
develop centers of excellence in collaboration with colleagues
around the world (translation — funding for exchange and

for infrastructure capacity building in countries where the
medical research infrastructure is not well developed). APA’s
comments congratulated Fogarty for this vision, but they were
less positive about what was omitted — although the strategic
plan called for a truly global research, it made no mention of
what was needed to achieve this — there was no discussion of
cultural sensitivity, or the importance of context and culture
in the research enterprise. More disturbing for us, however,
there was no mention of the contribution of mental health
and chronic mental disease to the global burden of disease.
Yet we are well aware that depression is one of the top chronic
conditions that has a major impact on economic and social
life.

As we think of a global psychology it is clear that we must do
far more than work together to find common ground within
our discipline. We must collectively work to advocate for

the importance of psychology in defining and implementing
programs to address world health and welfare. To read APA’s
comments please see http://www.apa.org/international/cirp/
fogartycomments.pdf. W
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An Interview with 2008
APA President,
Alan Kazdin

by Amena Hassan,
APA Office of International Affairs

2008 APA President, Alan E.
Kazdin is the John M. Musser
Professor of Psychology and Child
Psychiatry at Yale University and
Director of the Yale Parenting
Center and Child Conduct Clinic,
an outpatient treatment service for
children and families. He received
his PhD in Clinical Psychology
from Northwestern University. Prior
to coming to Yale, he was on the
Sfaculty of The Pennsylvania State University and the University of
Pittsburgh School of Medicine. At Yale, he has been Chairman of
the Psychology Department, Director of the Yale Child Study Center
at the Yale School of Medicine, and Director of Child Psychiatric
Services, Yale-New Haven Hospital. Kazdin is a licensed clinical
psychologist, a Diplomate of the American Board of Professional
Psychology, and a Fellow of the American Psychological Association,
the Association for Psychological Science, and the Association for the
Advancement of Science. He is the recipient of several APA awards
and has authored numerous articles.

Psychology International: One of your goals mentioned in
the Monitor was to partner with international organizations
to expand psychology’s impact. How can APA reach this
objective?

Kazdin: I think there are two major ways. One is internal.
‘We need to look to ourselves a little more. What are we doing
to prepare ourselves for a multicultural world? We ought

to be training in diversity and culture at the undergraduate
and graduate level. In an age of globalization, we need
academic background on the influence of culture and cultural
sensitivities in doing all of the work that psychologists do.
International work is about a view of psychology that is
relevant to peoples of the world. One way to reach this
objective is to focus on our training and to develop our
collaborations.

Another way is to identify common problems across cultures
and to share in the solution seeking process. For example, in
the United States, most individuals in need of mental health
services do not receive them. This is a problem world wide.
The shared problem serves as an opportunity to work with
other countries in a systematic way. We need solutions that are
feasible and sensitive to cultural conditions.

There are multi-site studies in the United States and across
cultures that are going on. There is a cancer treatment trial
that is beginning now across multiple countries. The model is
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one in which there are shared problems across many countries
and to more than one cultural group within a country. Multi
country studies are opportunities to address critical problems
and to improve collaborations and cultural sensitivities

more generally. As one example, one of my presidential
initiatives is violence against women and children. This is a
global problem. How can we partner with other countries to
understand the different variations and to develop multiple
interventions to combat these? More generally, the question
for our field and APA is how do we partner with other
countries to create an understanding in basic science, clinical
work and reaching out to address common problems?

PI: Do you have any advice for psychologists who wish to
assume a more international perspective and how APA as an
organization might help to foster that?

Kazdin: We are all working in some specific area (whether
that is prevention, neuroscience, cognition, etc). There would
be great utility if APA could facilitate a “match making”

role. If we could better catalogue research activities and
interests of colleagues in other countries, we might be able

to establish projects and shared goals more easily. So, one
way to help is to catalogue research and interests going on in
other countries. For example, anyone in the US can obtain
information about federal grants and to learn who is working
in what area and the nature of the project. It would be useful
to develop a database that permitted something analogous
across countries. Also, we could schedule convention events
(panels, discussions) to bring people together to share agendas.
Financial incentives could be provided for developing shared
projects. The idea would be to foster cross cultural and cross
national perspectives. Related, we could provide fellowships
for students to do summer or full year training experiences
that would facilitate research. Students often bring faculty
together. Students who are working in an area could go to
another country and work in the same research area—creating
bridges. When a student comes to work in a lab, they bring
what they are working on from their home lab. The labs in the
different countries are like the flowers and those students are
like bees that are cross-pollinating information. We need to
catalogue research areas for people working on those interests
and then foster visits and collaborations.

APA divisions might be a natural way to help foster
collaborations. So many divisions are working on issues that
are cross cultural or ought to be because they are not uniquely
relevant to “American” Psychology. Many problems are world
problems—energy conservation, global warming, transmission
of diseases, prenatal care, violence and exploitation. It would
be very useful to develop small collaborations where, for
example, cities from two different countries work together to
show there could be impact and interventions that are relevant
and effective cross culturally. Significant problems could unite
us in collaborative work.

PI: Some APA members are excited about the prospects
of international outreach and activities; others believe

Continued on next page...
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that APA, as a national organization, should focus within
its own borders and leave international activities to
international organizations. How do you feel about these
two perspectives?

Kazdin: I do not subscribe to either of these views. The issue
for our field is that psychology, whether our basic science,
services, and clinical work are subject matters of the world.
Diversity and cultural identity moderate the understanding
of this subject matter. That is, the relations among variables
related to characteristics of the problem or the solutions

are likely to vary as a function of culture. Understanding
phenomena requires understanding the conditions that
influence their expression—this brings us to a cultural and
diversity world view.

There is another facet that makes diversity and cross cultural
work that is no less critical. As most students experience,
universities require mastery of a foreign language as part of
undergraduate work. The rationale is two-fold: to understand
another culture but also, in the process, to better one’s own.
Our sensitivity to another culture alerts us to many of the
ways of our own that now can be seen in better perspective
and in context. The insights come sometimes when a student
switches from saying, “She speaks a foreign language” with
the recognition that “we are all speaking a foreign language”.
One culture is not the given, starting point. I would argue
that cross cultural diversity, and international studies are
central if one wants to do research on diversity and cross
culture topics but also if one wants to grasp what is going on
in one’s own culture. As it turns out, in the United States we
have a wonderfully diverse culture and this alone argues for
the importance and centrality of diversity and cross cultural
studies.

PI: Which areas have particular urgency or offer particular
opportunities for APA members in the international arena?

Kazdin: I believe opportunities emerge from felt problems
shared across two or more countries. Problems often help
align resources, interest, and will. For example, energy
conservation, obesity, malnutrition, and infant mortality are
all examples of problems felt widely across our community
of nations. We have to choose areas that will mobilize
interest and could have impact. International work and
interdisciplinary work on HIV/AIDS convey the model.
‘We begin by bringing countries and investigators together
committed to shared goals.

Before I mentioned cataloguing interests of investigators in
different countries. We almost need international “personals”
of people who are sharing the same agenda with descriptions
such as “Researcher looking for other psychologists to work
on a project, collaborate, and so on. Intellectual matchmaking
for collaboration on problems would be wonderful. Attending
meetings is fine and sometimes collaborations begin there,

but as often as not participants go home and wait for the next
conference. Perhaps we could use conferences more to cement
collaborative relations and shared commitments on problems
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and solutions. Rather than present papers, perhaps emphases
should be on making connections that can be enduring to
collaborate on specific problems. Some of this goes on of
course—our challenge, can we foster more.

PI: You also mentioned that diversity is more than
inclusion; it is understanding. What did you mean by that?

Kazdin: Inclusion sometimes means ensuring that “everyone
is at the table”, i.e., that all the groups are represented. This is
a critical precondition but by itself does not ensure that much
else happens once people get up from the table. So we begin
with all at the table, and then move to an agenda that moves
to understanding and action on critical problems and topics
of our field. I envision fostering diversity, ethnic, and cultural
studies as mainstream topics that begin in undergraduate

and continue in graduate training. I include in that training
experiences in other cultures. Overall, as we sit at the table,
we need a plan that goes from inclusion, to understanding, to
action. The world is multicultural and our core training ought
to reflect how that fact influences theories and findings.

PI: What is your specific expertise that will add to your
particular international interests?

Kazdin: I have not special expertise. As many other
researchers, I have worked on projects in other countries

or presented workshops to individuals in practice. That

work does not reflect international expertise. As odd as it
sounds, I believe absence of international expertise is not a
weakness here. It keeps me from recounting one of my special
experiences that I now think every one should have or pushing
a personal agenda because I worked on a problem in a culture,
and so on. The importance of diversity, culture, and identity
do not emanate from expertise, but rather from a vision of
what psychology ought to be, namely, a field relevant to the
world. Introductory psychology books often vary widely in
their definition of psychology. I cannot imagine any of them
noting that the definition is about “American psychology”.

Our psychology is for the world. We might be called the
American Psychological Association but it does not mean

we are here only to understand and study just American
psychology. Even if we were then it should include more of
the Latin/South American nations also. Globalization is not
just economic; it has to do with our way of thinking. One
person’s and one country’s problem is like a butterfly flapping
its wings with its effects that reverberate throughout the world.

For example, are we concerned energy use and recycling

of wastes in the United States or everywhere? Do we want
better diets and health care for young children in some
countries or all countries? Isolation from other countries is

not really a possibility. Psychology can contribute to a better
world by improved understanding of our many topics and
understanding how they influence and are influenced by
different perspectives and backgrounds. My hope would be to
make the case that diversity, culture, and identity are central to
our field. W
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2008 CIRP Chair Steven
Quintana Looks Ahead

by Amena Hassan,
APA Office of International Affairs

This Q and A outlines Dr.

Quintana’s plans and aspirations
for the Committee on International
Relations in Psychology (CIRP)
for the coming year. Dr. Quintana

is the incoming chair for APA’s
Committee on International Relations
in Psychology. His international
projects have focused on developmental
transformations in the context of
intergroup conflict. He has investigated
in Guatemala the development of
children’s racial identity and of their
critical consciousness. Another project involved Black South Africans
experience of racial transgressions and racial forgiveness 10 years after
he end of Apartheid. He was Associate Editor of Child Development
(2001 — 2006) and Lead Editor for a special issue of Child
Development on Race, Ethnicity, and Culture in Child Development
(September/ October issue 2006). Currently, he is Associate Editor of
Journal of Counseling Psychology and lead editor for the book, Race,
Racism and the Developing Child.

He received his PhD degree in Counseling Psychology in 1989 from
the University Of Notre Dame. He taught at the University of Texas-
Austin for seven years before joining the faculty at UW-Madison

in January, 1996. He received a Ford Foundation Postdoctoral
Fellowship in 1992-93 for research investigating Mexican-American
children’s understanding of ethnicity. He received a Gimbel Child
and Family Scholar Award for promoting Racial, Ethnic, and
Religious Understanding in America. He is a Fellow for the Society
of Counseling Psychology of APA.

PI: Can you tell us a little about your international work
and interests?

Quintana: The international work I've done has been mostly
in countries with a history of significant ethnic conflict. For
instance, in Guatemala where two groups were involved in

a protracted civil war, and in South Africa and the changes
that have occurred since the end of Apartheid. I've also
worked with international sojourners — children who are

here in the US, temporarily, from another country and their
understanding of nationalities and sociolinguistic preferences.

PI: How did you become involved with international affairs
within APA?

Quintana: I started off with the Committee on Ethnic
Minority Affairs (CEMA) where I was CEMA'’s monitor of
CIRP and that’s how I became aware of CIRP’s activities.
My involvement is also an outgrowth of my research on
intergroup relations and children’s understanding of identity.
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PI: What are your goals for CIRP in 2008?

Quintana: My interest is featuring international research and
facilitating research collaboration between APA members and
international members in countries outside of North America
and in developing countries. I'll be working on an exchange
database that could facilitate introducing scholars with shared
interest in international research collaboration. I'll be working
on the infrastructure of the exchange and hoping it will grow.
I’d like to help export APA research into developing countries.
I think there’s a lot we can learn within APA to understand
differences across national contexts. Our understanding can be
broadened and enhanced and deepened in these areas. There’s
also a conference sponsored by Division 17 where we’ll be
representing the committee’s work. I'm interested in fostering
UN involvement to see how we can give away psychology
internationally. With my interest in intragroup relations

I would be looking for ways to apply my interests when
countries experience internal conflict or conflict between
countries.

PI: Are there ways that APA members who are interested
in international issues can become involved with CIRP’s
work?

Quintana: CIRPs work is dependent on the expertise of the
general APA membership. The membership’s role is critical
to CIRP. Members can keep track of items on CIRP’s agenda
and send in information and inform committee members
when they have expertise to lend. Once the exchange
infrastructure is established, members could respond to calls
to describe their international interests and expertise.

Another one of CIRP’s goals is to work with APAGS so we
can find students and match them with professionals with
similar interests. Obviously CIRP would be interested in
identifying students or even early career professionals with
special interests in international research and practice and
then to survey our membership for later stage psychologists
with similar interests to serve as mentors. In this way, we
could foster the next generation of international psychologists.

PI: What challenges do you think American psychologists
who are interested in international work face?

Quintana: Two areas come to mind. Logistical challenges
are omnipresent in international work. There are challenges
navigating international border crossings and applying
research or practice across national borders. Ongoing
challenges: translating psychological principles for different
national and regional contexts. These translations need

to go beyond linguistic translations and represent a more
comprehensive cultural translation.

PI: What are CIRP’s goals for collaboration across the
association?

Continued on next page...
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Quintana: In addition to the ones with APAGS and APA’s
Membership Committee, we would love to increase the
number of international psychologists in other countries who
are members or affiliates of APA. Also, we would like to
infuse an international perspective in all of APA’s work, trying
to make APA more relevant to people across the globe. CIRP
monitors a lot of items that move through APA governance,
so we want an international perspective to be included as these
action items move through governance.

PI: Is there anything else you would like to share with our
readers?

Quintana: I'll end with reiterating the excitement I have in
the potential and timeliness of CIRP for having an important
role in APA as well as reaching out to APA members and
international scholars and professionals in other countries. It
is an exciting time for APA to be relevant to an increasingly
global society. W
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APA Elected to UN-NGO
Executive Board

Last December, APA was elected to the Executive Board of
the Council of NGOs in Consultative Relations at the United
[Nations (CONGO). The CONGO Executive Committee
represents all of the NGOs (non-governmental organizations)
who have consultative status at the UN. It promotes the active
role of NGOs in policy formation, program development,
[program monitoring and review.

IAPA also appointed representatives to monitor UN activities
in Geneva and Vienna. The goal of APA’s activities at the
[UN are to promote the important contribution of psychology
and other behavioral and social sciences to UN concerns

and activities. For more information on APA’s UN activities
please see www.apa.org/international/un. For more
information about CONGO, please visit:
http://www.ngocongo.org. W

World Mental Health
Day: October 10, 2008

The World Federation for Mental Health (WFMH)
has selected as this year’s theme for World Mental
Health Day: “Making Mental Health a Global
Priority: Scaling Up Services through Citizen
Advocacy and Action.” Advocacy has been at

the heart of the Federation’s work throughout

its existence, and the theme celebrates the 60th
anniversary of its founding in London in 1948. The
campaign will also support the Lancet Series “Call
to Action” which focuses on the need to improve
mental health services, especially in low- and middle-
income countries.

The WFMH is currently developing campaign
materials that will be placed on its web site (WwWw.
wfmh.org) later in the year, in various languages. To
be placed on a list to be mailed a CD-ROM in mid-
year, contact the program director Deborah Maguire
at dmaguire@wfmh.com, or view and

download all material via the website.

If you have a program you consider a best practice in
mental health advocacy — please contact the WFMH
at dmaguire@wfmh.com for more details on how to
submit that for possible inclusion in the WMHDAY
material this year!
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Getting to Know the
Newest Members of CIRP

by Psychology International Staff

In the last issue of Psychology International, we introduced
you to three new members of the Committee on International
Relations in Psychology (CIRP) as they entered their new
term. In the following article, Pamela E. Flattau, PhD, Guerda
Nicolas, PhD, and Laura R. Johnson, PhD, describe, in their
own words, their backgrounds in psychology and the work
they have done internationally.

Dr. Pamela Flattau, Defense Analysis Institute,
Washington DC

Early in my college studies I
had an opportunity to “study
abroad” at the University of
Leeds in England. At the time
I was interested in pursuing a
journalism career, and Leeds
University had (and still
has) the largest international
student population among the
top universities — providing
a unique opportunity to gain
exposure to the cultures of
many nations. I eventually
graduated from Leeds in 1969 — essentially at the peak of
real intellectual foment among college students around the
world. I “discovered” the field of psychology while a student
at Leeds and was strongly attracted to the broad philosophical,
historical and international underpinnings of the psychology
honors curriculum. I've since maintained an interest in the
international dimensions of psychology throughout my career
largely as a result of this undergraduate experience.

I’ve worked in Washington DC for over 30 years as a policy
analyst, first as a Congressional Science Fellow in the US
Senate, and subsequently as a staff person with the National
Academy of Sciences/National Research Council (NAS/
NRC), the National Science Foundation (NSF), and most
recently with the Science and Technology Policy Institute/
Institute for Defense Analyses (STPI). In the mid-1980s, Dave
Goslin, then-Director of the NRC Commission on Behavioral
and Social Sciences and Education, asked me to serve as

the first staff officer for the newly formed US Committee

for the International Union of Psychological Science.

There have been many other opportunities to represent the
interests of psychology in the science and public policy
arenas. Recently, we examined the influences of the National
Defense Education Act of 1958 (NDEA) on the education
infrastructure in the United States for the White House Office
of Science and Technology Policy (OSTP). It became clear
that this Federal response to Sputnik not only facilitated
important developments in the structure of fellowship and
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student loan programs in the United States, NDEA also
stimulated the expansion of counseling psychology as a field
and furthered the development of the then-nascent field of
“talent” identification through testing and evaluation. Our

report is available at: http://www.ida.org/stpi/pages/about.
html.

My primary professional interests involve the effective use of
quantitative and qualitative measures for science and social
policy. Recently, the Office of the National Science Board
(National Science Foundation) asked STPI to assist them in
the development of a Digest of Key Science and Engineering
Indicators for use by planners and policymakers. Advances

in data visualization techniques allowed us to suggest to the
Board some important innovations in indicator reporting. See:
http://www.nsf.gov/statistics/digest08/nsb0802.pdf.

I have been a member of APA since graduate school, at

which time I was selected by the American Association for

the Advancement of Science (AAAS) and APA as the first
psychologist to hold a Congressional Science Fellowship. Over
the years, I also received important APA travel support to
attend meetings of the International Congress of Psychology
— first as a “young” psychologist and later as a speaker. During
my time as a member CIRP, I am interested in elevating the
visibility of psychological research and measurement methods
in international efforts to facilitate social, economic and
scientific progress.

Dr. Guerda Nicolas, Boston College

My personal background

is as a Haitian immigrant
who immigrated to the
United States at the age of

13. My research and clinical
experiences are reflective

of my cultural background
and focus on addressing the
academic and mental health
needs of ethnic minority youths
nationally and internationally.
Specifically, over the last five
years, we have conducted two
projects that are both nationally
and internationally based. The first is a project focusing on
racial identity and teacher’s skills in teaching ethnic minority
students in England in partnership with several schools in
different regions of the country. Through this project, we
have developed a measure for teachers (Teachers’ Emotional
Literary Scale-TELS) to assess the areas in which teachers
need further professional development. A similar program

is being conducted here in the United States. In addition

to the England project, we have implemented an English
literacy project in Haiti for preschool to high school students.
These projects have allowed me the opportunity understand

Continued on next page...
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the process, challenges, and benefits of implementing
international programs.

Given my personal background, research focus, and
international work, I'm a member and president-elect of the
Haitian Studies Association and a member of the Caribbean
Studies Association. Through these memberships, I have
developed wonderful network and collaborative partnership
with many individuals in a variety of disciplines. In addition
to these associations, I've been involved with APA since 1992
as a doctoral student. Over the years, I have been involved in
a number of different divisions and committees within APA.
I recently served as a member and chair of the Committee
on Early Career Psychologists. APA is my professional
association so my involvement is not only to learn about the
state of the science, research, and public interest areas, but to
take an active role in shaping the future of the association.

There are several reasons for my decision to becoming a
member of CIRP but at the forefront is the opportunity

to expand psychology around the world, specifically. The
international work that I am currently doing focuses on
Caribbean and ethnic minorities. As we think about CIRP’s
mission and resources, we should be mindful of the entire
world not just certain parts of the world. Even for folks who
work in England, depending on where you go in England, you
get a different idea of what everyone’s doing. When making
psychology an international focus one of the big pieces is
addressing ethnic minorities and to broaden that piece.

Dr. Laura Johnson,
University of Mississippi

fa My interest in cross-cultural
issues reaches back to my early
childhood, spurred by a move
from upstate New York to rural
Mississippi in 1973. This move
provided a firsthand experience
| with culture shock and an early
awareness of racial inequities
that left an indelible mark and
fueled my concern for social

# justice, race relations and
cross-cultural understanding.
My interests broadened to international issues after studying
African art and dance in Kenya for a year during college. In
1991, I graduated from the University of Mississippi with
majors in psychology and anthropology and went to work

in the community mental health system. Seeing firsthand

the struggles faced by poor, rural African Americans as
attempting to access mental health services gave me a holistic,
ecological perspective on mental health and introduced me

to the need for cultural competence. From 1993-95, I served
in the U.S. Peace Corps in Papua New Guinea, where I lived
in a remote rainforest and taught health and environmental
sustainability. PNG, with its 1000 distinct tribes gave me new
perspectives on the dynamic and complex nature of culture
and also of the workings of aid organizations.
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From 1996-2002, I attended graduate school at the University
of Louisville where I worked with Joseph Aponte on minority
mental health. In 2000, I won a Fulbright grant to research
explanatory models of depression in Uganda. During my
internship at the University of Colorado Health Sciences
Center, I specialized in refugee mental health. Counseling
refugees from Afghanistan, Bosnia, Iraq and the Sudan on
any given day gave me an even deeper appreciation for the
meaning of cultural competence. In 2003, I joined the faculty
at the University of Mississippi where I teach multicultural
psychology, intercultural communication, statistics and
theories. I also study youth’s involvement in environmental
programs, such as the Jane Goodall Institute’s Roots and
Shoots program, and how it impacts youth development in
different cultural contexts.

I officially became a student member of APA when I began
graduate school in 1996. During graduate school, I shifted
my focus to another organization and conference. There I
became increasingly disappointed with the lack of cultural
programming, especially of an international or cross-cultural
nature. In 2006, I presented my first poster at APA and felt
like I was coming home again. It was delightful to see the
level of international focus and to feel the support, especially
in the International Division. Since then, I have joined the
international division and become a liaison coordinator for
Uganda and Tanzania. This summer I made a trip to Uganda
and began working with a small group of psychologists to
connect with APA and advance psychology in Uganda. I also
visited colleagues from the traditional healers association to
discuss their openness to research and practice projects with
international psychologists. I have become increasingly active
in the annual conference and look forward to helping organize
“Fulbrighters at APA” events this year.

It is often said that “tolerance for ambiguity” is an important
cross-cultural skill and it is a good thing that I have grown this
ability. When I first read the minutes from a CIRP meeting, I
was ecstatic—they were addressing the very issues that I am
so passionate about such as internationalizing the curriculum,;
promoting international collaboration; and taking a stand for
social justice and human rights, for science (e.g. supporting the
theory of evolution), for the environment and for a cultural
competent psychology that is effective and relevant in today’s
global society. Soon I will learn more about the needs of CIRP
and the specifics of what I will work on will become clearer.
For now, I am excited about the many possibilities. on cultural
aspects of depression in Uganda. She received her PhD in
clinical psychology from the University of Louisville in 2003
and she completed an internship at the University of Colorado
Health Sciences Center and the Asian Pacific Development
Center, where she specialized in refugee mental health. W

APA Travel Awards
For more information, please visit:

http://www.apa.org/international/awards/
travel.html.
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COLLABORATE!

Collaboration in Sri Lanka

by Jeanne Marecek, PhD
Swarthmore College

Serendib — from whence comes the word serendipity — is the
ancient Arab name for Sri Lanka. Serendipity has marked
my many sojourns in Sri Lanka. My first stay on this

Indian Ocean island was as a Fulbright scholar in 1988. My
assignment was to introduce psychology to the University

of Peradeniya, the flagship campus of university system,
located near the old dynastic capital Kandy. As chance would
have it, my arrival coincided with the violent uprising of a
leftist insurgency. Militant students repeatedly called strikes;
the government, desperate to gain control, sent in the army.
Ghoulish killings and disappearances ensued. For the duration
of my stay, the campus remained off limits.

For the nation, this was a reign of terror; for me, it brought
unanticipated opportunities as well. The Institute for
Fundamental Studies invited me to organize a seminar in
gender studies. The International Centre for Ethnic Studies
welcomed me to its social science seminars. I convened a
reading group in my home for university lecturers interested
in clinical psychology. Officials at the Asia Foundation
connected me with Sally Hulugalle, an indefatigable advocate
for the “forgotten women” incarcerated in the country’s
antediluvian mental hospital. Enduring friendships and
collaborations grew out of these serendipitous connections.

At the time of my arrival in 1988, Sri Lanka was caught

up in a mystifying spiral of suicides. Most victims were
teenagers and young adults from rural families. Most poisoned
themselves with pesticides. Rural hospitals brimmed with
self-harm patients, straining the country’s limited medical
resources. Adequate care was difficult to come by and the
case fatality ratio was high. Indeed, by 1995, Sri Lanka held
the world record for suicide deaths. With no psychologists

in the country, no support for behavioral research, and the
university system in disarray, there were no systematic studies
of this epidemic. Suicides were commonly regarded as foolish
behavior. Overworked and angry, doctors and nurses scolded
victims and sometimes punished them by denying them beds
and medical care or forcing them to clean toilets. The popular
press was rife with lurid accounts and farfetched speculations.

The spiral of rural suicide intrigued me and suited my
intellectual commitments perfectly. From the time I earned

a joint degree in social and clinical psychology, I have been
committed to situating psychological suffering in its social
and relational contexts. From 1988 till now, I have lived
intermittently in Sri Lanka and studied many aspects of
rural suicide: interpersonal processes, social ecology, culture-
specific emotion practices, the re-integration of self-harm
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survivors in their
social networks,

and prevention and
intervention. In rural
Sri Lanka, suicide

and self-harm are
seldom connected to
depression or other
psychiatric conditions.
For the most part, they
are unpremeditated.
Sparked by family
conflicts, they are
fueled by anger, shame,
and a wish for revenge.
Such suicides could

be termed “dialogue suicides” -- communicative acts that
assert powerful moral claims about a wrongdoer. In village
society, norms of hierarchy, respect, and deference demand
that individuals refrain from speaking against with others of
higher status. Suicide serves silently to point a finger of blame.
Consider, for example, Biso, a young wife deserted by her
husband, who swallowed a lethal dose of insecticide as she lay
with her baby on the road outside the house of her husband’s
paramout.

By studying the social and cultural dimensions of suicide,

I have had a window i nto culture-specific identities and
emotions. For example, envy (Sinhala: irishiyava) plays a
prominent role in everyday life in Sri Lanka. Envy is often
invoked to explain unexpected illnesses, accidents, business
reversals, and other forms of harm. I have begun to explore
how worry about arousing others’ envy shapes people’s
self-presentation and patterns of interpersonal interaction.
Envy is hyper-cognized in many societies besides Sri Lanka;
however, in Sri Lanka, discourses about envy have a Buddhist
spin. Shame (Sinhala: lajja) is another prominent feature

of everyday life. Lajja refers to a spectrum of feelings from
bashfulness, modesty, and shame to acute humiliation. Lajja
is valued as a positive emotion and assiduously cultivated in
children. Of particular interest to me is the tie-in between
shame and the stringent norms of sexual propriety that
confront young unmarried women.

Working in Sri Lanka has taught me many things about our
discipline. I have come to believe that the first step in studying
a culture other than one’s own must be to empty your head. In
my early work, I was often sidetracked by North American
truisms about suicide that had no validity in rural South

Asia. After emptying my head, the second step was to empty
my brief case. Working alongside Sri Lankan colleagues and
students revealed how the culture of North America saturates
standardized measuring instruments, diagnostic scales, and
conventional research procedures. My Sri Lankan colleagues
further pointed out that many aspects of our research

ethics reflect American individualism and culture-specific
preoccupations with autonomy, privacy, and equality. To

Continued on next page...
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them, these were not only alien but also morally untenable. As
an outsider attempting to peer into another culture, I came

to rely on the methods of anthropology and qualitative
psychology: semi-structured interviews, open-ended questions,
inductive analyses, and what Clifford Geertz has called

“deep hanging out.” I was lucky to have colleagues, research
assistants, language teachers, and students who patiently and
painstakingly taught me to see things that I had not been able
to see and to hear things in new ways. There are too many
such individuals to name, but I am especially grateful to
Chamindra Weerackody, Chandanie Senadheera, Lakshmi
Ratnayeke, Shanez Fernando, and Michael Fernando.

Since my first sojourn, I have dreamed of a cadre of local
teachers, researchers, and practitioners of psychology in Sri
Lanka. Over the years, I have lectured in medical faculties
and sociology departments, as well as to psychosocial
workers; I have supervised MA theses and dissertations. I
have scrounged books, videos, and software from colleagues
on our side of the world for colleagues and libraries in Sri
Lanka. With funds from the Ford Foundation, the ILO, and
the American Institute for Lankan Studies, a group of us have
organized training programs and grant competitions. In 2004,
psychologists from Penn’s Solomon Asch Center (Gordon
Bermant, Jim Kalat, Rick McCauley, Paul Rozin, and I)
conducted a month-long training institute for lecturers from
several Sri Lankan universities. The number of people with
psychology training, though still miniscule, has grown. With
the need for psychologists as acute as ever, the birth of a
university department may finally be at hand. W

Grzelak and Reykowski
Win Morton Deutsch
Awards for Social Justice

The International Center for Cooperation and Conflict
Resolution (ICCCR) at Columbia University has given

annual awards in the name of Morton Deutsch, the eminent
social psychologist and founder of the ICCCR, since 2005.
The awards honor an effective scholar-practitioner in the field
of social justice and a student paper on social justice. One goal
of the awards is to draw attention to and elevate the need for
giving social justice a more prominent place in the lives of all.
The 2008 recipients for the Morton Deutsch Award for Social
Justice are two social scientists from Poland, who played

key roles during the 1989 Polish Roundtable Negotiations.

Dr. Janusz Grzelak was part of the negotiation team of the
solidarity movement, and Dr. Janusz Reykowski negotiated on
behalf of the communist regime at that time. The negotiations
process that took place in Poland, demonstrated to the world
that social change and social justice can be achieved by peace-
ful means, even among parties caught in deep political and
ideological antagonism.

Janusz Grzelak, PhD is a Professor of Psychology at Warsaw

University and serves as the Dean of Psychology Faculty.
He is considered to be one of the most respectable authori-
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ties of Polish psychology. As a negotia-
tion expert, he served as an advisor in the
Polish government and as an advisor and
liaison officer during the Solidarity early
talks in 1981. His membership included the
underground Helsinki Committee for Hu-
man Rights in Poland during the process
of socioeconomic and political transforma-
tion process and the Citizens’ Committee.
He is co-founder and was the first president
of the Polish Society of Social Psychology. In addition he
served as vice-chairperson of the Education and Science sub-
table and also negotiation advisor. As deputy minister, he was
responsible for higher education in the first post-communist
Polish government. His scientific achievements during two
decades include exploration of vast areas of social interde-
pendence, conflict resolution, negotiation and mediation and
interpersonal and social control. Janusz Grzelak was awarded
with “Polonia Restituta” Order, a highly prestigious state
honor in Poland given in peace time awarded in recognition of
outstanding contribution to state transformations. He has been
invited to lecture at a number of universities including Uni-
versity of Michigan, and at an initiative of Morton Deutsch at
Columbia University.

Janusz Reykowski, PhD is a Professor

of Psychology at the Polish Academy of
Science, co founder and Chairman of the
Academic Council of the Warsaw School of
Social Psychology. He is a member of the
Academia Europea, served as a President
of the Polish Psychological Association and
is Honorary Member of this Association

as well as Honorary Member of the Pol-

ish Society of Social Psychology. He was

a Fellow of the Center for Advanced Studies in Behavioral
Science at Stanford and was awarded by the International
Society of Political Psychology the Sanford Prize for Life-
time Achievement in Political Psychology. He was elected

a President of this Society. In the first part of his career he
conducted extensive research on stress and emotions, and later
on prosocial behavior and altruism — he participated in the
international research program (Altruistic Personality project)
studying rescuers of Jew during Nazi occupation of Europe.
In the last two decades his research has focused on political
psychology, specifically on solving political conflicts and on
the development of democratic attitudes. This line of interest
was expressed in practice, as he contributed to the democratic
transition in Poland, being one of the chief negotiators for the
Polish government in the critical Round Table talks. Through
the years he published 10 books and over hundred of articles
and chapters (in various languages). Also, he was invited as a
visiting professor to number of universities in US (University
of Michigan, University of Minnesota, University of Cali-
fornia Irvine), in Germany (in Berlin, in Leipzig), in Russia
(Moscow). Both recipients will be honored at an awards recep-
tion on April 3rd, 2008 at Columbia University. For more
information about the awards, see http://www.tc.columbia.
edu/icccr/practiceCurrent2.html. W
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Mental Health and HIV/
AIDS Programs in Africa

Dr. John Anderson, Senior Director of APA’s Office on AIDS, was
recently in South Africa as part of the World Federation for Mental
Health’s Expert forum meeting on advocacy for mental health and
AIDS issues. This is his report. Please see http://www.apa.org/
international/pi/208anderson. html for a picture of the Cape Town
event.

Poor access to mental health care for people infected

and affected by HIV combined with poor access to HIV
prevention, care and treatment for people with mental health
needs were key themes discussed at a World Federation for
Mental Health (WFMH) expert forum convened in Cape
Town, South Africa during the last week in January 2008.
Participants described how poorly trained providers and
huge gaps in the capacities of service delivery systems lead to
undue suffering, a loss of quality of life, and poor engagement
of, and adherence to, HIV prevention, treatment and ATDS
care programs.

Dr. John Anderson, Senior Director of the American
Psychological Association Office on AIDS, along with 23
other leaders from different specialties within the AIDS and
mental health fields, explored mental health needs for all
aspects of the AIDS response with particular attention focused
on the needs of caregivers, people living with HIV, and
vulnerable children - groups identified as often experiencing
the most significant mental health challenges as a result of
AIDS. Research presented by the South African Depression
and Anxiety Group and Wits University, Johannesburg

South Africa, found that 89% of home based care workers

in North West Province and Mpumalanga were depressed or
showed signs of depression. Psychologist and World Health
Organization (WHO) consultant Melvyn Freeman described a
study in Zambia that showed 85% of pregnant HIV+ women
had episodes of major depression with suicidal ideation as
well as other studies in East and Southern Africa revealing
dramatically increased depression and suicide among AIDS
orphans.

The Cape Town forum was convened in part thanks to

the advocacy of national level organizations including the
Zimbabwe National Association for Mental Health which
has continually pushed to raise awareness of the need for
increased mental health support services to be made available
to caregivers of people living with HIV and AIDS, including
children who are orphaned when their parents die of AIDS.
The meeting concluded with participants agreeing to support
a World Federation Mental Health Africa Initiative on AIDS
that will raise the profile of existing collaborative efforts,
disseminate best practices and tools, and further mobilize and
coordinate organizations committed to greater collaboration
between the fields of mental health and HIV/AIDS.
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Secretary General of the World Federation for Mental Health,
Preston Garrison, said: “It is clear from our grassroots
partners and members that there is demonstrated need

for strengthened mental health services addressing stress
management, social support and self-esteem among people
living with and affected by HIV. Caregivers in particular
experience high levels of stress and their role can take a
substantial mental health and physical toll as they care for
the physical, emotional and economic needs of their family
members.” In a key note presentation to the meeting Frank
Njenga, President of the African Association of Psychiatrists
and Allied Professions, offered an overview of the status

of mental health in Africa emphasizing how the trauma of
AIDS experienced by individuals, families and communities
has significantly increased the need for an urgent scale-

up of comprehensive mental health services that work in
collaboration with national and local AIDS programs.

UNAIDS Senior Advocacy Advisor for the East and Southern
Africa Regions, Andy Seale, presented key principles and
priorities that guide national AIDS responses. He said:

“The relationship between HIV, mental health and the

pursuit of well-being is multi-layered and offers many
opportunities for strengthening, scaling-up and increased
collaboration. Although many aspects of HIV-related mental
health needs have been addressed at the community level

for years, the needs of people living with HIV as well as

those with an increased care burden are often inadequately
addressed. Relevant program remain under resourced and
they could benefit from the infusion of evidence-based
practice models as well as increased international support and
advocacy.

A series of roundtable discussions on day one of the meeting
explored gaps in mental health that need to be addressed in
order to optimize the well-being of people infected or affected
by HIV in Africa. A number of important contributions were
made by participants, several points are captured below:

Moderating the discussion, Elizabeth Matare, Chief Executive
of the South African Depression and Anxiety Group, urged
priority to be given to support interventions reaching home-
based providers and orphans and vulnerable children. She
also highlighted the need for interventions targeting both
mental health and prevention for young people engaging in
substance use. The need for increased integration of the needs
and voices of people experiencing mental health problems was
highlighted by Sylvester Katontoka, President of the Mental
Health Service Users Network of Zambia. He said: “Any new
intervention should seek to support the greater empowerment
of people with mental health problems to respond to their
own HIV needs.”

* Lindiwe Chaza-Jangira, National Director of Zimbabwe
AIDS Network, emphasized the importance of
interventions that looked at all aspects of the AIDS
response: “In addition to looking at the consequences of

Continued on next page...
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HIV on increased incidence of mental health problems
we also need to better understand how mental health
problems increase the vulnerability of individuals to
HIV infection. Increased community-level support to
individuals receiving a positive diagnosis is also needed,
in particular in addressing issues around confidentiality,
disclosure and handling stigma.” Lindiwe also highlighted
the need for different levels of support for different
types of caregivers - including the many caregivers who
themselves are HIV positive and children who are the
head of households.

*  Derek Von Wissell, Director of the National Emergency
Response Council on HIV-AIDS for Swaziland, raised
the need to increase health service capacity in order to
deal effectively with the range of mental health needs
posed by AIDS: “A key issue is working together to
expand the capacity of mental health services and training
non-professional caregivers to provide services in the
community. Professional-level staff are rare and under a
great deal of pressure to deal with hundreds of patients in
a short space of time.

» Julian Sturgeon, National Manager of the Treatment
Action Campaign (TAC) in South Africa, highlighted the
work of the organization’s treatment literacy program
run by trained Treatment Literacy Practitioners who
utilize well-designed training materials to ensure optimum
adherence to treatment among people living with HIV.
Julian suggested TAC materials could be easily adapted
to include mental health information and used across the
Africa region.

» June Koinange, President of the Kenya Psychological
Association, expressed the need to train key community
leaders who can enhance community mobilization related
to AIDS and mental health. “Community mobilizers
are key to securing the action needed to respond to
needs when they arise at community level.” Cascade-
style training and the development of materials and
methodologies to support the mainstreaming of mental
health and HIV issues into broader programs was raised
as an important roll out strategy by psychologist Vivi
Stavrou, Deputy Executive Director of the Regional
Psychosocial Support Initiative. Many participants also
raised the issue of the need to ensure an appropriate
quality of counseling offered to support different aspects
of the AIDS response including HIV testing, treatment
and care. Psychologist Kevin Kelly, Director of the
Centre for AIDS Development, Research and Evaluation,
recommended that the WFMH initiative support
increased and ongoing professionalization of counseling
including an appropriate qualifications framework.

»  Sheila Ndyanabangi, Principal Medical Officer for
Mental Health in Uganda’s Ministry of Health, raised
the importance of addressing mental health issues in
the context of providing information to HIV+ patients
about treatment options. She proposed the development
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of practical training materials based on evidence-based
approaches adapted to African settings.

* Ben Chirwa, Director General of the Zambia National
AIDS Council, guarded against launching an initiative on
mental health and HIV that could be perceived as brand
new more than 20 years into the response to AIDS. He
reminded participants that mental health principles and
approaches are already incorporated into many AIDS
programs. Connie Wambui Mureithi, Coordinator of
the Eastern Africa Region of the Society of Women and
AIDS in Africa, also advocated that in moving forward,
the WFMH initiative should expand on quality services
that are already being delivered.

» Rita Thom, of the University of Witwatersrand Division
of Psychiatry, suggested possible future collaboration
on a joint HIV and mental health initiative targeting
health care workers in order to reduce the mental health
and HIV related stigma often experienced in health care
settings.

On the second day of the forum examples of best practices
were presented from a number of countries including Kenya,
Swaziland, Tanzania and Zambia and also from a well-
integrated project based in Goa on the west coast of India.
Following the presentations Psychologist Arvin Bhana of the
Human Sciences Reasearch Council, challenged participants
to ensure that a key focus of the WFMH will be to share best
practices, tools and experiences. Lindiwe Chaza-Jangira,
National Director of Zimbabwe AIDS Network, expressed
support for a move towards a greater standardization of
mental health and well being programs to strengthen the many
community based initiatives already focused on psychosocial
support.

In conclusion, the forum, which was supported by the

Ford Foundation, agreed to move forward in mobilizing an
Africa-wide initiative to address the complex and multiple
interactions between mental health and AIDS through a
focus on community-level mobilization. The initiative will
seek to mobilize further interest at the African Psychiatric
Conference to be held in Ghana in April 2008. Additionally,
‘WFMH plans to compile an online directory of joint HIV
and mental health resources, develop a series of policy
papers and information packs for key workers, and convene
a partners’ conference in early 2009 exploring the mental
health consequences of AIDS for people living with HIV, their
families, caregivers and communities.

Dr. Anderson will be working with the leadership of WFMH
to mobilize psychologists for this effort and to ensure that best
practices from psychological science and practice inform this
well-conceived international effort. For further information
see the World Federation for Mental Health Website at www.
wfmbh.org or email info@wfmh.com. A full report on the
expert forum will be available by April 2008 and will be made
available on the APA, UNAIDS and WFMH websites. W
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The Art of Building Peace

by Amena Hassan
APA Office of International Affairs

The following is an interview with Zachary Metz, Director and
Chief of Peace Building at Consensus, a consulting firm that
provides research based advice and training in conflict resolution,
peace building, and negotiation advocacy. Prior to joining
Consensus, Zachary was the Director of Education & Training for
Columbia University’s Center for International Conflict Resolution
where he was responsible for the educational elements of CICR’s
international and domestic programs and projects. He continues to
teach The Applied Workshop in International Conflict Resolution
at Columbia’s School of International and Public Affairs (SIPA).
Throughout his career, Zachary has consulted to United Nations
agencies and to a wide variety of international political and civil
society leaders. He began his career with a focus in domestic conflict
resolution, working as a mediator, trainer, and program director
with the Northwest Institute for Restorative Justice and the Dispute
Resolution Center.

While peace building and conflict resolution may appear to

be intangible concepts to some, Zachary Metz has made them
his life work. As a mediator, professor, trainer and program
director, Metz has worked for various agencies throughout the
United States, with local and domestic programs, and at many
international sites. His current work at the consulting firm
Consensus, in New York City, is based on providing practical
tools and techniques of mediation to individuals, groups and
organizations in practical ways.

It was during his early experiences in Northern Ireland on

a peace studies program, that Metz became interested in
international conflict resolution. He then went on to do
similar work in Jerusalem to study what he terms “identity
based” conflict. “In Jerusalem and Northern Ireland, I think
the similarities are along identity lines. I think there’s a sense
that what ‘our group’ does is seen as in pursuit of a normal
life, peace and justice, whereas anything that ‘their group’
does is seen as a violation of what ‘we’ see as right, and so
they are not to be trusted,” explained Metz. “Both conflicts
have changed quite a bit since the nineties. Northern Ireland
has moved towards a state of peace and the problems are
now more economical, which is a major shift from the former
identity issues. However, in Israel and Palestine the conflict
has become only more complicated.”

Metz, who also teaches at the Columbia University School
of International and Public Affairs (SIPA), describes identity
based conflict as a dispute that is framed not primarily over
resources—although it may be also be about access over
resources—but as cutting through a society along identity
lines. “Generally experienced, historical disputes have
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been expressed through identity and there is a lot of social
psychology that is involved in trying to understand that,” he
said. “The distinctions between us and them becomes stronger
and then may eventually appear as intractable. In such cases,
language identity and ethnicity becomes more powerful than
economic issues.”

Heads of non-governmental organizations, political leaders
and international faith based groups regularly invite Metz

and other members of the Consensus team to develop and
deliver unique mechanisms that can effectively help those
involved in the conflict to work through long standing societal
disagreements. While each project is designed so that the
design fits the need of the context, he stresses that the most
effective means is through helping societies use their own
tools. It is also important to build the relationship around
trust, including the use of open ended questions, after defining
and assessing the core needs of the group. The training
backdrop is also a favorable environment for building this
added trust.

“It’s best if you can create a super ordinate experience where
everyone from groups A and B are involved in a training and
it is not packaged and pitched as a mediation, which is very
threatening to both the individual and the identity. Training is
a lot less threatening this way, since who'’s against education?
It’s a very neutral modality and groups can use it to gently
open the conversation in a slightly oblique way.” In his
experience it is in this type of setting when groups in conflict
begin to openly talk about the issues that they are facing.

“What we try to do in our work is find those mechanisms
that groups have used in the past and help to strengthen
that. It could be culture, tradition, religion, or a market that
is functioning across enemy lines as relevant ways that can
help withstand a flare up,” Metz states. “When conflict has

Continued on next page...
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come up within two villages we can help by learning from

the lived experiences that the community has had in the past
of resolving conflict so they can develop tools for the future.”
Metz often helps bring in real life situations during trainings
so trainees can discuss how they handled similar cases. “They
could bring up an example between a goat herder and a land
holder. My job is to see whether they can use that implicit
knowledge and learned experience for other conflicts. It’s also
important to remind groups of moments of peace, of heroes

of peace, and symbols that have to be authentic for that group.

Groups can forget that there were these moments or people.
Part of change can simply be reminding.”

It is also essential, in Metz’s opinion, for peace builders to
not rush into an already volatile situation. “Because deep
conflict tends to be long term I'm not a big believer in rapid
intervention that is emergency-driven. I don’t think that is all
that effective.” Metz says his job is to create a network and
to facilitate capacity building over long periods of time and
more urgent situations require other types of involvement.
“In an emergency situation people need a different kind

of intervention, such as food or shelter. When people are
shooting at each other we need to stop that before we can do
other work. It’s very difficult in a moment of acute violence.
Psychologically these individuals are at their most escalated
state and to intervene you have to get them off the cycle of
violence.”

With a background in international affairs, Metz states

his work is heavily influenced by social psychology. It is
through psychology, Metz says, that he is able to identify

the dynamics at work and clarity on how to handle them.
“Social psychology teaches us about the phenomenon of
how conflict happens and the meaning people make of it.
Columbia University social psychologists and colleagues
Morton Deutsch and Peter Coleman are leaders in the field.
Conflict resolution comes into the picture when we are
seeing what’s happening between groups—over who has
access over water or historical colonial stratification in North
Africa, for example. It could be about language and access

to schooling in Algeria and access to multi-lingual education
(French and Arabic).” Metz feels Morton Deutsch’s work

is a seminal authority within the field of conflict resolution,
touching on subjects such as violence, trust, attribution, and
intractability. “Intractability means we experience the conflict
as never ending; as historical and as comprehensive, meaning
everything is infused with a sense of otherness. It has a
tendency to creep backwards in history.”

For psychologists interested in the field of conflict resolution,
Metz suggests they begin by attending trainings that gives
individuals a window to the practice. One effective framework
has been developed by the Public Conversations Project
(PCP) at http://www.publicconversations.org. To learn

more about the innovative work of Consensus visit at http://
consensusgroup.com or contact Zachary Metz at zmetz(@
consensusgroup.com. W

EMAIL: INTERNATIONAL@APA.ORG

UN Report: Holocaust
Victims Honored at UN
Remembrance Day

by Florence L. Denmark, Main APA
Representative to the United Nations

In 2005, the General Assembly of the United Nations decided
that January 27th would mark an annual day of international
commemoration to honor victims of the Holocaust victims.
January 27th was chosen because it is the anniversary of the
liberation of the Auschwitz death camp.

This year the UN held an outreach program entitled,
“Holocaust and the United Nations” that addressed the use of
educational programs for promoting remembrance. Experts
discussed methods for passing on the lessons of the Holocaust
as a preventative measure against genocide. Established by
UN Secretary General, Ban Ki-moon, the program urges
member states to develop educational activities of their

own. As part of this the United Nations Department of Public
Information (UNDPI) has developed a range of activities

to promote awareness. Academic papers, discussions, films,
informational materials, and presentations with partner
organizations, were among the many initiatives carried out,
each with a goal of reminding us of the devastation and threat
caused by crimes against humanity.

Because January 27th fell on a Monday, activities were
spread throughout the week, beginning on January 28th. An
exhibit, of the Gennady Dobrov Art Exhibition, “Memorial
Drawings: Remembering the Holocaust Victims and their
Liberators,” in one of the conference rooms of the secretariat
building, sponsored by the Permanent Mission of the Russian
Federation to the United Nations, remained on exhibit
through January 31st 2008 and helped form the context for
events of the week. Monday, January 28th began with the
launch of Holocaust Remembrance Postal Stamps, a series
of 41-cent US stamps, designed by the UN, commemorating
the January 27 Holocaust Remembrance Day. The launch
ceremony was held at the Museum of Jewish Heritage,
organized by the United Nations Postal Administration, in
part with the Philatelic Service of Israel.

A film screening Of “Holocaust Education in Action”
followed the stamp launch and was followed with a panel lead
by B’nai B'rith International. The discussion was moderated
by Eric Falt, director of the Outreach Division of UNDIP;
along with Helene-Marie Gosselin, director of UNESCO in
New York; and Sandra Roberts, the director and a teacher

of the Paper Clips Project, a program that began as a small
8th project in a small Tennessee town and now includes a
memorial with 11 million paperclips, representing lives lost in
the Holocaust, and a film (see http://www.paperclipsmovie.

Continued on next page...
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com/synopsis.php). A ]
student from Whitwell ~ [Fif
Middle School, where N\
the Paper Clips Project
began, was also present
for this discussion.

The day ended with

a key note address by
US Congressman Tom
Lantos, a Holocaust
Survivor, on “Civic
Responsibility and

the Preservation of
Democratic Values.”
The Buchmann-
Mehta School of Music Symphony Orchestra from Tel Aviv
University, and the Israeli Philharmonic Orchestra, conducted
by Maestro Zubin Mehta, played a concert at this event.
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)
qg Remembrance and Beyond
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The following day, January 29th, began with a briefing from
Dr. Rob Rozett on, “Rescue during the Holocaust: Denmark,
Slovakia and Hungary.” The evening program celebrated

the opening of two exhibits commending the supporters

of Jews during the Holocaust. The Department of Public
Information, Yad Vashem and the Permanent Mission of
Albania to the United Nations, sponsored “BESA: A Code
of Honor, Muslim Albanians who Rescued Jews during the
Holocaust.” The Department of Public Information also co-
sponsored a program entitled “Carl Lutz and the Legendary
Glass House in Budapest,” along with the Permanent
Missions of Switzerland and Hungary to the United Nations.

On the evening of Wednesday, the 30th, the Holocaust and
United Nations Outreach Programme unveiled the opening
of the Permanent Holocaust Exhibit, located on the grounds
of the UN, as a memorial for all visitors to reflect upon. The
remembrance week came to a close on Thursday, January
31st, with a screening of the documentary, “Into the Arms

of Strangers: Stories of the Kindertransport.” The film’s
producer, Deborah Oppenheimer, was present for the viewing.

This memorial week was a powerful expression of
determination to prevent such a tragedy from occurring
again. It was successful as both a reminder of past crimes
against humanity and as a proactive force for educating
against such offenses in the future. W
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Case Closed: Beth Cohen
Discusses her Research
on Holocaust Survivors

Dr. Beth Cohen is both a psychologist and a social historian who has
studied and researched the subject of Jewish refugees who settled in the
United States after World War II. She received her Master’s degree

in Human Development from Harvard and her PhD in Holocaust
History from Clark University’s Strassler Family Center for Holocaust
and Genocide Studies (2003). She is also the author of Case Closed:
Holocaust Survivors in Postwar America (Rutgers University

Press in association with the United States Holocaust Memorial
Museum, 2007) and is currently teaching at UCLA and California
State University in Northridge, where she is acting interim director

of the Jewish Studies program. Dr. Cohen is presently researching
how children, both orphans and those who were reunited with their
parents, dealt with the challenges and obstacles of being a refugee and
a survivor.

Before I started graduate school, I worked as a director for
the Rhode Island Holocaust Memorial Museum from 1988
to 1998. It was during that time I became very involved with
the survivor community and noticed how a number of those
survivors who talked about their experiences would talk

quite bitterly about how they were treated by the community
when they came to the United States. When I first heard their
accounts I was upset and embarrassed, of course, but didn’t
spend too much time thinking about it.

Later, I entered The Strassler Family Center for Holocaust
and Genocide Studies at Clark University, and I was one of
the first three students admitted to the PhD program. It was
when I started working towards my PhD, and was looking
for a topic for my dissertation, that those same comments
by survivors came back to haunt me so I started doing more
research on the reception of those survivors into the United
States. I began looking for stories that appeared in the
media from about 1946 to 1954 about refugees or “displaced
persons” (DPs) who came to the US and was most struck
by the happy accounts from the view of the agencies who

Continued on next page...
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were working with them. It was such a contrast to what

the survivors had originally told me, so I wanted to further
explore that gap in perception. I visited the Jewish Family
and Children’s Services, in Denver Colorado where I came
across case files from social workers in the later 1940’s and
early 1950s. The reports that social workers wrote about their
interaction with refugees who settled in Denver was the type
of material that gave a wonderful insight unmediated by
time, uncensored, and not heroic. They were simply honest
accounts of how survivors were treated and their hopes and
dreams.

I wanted to know if there were similar files in New York
because it was know that fifty percent of survivors had settled
there. With the help of the New York Association for New
Americans (NYANA), a Jewish association set up to help
people settle in New York, I discovered they had 40,000 files
and was able to look at over 300 of these files from the period
I was interested in. Looking at these hundreds of files gave me
a pattern and the confidence to arrive at certain conclusions
and became the starting point of my study.

When I finished my dissertation, and tried to develop it into a

book, I received a fellowship from the US Holocaust Museum.

There I looked at some of the videotapes from the museum
and conducted my own interviews with people who dealt
with the resettlement process, such as rabbis, social workers,
and doctors. I didn’t interview people who were also in the
case files, but the social workers, doctors, and the rabbis who
mostly worked for those agencies. In my book all the names
by and large (except for key figures) are either just first names
or initials—the goal was to include bits and pieces of stories
that coalesced into a picture and a pattern.

Throughout my work, what was particularly interesting

was the frequency with which I encountered illness in the
files. Sixty percent of them reported illness that had no clear
organic basis. The mandate of the agencies that dealt with the
survivors was to get them working as quickly as possible. On
a superficial level you might think this was the right approach
but it was actually more of an economic decision to spend the

minimum amount of time and effort on each individual, when

in reality they needed more. I was astounded to see many
symptoms of anxiety and depression, insomnia, and eating
problems. When their symptoms interfered with the refugee’s
ability to find work they would refer them to a doctor and
the doctor could find nothing wrong with the survivors, even
when they were describing all these symptoms and truly felt
ill. There was a fair amount of talk of suicide, compared to
the triumphant narrative that was showcased in the media.
The files that I read and saw were truly weighted down with
the difficulties of the war. It was after coming to the United
States when they were actually faced with starting a normal
life, after these wartime experiences that had shattered their
lives and left them in DP camps for years.
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When I present at
conferences someone
inevitably asks if one
can find fault with
the professionals at
a time when they
had no awareness

of PTSD and to

be sensitive to this
since words such

as post traumatic
stress disorder

were not a part of
their vocabulary. I
went back and looked at meetings those professionals were
attending and in the psychological literature there was quite

a bit of discussion about refugees and how they might have
benefitted from a different type of treatment. The question
was out there and even words like “trauma” were being used.
A Polish psychologist by the name of Philip Friedman who
had emigrated from Europe around that time said it was not
enough to tell displaced persons to put the past behind and
move on. When push came to shove the professionals working
with the survivors did not always take such psychological
factors into account.

Perhaps one of the significant reasons for this is that some
have said that psychologists (who were by and large Jewish)
working with the DPs felt very guilty about having been safe
during the Holocaust when so many were murdered. It was
perhaps their inability to confront the Holocaust at that point,
as one of the motivations for not helping the DPs with the
emotional problems they were experiencing. Another reason
was that it was a very difficult population to deal with. I
interviewed someone who was responsible for resettling the
newcomers and she told us they were very needy and difficult
and essentially they had not seen anything like it. It was an
unprecedented event in terms of their client population. So,

it was not really a case where the refugees were so different
from the people who were dealing with them but that the
refugees were too similar to the parents of the psychologists
and psychiatrists who, as the immigrant generation, had fled
Europe earlier on. W
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Global Science Forum
Develops Steps for
Decreasing Research
Misconduct

Specific steps institutions, governments, scientific societies
and publishers may take to lessen the prevalence of research
misconduct were developed during a workshop held by

the Global Science Forum (GSF) of the Organization for
Economic Co-operation and Development (OECD) in
Tokyo last February that was attended by over 50 government-
appointed represen—tatives of 23 countries.

The Global Science Forum of OECD is “a venue for
consultations among senior science policy officials of the
OECD member and observer countries on matters relating
to fundamental scientific research. The Forum’s activities
produce findings and recommendation for actions by
governments, international organizations, and the scientific
community,” the report states.

The specific steps were reported in an unofficial workshop
report, Best Practices for Ensuring Scientific Integrity and
Preventing Miscon—duct, that was presented at the World
Conference on Research Integrity, held in Lisbon last
September. The unofficial report is available at http://www.
esf.org/ activities/esf-conferences/details/ confdetail242.
html. The specific steps contained in the report are:

* Designing and implementing a formal system for addressing
allegations of misconduct in research that is tailored to local
conditions and requirements.

» Making the results of each investi—gation known in the
scientific community, as a deterrent to similar occurrences.

» Adopting definitions, standards, rules and codes of
conduct. These can cover three areas: (1) good scientific
practice (e.g., experimmental design, laboratory safety, error
analysis, data curation and access); (2) traditional ethics issues
(e.g., rights of human subjects, handling of experimental
animals, philosophical/moral aspects of research in human
reproductive biology, defense-related research); and (3)
misconduct.

» Promoting the internalization of rules and standards via
carefully designed and implemented educational measures.
Curriculum design is a key issue, as is the question of when
(at what stage of a scientific career) education measures can
be most effective.

* Incorporating instruction about responsible conduct
of research in student curricula, and in the training of
faculty, staff and technical personnel. Of particular value is
instructing graduate students about the realities of scientific
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careers, including a realistic description of the pres—sures that
can destabilize the lives of postdoctoral fellows and assistant
professors.

» At the level of research institu—tions (e.g., university
departments, large laboratories), actively fostering open and
frank discus—sion of misconduct-related matters. Promoting
collegiality and networking among colleagues to discourage
isolation of the type that can harm susceptible indi—viduals
(‘lone wolf’ scientists) and to clarify collaborators’
responsibilities within research collaborations. At the
institutional level, rewarding those leaders who set an example
by visibly adopting the standards of integrity in research.

¢ In hiring and promotion, reward—ing quality of work rather
than quantity of publications.

» To the extent possible, streamlin—ing, rationalizing, and
simplifying the grant application and award system.

* In scientific publishing (and in grant applications) adopting
clear, uniform standards for:

o authorship criteria for papers, in—cluding
obligations of co-authors;

o allowable types of image processing in published
images;

o requirements for making primary and secondary
data available to the general scien—tific community
o conditions under which results will be published
(i.e., with or without permission of the sponsor).

» Making use of computer-assisted tools (software) for
detecting plagiarism in publications, proposals, reports, etc.
Promoting the development of software for detecting fraud in
images, data, figures, etc.

Reprinted from the Office of Research Integrity Newsletter,
Volume 16, No. 1: December 2007 (http://ori.hhs.gov).

Continued on next page...
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ANNOUNCEMENTS

APA Offers Travel Awards for APA
Members to Attend International
Conferences and for International
Affiliates to Attend Convention.

Deadline: Extended to March 15, 2008

For more information, please visit: http://www.apa.org/
international/awards/travel.html.

Apply for the Frances M. Culbertson
Travel Grant.

Deadline: March 25, 2008

The American Psychological Foundation’s (APF) Culbertson
Travel grant supports women from developing countries who
are in the early stages of their careers by providing travel funds
to attend international regional conferences in psychology.
Recipients of the grant also receive a two-year affiliate
membership in the American Psychological Association.

Amount: Reimbursement for registration and travel expenses
up to US $1,500. Eligibility: Applicants must be women
from developing countries who are no more than ten (10)
years post-doctoral degree. Preference is given to applicants
attending the following conferences:

» International Council of Psychologists (ICP),

*  Biennial Regional Congress of Psychology,

» International Union of Psychological Science (IUPsyS),
and

» International Association of Cross-Cultural Psychology
(TIACCP).

Applications Procedures
Submit a completed application online at http://forms.apa.
org/apf/grants by March 25, 2008.

Applications materials must include:

* A completed application form;

e Current vita; and

e One letter of recommendation from a supervisor
certifying present position.

Scholar Rescue Fund Fellowships
Deadline: April 1, 2008

The Institute of International Education’s Scholar Rescue
Fund (SRF) provides fellowships for established scholars
whose lives and work are threatened in their home countries.

EMAIL: INTERNATIONAL@APA.ORG
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These fellowships permit professors, researchers and other
senior academics to find temporary refuge at universities and
colleges anywhere in the world, enabling them to pursue their
academic work and to continue to share their knowledge
with students, colleagues, and the community at large. When
conditions improve, these scholars will return home to help
rebuild universities and societies ravaged by fear, conflict and
repression. During the fellowship, conditions in a scholar’s
home country may improve, permitting safe return; if safe
return is not possible, the scholar may use the fellowship
period to identify a longer-term opportunity.

How the Scholar Rescue Fund Works:

* Professors, established researchers and other senior
academics from any country, field or discipline may qualify.
Preference is given to scholars with a Ph.D. or other highest
degree in their field; who have extensive teaching or research
experience at a university, college or other institution of
higher learning; who demonstrate superior academic
accomplishment or promise; and whose selection is likely to
benefit the academic community in the home and/or host
country or region. Applications from female scholars and
under-represented groups are strongly encouraged.

* Fellowship recipients are expected to resume their teaching,
lecturing, research, writing and publishing at an academic
institution outside the region of threat.

* Fellowships are awarded for visiting academic positions
ranging from 3 months to one calendar year. The maximum
award is US $20,000, plus health insurance.

* Fellowships are disbursed through host academic institutions
for direct support of scholar-grantees. In most cases, host
campuses are asked to match the SRF fellowship award
through partial salary/stipend support, research materials,
medical insurance, and other in-kind assistance.

* Applications are accepted at any time. Emergency
applications receive urgent consideration. Non-emergency
applications will be considered according to the following
schedule:

Spring 2008:
Application received by April 1; decision by June 1.

To apply, please download the information and application
materials from: http://www.iie.org/programs/srf/apply.htm.

For universities and colleges interested in hosting an SRF
scholar, please visit: http://www.iie.org/programs/srf/host.
htm. We welcome your questions and comments. Please
contact us at:

IIE Scholar Rescue Fund Fellowships
809 U.N. Plaza

Continued on next page...
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New York, New York 10017
Tel: (USA) 1-212-984-5486
Fax: (USA) 1-212-984-5353
E-mail: SRF@iie.org

Web: www.iie.org/SRF

*If you are a scholar from Iraq, or seeking support on behalf
of an Iraqi scholar, please direct all questions or queries to:
IraqSRF@iie.org.

Elderhostel K. Patricia Cross $5,000
Doctoral Research Grant: Applications
Now Being Accepted

Please visit: http://www.apa.org/science/psa/feb08ann.
html#ann05.

EVENTS/NEWSLETTERS

Newsletter of SIP (InterAmerican
Society of Psychology) Invites Articles

The InterAmerican Society of Psychology (SIP - Sociedad
Interamericana de Psicologia) was established in 1951 and
has members throughout North, Central and South America.
It contributes to the regional development of the discipline
through international and regional congresses, publications,
and the establishment of professional networks among
different psychological specializations within regions.

The SIP Newsletter, Inter-American Psychology, published
twice a year, reports news, announcements and articles of
interest to psychologists of the Americas and focuses on
facilitating the communication between psychologists with
information about psychology in the region. The editor,
Marcelo Urra, invites contributions and welcomes all readers.
To obtain a copy, please contact Marcelo Urra at marcelo.
urra@psicologico.cl or visit http://www.sipsych.org/english/
periodicals.

CONFERENCES & MEETINGS

For a full listing of psychological
conferences and meetings around the
world, please visit: http://www.apa.org/
international/calendar.html

March 26-29, 2008

International Conference on Infant Studies
Vancouver, British Columbia, CANADA
URL: www.isisweb.org

June, 2008
Second Annual Convention, Asian Psychological

Association (APsyA)
Kuala Lumpur, MALAYSIA
URL: www.apsya.org

July 3-6, 2008

Second International Congress on Interpersonal
Acceptance and Rejection

Crete, GREECE

URL: www.isiparweb.org

July 5-8, 2008

International Association for Research in Economic
Psychology (IAREP) Annual Conference

Paris, FRANCE

URL: team.univ-parisl.fr/iarep-sabe2006

July 12-15, 2008

International Council of Psychologists (ICP)
St. Petersburg, RUSSIA

URL: icpsych.tripod.com

July 12-16, 2008

3rd International Conference on Teaching
Psychology (ICTP-2008)

St. Petersburg, RUSSIA

URL: www.ictp-2008.spb.ru

July, 14-16, 2008

6th International Conference, International Test
Commission: The Public Face of Testing
Liverpool, UNITED KINGDOM

URL: www.intestcom.org

July 20-25, 2008

XXIX International Congress of Psychology
Berlin, GERMANY

URL: www.icp2008.de

July 27-31, 2008

19th Congress of the International Association for
Cross-Cultural Psychology

Bremen, GERMANY

URL: www.iu-bremen.de/iaccp2008

August 14-17, 2008

116th Annual Convention of the American
Psychological Association

Boston, Massachusetts, USA

URL: http://www.apa.org/convention08. W
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Resolution Against Genocide

As passed by the Council of Representatives of the American Psychological Association,
February 2008

Introduction

Throughout human history and continuing to the present, the issue of genocide or mass violence
has been a devastating reality (Staub, 2000). Psychology is in a unique position to both inform
our understanding of the causes and solutions to genocide (Munn, 2006; Sternberg, 2003). While
governments and the United Nations work to address this life altering and history altering crisis,
Non-Governmental Organizations, such as the American Psychological Association, have the
skills, knowledge, and expertise to increase awareness and ultimately bring about peace and
reconciliation (Howe, 2004). In keeping with its charge, APA’s Committee on International
Relations in Psychology and Committee on Ethnic Minority Affairs call on all psychologists to
respond to this global continuing crisis with the unique contribution that can be made by mental
health educators, researchers, and counselors.

WHEREAS the American Psychological Association has demonstrated its commitment to the
fight for human rights of all people through (1) its resolutions against racism, stereotypes, and
male violence against women, (2) the establishment of the Committee on International Relations
in Psychology, the Committee on Ethnic Minority Affairs, and the Committee on Women in
Psychology and (3) its ongoing support for the efforts of the United Nations to promote and
defend human rights (Bryant-Davis, Okorodudu, Holliday, 2004);

WHEREAS the United Nations Convention on the Prevention and Punishment of the Crime of
Genocide defines the term as: Any of the following acts committed with intent to destroy, in whole
or in part, a national, ethnic, racial or religious group: (a) Killing members of the group; (b)
Causing serious bodily or mental harm to members of the group; (c) Deliberately inflicting on the
group conditions of life calculated to bring about its physical destruction in whole or in part; (d)
Forcibly transferring children of the group to another group (United Nations, 1948);

WHEREAS “unintentional” or indirect acts of destruction such as forced marching and forced
starvation are also crimes against humanity;

WHEREAS genocide is the ultimate display of hate, fear, and violence, which are learned
attitudes and behaviors; (Staub, 2006: Dutton, Boyanowsky, & Bond, 2005; Sternberg, 2003);

WHEREAS genocide can be an outgrowth of multiple factors including promotion of self
advancement at the cost of other's human rights; crisis of resources, compliance with
authoritarian leaderships, and prejudice which is unfavorable affective reactions or evaluations of
groups and their members (Waller, 2006; Finzsch, 2005);

WHEREAS genocide threatens basic human rights of survival, security, development, and social
participation (Lang, 2006; Mork, 2003);

WHEREAS genocide has negative cognitive, behavioral, affective, relational, and spiritual effects
on child and adult victims, as well as on perpetrators, historically and contemporarily (Dutton,
Boyanowsky, & Bond, 2005; Ursano, Fullterton, & Norwood, 2003; van der Kolk, McFarlane, &
Weisaeth, 1996);

WHEREAS genocide is often combined with systematic rape and displacement of victims and
severe mental health consequences for survivors of genocide that have been shown to increase
anxiety, depression, self-defeating thoughts, post-traumatic stress disorder, substance abuse,



suicide, homicide, and a host of health complications in targeted communities (Bolton, 2001;
Staub, 1999; Herman, 1997);

WHEREAS genocide has been shown to severely alter the developmental trajectory of children
who are exposed to it by negatively impacting academic and social development, self-esteem,
and self-efficacy (Kaplan, 2006, Dyregrov, Gupta, Gjestad, & Mukanoheli, 2000);

WHEREAS genocide intersects with race, ethnicity, gender, and socio-economic status in ways
that are unique in creating disenfranchisement and environments of vulnerability; (Gangoli, 2006;
Bryant-Davis, 2005; Lindsey, 2002; Moses, 2002; Bhavnani, & Backer, 2000)

WHEREAS genocide has long term intergenerational traumatic effects on whole communities
(Kaplan, 2006; Ritchie, Watson, & Friedman, 2005; Briere, 2004; Staub, 2000);

WHEREAS the United Nations has established genocide and systematic rape as crimes against
humanity (United Nations, 2004; Osborn, 2001);

WHEREAS genocide negatively affects perpetrators by perpetuating distorted thinking about the
self and others, including cognitions that dehumanize those who are targeted (Staub, Peariman,
Gubin, & Hagengimana, 2005; Staub, 2004);

WHEREAS genocide has negative effects on intergroup relations, magnifying distrust, fear,
vigilance, suspicion, anxiety, stereotypes, and disconnection (Kressel, 2003; Bolton, 2001);

WHEREAS genocide continues to occur throughout human history (Lal, 2005);

WHEREAS the psychological devastation of genocide has been established in psychological
studies of the genocides of the Indigenous Peoples of the Americas, Africans in the Trans-Atlantic
Slave Trade, Jewish people in the Holocaust, Armenians in 1915, the Tutsis in Rwanda,
Cambodians, Guatemalans, Ukrainians, Chinese in the Nanking Massacre, Muslims in Bosnia,
and most currently the Black people of the Darfur region of the Sudan where assaults against the
Black Sudanese have resulted in the murder of more than 450,000 persons , the rape of
countless women and girls, and the displacement of 2.5 million persons (Bush, 2007; Lippman,
2007; Hinton, 2005; Steinweis, 2005; Austin, 2004; Midlarsky & Midlarsky, 2004; Mueller, 2004;
Beristain, Paez, & Gonzalez, 2000; Elovitz, 1999);

WHEREAS the struggle against genocide requires continued active resistance through science
and practice that promotes social justice and human rights globally (McMillion, 2005; Howe, 2004;
Foa, Keane, & Friedman, 2004);

WHEREAS passive observation of violent acts (the “bystander effect”) has negative
consequences on individuals and communities (Lippman, 2007; Fischer, Greitemeyer, Pollozek,
& Frey, 2006);

WHEREAS the American Psychological Association opposes all manifestation of hate, prejudice,
discrimination, and violence and affirms the basic human rights of all people for survival, equality,
dignity, respect, and liberty (Kahn, 1985);

WHEREAS psychological science and practice can inform reconciliation processes (Staub, 2006;
Munn, 2006; McMillion, 2005; Suedfeld, 2000);

Therefore be it resolved that the American Psychological Association condemns genocide
wherever it occurs across the globe and confirms that all people have the right to survival and
safety;

Be it further resolved that the American Psychological Association will recommend:



(1) That the international community, professional organizations, and individual psychologists
work toward the development of policies that work to eradicate and prevent genocide and to
ameliorate its impact on individuals and communities.

(2) The development of research that fosters our understanding of the causes, effects, and
solutions to race-based and ethnicity-based hate crimes.

(3) The implementation of interventions that promote equality, social justice, and reconciliation
across cultures.

(4) The exploration of the gendered experience of genocide including systematic rape.

(5) The awareness raising of psychologists and psychologists-in-training about the prevalence
and impact of genocide through curriculum development, conference presentation, research
dissemination, and use of media outlets.

(6) The promulgation of psychological strategies to promote the recovery of victims, community
reconciliation, and human rights for all persons.
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Philip Zimbardo's book The Lucifer Effect: Understanding How Good People Turn
Evil is a well-written, engaging, and passionate book about evil in the world. It is
a highly personal book in many ways. A large portion of this long book (234 out
of 488 pages of text) deals directly and specifically with the Stanford Prison
Experiment (SPE), describing the project in detail, including Zimbardo's role as
principal investigator and prison superintendent and the impact of the study on
the participants, with many references to the SPE throughout the rest of the
book. Zimbardo describes the way in which he was caught up in the situation he
created and how he failed to stop it as its destructive effects on prisoners (and
guards) unfolded. The book describes research by others that supports the
theoretical view that has guided the SPE—the powerful role of situations, rather
than dispositions or personality, in creating evil.



Another large portion of the book deals with the abuse of prisoners in Iraq
in general, and in Abu Ghraib in particular. Zimbardo had an immediate
emotional connection to Abu Ghraib, both feeling outrage and seeing similarity
to the SPE. He had an additional connection to Abu Ghraib as an expert defense
witness for Sergeant Fredericks, whom the media and the literature about Abu
Ghraib have identified as one of the ringleaders of the abuse of prisoners. At the
end, the book moves from evil to goodness and discusses heroism, offering a
classification of types of heroism as well as a categorization of heroes' motives.

The book ranges from social psychology and psychological knowledge in
general to varied examples of and writings on evil (such as Jonestown, where a
religious leader led a large group of people to mass suicide), drawing on many
sources, including classical Roman writers. It offers concepts, examples, and
descriptions of personal engagement by the author with issues and people, often
related to the SPE.

I am substantially in agreement with the book's theoretical position,
consistently stated throughout the book, about the great importance of
situations and systems in shaping people's behavior and creating evil. But |
believe it significantly understates the role of personal characteristics. | also
have questions about the way the SPE was set up, maximizing the chances for
abusive behavior by the guards. Reviewing this book calls for an exploration of
the role of situations and the systems of which they are a part, of personal
characteristics, of group dynamics, and of their interrelation, both to highlight
issues in the book and to further the understanding of the roots of evil. The
author is very knowledgeable and obviously knows about and writes about all of
these, but with an overriding emphasis on the power of the situation.

The SPE

There is a lot of material already available about the SPE, through publications
and media projects (a video, TV progrrams, and a Web site). The study also
received a great deal of attention soon after it was conducted, according to
Zimbardo because of two large prison riots at the time, and after Abu Ghraib as
an explanation of what has happened there. In this book, Zimbardo reviews the
prison study in great detail. He uses written material from prisoners and guards
and from the staff of the study, videos about life in the prison and audiotapes of
conversations among prisoners in their cells, and information collected before
the study from the participants using psychological measures such as the F test
for authoritarianism and the Machiavellian test, on the basis of which they were
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selected for the study.

As is widely known among psychologists, college students responded to a
newspaper ad looking for paid participants for a study of prison life. On the basis
of various measures administered to them, 24 out of 75 applicants were selected
as normal individuals who had no mental health problems and were not
antisocial. They were randomly divided into prisoners and guards. Like real
prisoners, those designated to be prisoners were arrested by the Palo Alto police
and brought to the prison set up in the basement of the Stanford Psychology
Department.

Immediately, the guards began to treat the prisoners badly, and their bad
treatment soon escalated. On the second day, the prisoners rebelled, to which
the guards responded with greater harassment and abuse. They conducted
“counts” during the night, going on with them endlessly. They continually
harassed and punished prisoners (e.g., by making the prisoners learn the 17
rules early on that they were to follow and punishing them when they made
mistakes in recalling the rules). The guards made the prisoners do many push-
ups, put them into isolation in a small room that they called the Hole, made
them go naked, and deprived them of their beds. They berated and ridiculed
prisoners. If one prisoner resisted their orders, they punished them all, both to
make the resistant prisoner cooperate and to have the other prisoners turn
against him. They deprived the prisoners of sleep; they awakened them and
kept them awake for long periods during the night.

Some prisoners were soon strongly affected by this and appeared very
distressed or depressed. As a result, before the study was terminated on the
sixth day, five of them were “released.” In spite of this, the prisoners’
psychological state seemed affected by the belief that, contrary to the original
agreement, they could not choose to get out of this prison until the end of two
weeks. This was the result of one of the prisoners saying to the others that he
tried to get out and those in charge of the study would not let him. This belief
was reinforced when in “parole hearings” a prisoner would say that he would
forfeit his pay to be able to get out, but because he did not make a
straightforward statement terminating his participation, his parole would be
denied. The prisoners who remained and replacement prisoners became
increasingly despondent and passive over the course of the six days.

The system created in the prison included “degradation rituals... [such as
having prisoners]... stand naked for a long time in uncomfortable positions” (p.
47). Over time, the prison guards became increasingly abusive and established
firm dominance over the prisoners. Both research and the study of genocides
and mass killings (Staub, 1989) have shown that once violence begins, when
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there are no restraints or inhibiting influences, it is likely to evolve and
become more intense. It is likely that a combination of changes in the
perpetrators (increasing devaluation of the victims, changed self-concept) and
changed group norms account for this.

As Zimbardo describes it, he did not expect the prison situation to have
these dramatic effects on either the guards or the prisoners. He also notes that
not only prisoners and guards but everyone else was also caught up in this
situation. For example, they instituted “parole” hearings, and the head of their
parole board, a former inmate in a real prison who had hated his situation in the
prison and the way his parole board operated, became very rough on the
prisoners during their parole hearings. Zimbardo himself was caught up in his
roles as researcher and superintendent, without responding to the plight of the
prisoners and the behavior of the guards.

The author accounts for the transformation in everyone by the power of
the situation. Zimbardo recognizes the role of personality but believes that
dispositions have been greatly overemphasized and that the power of the
situation primarily creates evil. He created the SPE to show the power of the
situation. He powerfully advocates the role of both the immediate situation and
the system that creates the situation, in which the situation is embedded and
that justifies it through ideology, as sources of evil. Ordinary people are led by
situations, especially “total situations,” a term coined by Robert Jay Lifton, to
engage in evil, and thus all of us are capable of evil actions. The book describes
many psychological principles to explain what happened in the study, such as
the roles people assume, the way rules guide and transform people,
compartmentalization, deindividuation, cognitive dissonance, and
dehumanization (both by guards of the prisoners and by the prisoners of
themselves). Especially in later sections of the book, Zimbardo also writes about
various group processes. He also provides an exploration of the ethics of the
SPE.

The prison study was ended when a person not previously part of this
system entered it and was upset and outraged by what she saw. Christina
Maslach, who had just finished her doctorate at Stanford and was at that time
romantically involved with Zimbardo (they married a year later) was asked to be
a member of the parole board. She saw glimpses of how the prisoners were
treated. She especially reacted seeing them chained together and hooded as
they were taken to the bathroom. Her very strong reaction and demand that the
study be stopped brought Zimbardo to his senses. At the end of the book, he
uses her action as an example of heroism—speaking out in the face of

wrongdoing.
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Other Research Showing the Importance of the Situation

The book reviews important studies, demonstrations, and research programs
that show the influence of situations, including other people exerting influence as
part of the situation, on harmful behavior. These include research on conformity,
such as the Ash experiments in which a number of people judged two lines that
were obviously very different in length as being the same length and led study
participants to make the same judgment. They include Stanley Milgram's studies
of obedience, in which many participants acting as teachers obeyed the
experimenter in administering what they believed were increasingly powerful
shocks to learners. Zimbardo reviews research by Albert Bandura and his
students Underwood and Fromson in which they found that overhearing
statements that devalued or positively valued a person strongly affected the
intensity of shocks that study participants administered to that person. He also
reviews his own work on deindividuation, in which hoods and anything else that
hides a person's identity leads that person to behave more aggressively under
aggression-generating conditions. In the prison study, the guards wore uniforms
and sunglasses that could not be seen through. The book also notes the research
by Latané and Darley that showed that with increasing numbers of people
present, each bystander to an emergency is increasingly less likely to take
helpful action.

Personality and Group Dynamics

There are a number of issues about the prison study that seem not to have been
addressed in the literature. I, however, first address the issue of personality,
which has recently been examined. | personally agree to a substantial extent
with Zimbardo's view of the power of the situation, and he quotes my book The
Roots of Evil: The Origins of Genocide and Other Group Violence (Staub, 1989)
to that effect. In fact, in a recent article I included a statement | made to
national leaders in Rwanda trying to help them understand the genocide they
suffered and to prevent new violence. | said, in conclusion,

All this makes it psychologically understandable what they did [they refers to
young men who were part of the militias that perpetrated much of the killings],

horrible as it was; being part of the Interahamwe made it difficult for them to



resist what they were asked to do. It is important, of course, not to take this
understanding as an excuse for what they were doing, since people make
choices. But to prevent violence, to practically enable people to make different
choices, it is essential to inhibit the development of the kind of societal system

and process that came into being in Rwanda. (Staub, 2006, p. 883)

I referred here both to the overall societal and cultural conditions in Rwanda and
to the system and circumstances that young men faced in the Interahamwe,
youth groups initially associated with political parties that were turned into Killing
militias.

However, | also believe that there is usually, if not always, self-selection
among people who enter into certain situations and roles that are potentially
violence producing. Then, given their characteristics, these situations and roles
are more likely to move them to violence. (There is also selection by authorities
of people with certain characteristics for roles that may or definitely do require
violence.) Carnahan and McFarland (2007), in their recent exploration of the
potential role of personality in the SPE, quoted me in their introduction as
suggesting that the characteristics of those who would want to participate in a
study of prison life may have predisposed them to aggressiveness: “Self-
selection may have played a role in the prison study discussed earlier (i.e. the
SPE)... . the personal characteristics of those who answered the advertisements
may have been one reason for the intensifying hostility” (Staub, 1989, p. 70).

Carnahan and McFarland (2007) attempted to show the role that personal
characteristics may have played in the SPE by putting two ads into papers
around Western Kentucky University. In one ad, they were looking for
participants for a “psychological study of prison life”; in the other, they left out
mention of “prison life.” Interestingly, they had more trouble getting responses
to ads for the study of prison life. They administered personality measures to
study participants on the basis of their relevance to predicting dominance and
aggressiveness, although they believed these measures were also relevant for
predicting the behavior of the prisoners. They found significantly higher scores
on aggression, authoritarianism, Machiavellianism, narcissism, and social
dominance and significantly lower scores on dispositional empathy and altruism
among those who responded to ads about the study of prison life, all consistent
with their expectations. They added groups and asked participants to fill out the
questionnaires as if they wanted to participate, responding to the two different
ads. They found that respondents motivated by the desire to be accepted for the
advertised study were unlikely to account for the personality differences.

Although Carnahan and McFarland (2007) were cautious in their
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interpretations, they suggested that people entering the SPE with Appendix 2
personal characteristics like those who in their study responded to the ad for the
study of prison life, and the resulting group dynamics among them, might have
contributed to what happened in the SPE. They also noted that the mean
authoritarianism F-scale scores for participants in the SPE, 4.57 (reported by
Haney, Banks, & Zimbardo, 1973), is higher than the mean for 27 of the 28
subgroups on which the scale was originally developed and that “it is most
similar to the 4.73 mean reported for a sample of 110 San Quentin male
prisoners” (Carnahan & McFarland, 2007, p. 611).

The imprint of personality is quite evident in the book. There was
significant variation in behavior and mood among both guards and prisoners. For
example, one prisoner protested by refusing to eat some of his food and
continued to do this in spite of intimidation, punishment, and, under the
instigation of the guards, pressure from the other prisoners and even the
attempt to force feed him. Some of the guards were especially abusive; others
simply enforced obedience and the rules they had created, and some tried to act
in somewhat kinder ways and felt guilty about what was happening, although, as
Zimbardo emphasized, they never spoke out against the actions of the more
abusive guards. Although Zimbardo stresses this more in his discussion of Abu
Ghraib, he regards their passivity under conditions that urgently require
intervention by bystanders as evil—as do | (Staub, 1999).

The behavior of some of the more abusive guards, the norms they
established, and the dynamics they created—including the reactions by the
prisoners—may be important to understand the evolution of increasing
aggressiveness. The most aggressive guard was Hellmann, a guard on the night
shift, who because of his toughness came to be referred to as John Wayne by
the researchers. On the first night,

Hellmann has come up with a creative plan to teach Jerry-5486 [the prisoners
had numbers on their “uniforms” and were addressed by those] his number in an
unforgettable way. “First five push-ups, then four jumping jacks, then eight push
ups, and six jumping jacks, just so you will remember exactly what the number
is, 5486.” He is becoming more cleverly inventive in designing punishments, the

first signs of creative evil. (p. 50)

One of the other guards on this shift, Burden, competed with Hellmann, which
required him to be increasingly aggressive. This is consistent with a great deal of
research on and observation of how in groups, members striving for dominance
and influence tend to move the group in an already-established direction. One



group of social psychology research studies has referred to this phenomenon as
group polarization, but the phenomenon has also been observed in mob violence
(Staub & Rosenthal, 1994) and in terrorism (McCauley, 2004).

Other Issues Surrounding the Prison Study

One cannot evaluate this book without examining the prison study. It is often
referred to as an experiment (also on the book's cover). However, in essence,
this was a case study. Zimbardo mentions that it was a demonstration, with
plans to follow it with more controlled research. In an experiment, the impact of
a particular treatment or condition (or situation) is repeatedly examined to see if
it creates similar effects. Here the impact of a particular situation was examined
only once. We don't know whether, with the next group of participants, the
results would have been the same—especially if in this next group participants
had had different personal characteristics, or if because of the initial actions of
guards or for other reasons different group dynamics had developed.

Second, there were no comparison or control groups. Although it may be
difficult to have an appropriate control, comparison groups or variations in the
treatment condition could have been created. In this particular treatment
group—in the actual study—the guards were given no rules; they made up their
own rules. They received no training. To create deindividuation, which increases
aggression, they wore uniforms and sunglasses. There were no authorities who
made them accountable—apart from physical aggression, they could do anything
they wanted. In a couple of instances when they were physically aggressive,
there was no reaction. When at the time of the prisoner riot on the second day
they turned to the “prison authorities” for guidance, they received none—and the
actions they then engaged in were highly aggressive, thus shaping further
events.

The prisoners were intentionally degraded from the start. Their heads
were covered with women's nylon stockings. They wore what looked like sack
nightgowns, without underwear, so that “when they bend over their behinds
show” (p. 40). Day and night, a chain was attached to the prisoners' ankle. All of
this functions to dehumanize people and makes those with power more likely to
devalue them, see them in a negative light—and abuse them.

The initial guidance by the “superintendent,” not reproduced in this book,
had to affect the guards’ orientation to the prisoners. Haslam and Reicher (2007,
p. 618) quoted from Zimbardo's (1989) “Guard Orientation” on August 14, 1971:
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You can create in prisoners feelings of boredom, a sense of fear to some degree,

you can create a notion of arbitrariness that their life is totally controlled by us,
by the system, you, me—that they'll have no privacy at all... . There'll be
constant surveillance. Nothing they do will go unobserved. They will have no
freedom of action, they can do nothing, or say nothing that we don't permit. We
are going to take away their individuality in various ways. In general what all this

leads to is a sense of powerlessness.

Haslam and Reicher also note the use of we, which puts the researcher—
superintendent into a shared ingroup with the guards. Perhaps Zimbardo's
directions, his seeming identification with the guards, were the result of what he
writes in the book, that his initial interest was in how prisoners are affected by
their prison experience.

The prison in the SPE was not a “neutral prison.” The conditions that were
created made violence by people who had power or authority more likely. In
writing this review, | wondered, did | learn this, acquire this belief, from the
SPE? Although the SPE reinforced it, | think I learned it from my study of
genocide, mass killing, and torture. Of course, this was just the point of the
study—that when people are put into a certain kind of situation, this will affect
their behavior. However, comparison with varying conditions—including a “good
prison” in which guards are trained, there are clear rules for their behavior, and
there is supervision and accountability—would have been important. With such
conditions, even without guards selected for positive characteristics (low on
authoritarianism and hostility, and so on), the guards on the first day and night
might have acted in a firm but fair and at least neutral manner. The group
dynamics among the guards and between prisoners and guards would probably
have evolved differently. Zimbardo was led by his experience with the SPE to
suggest such conditions, including good supervision, to improve prisons.

Zimbardo refers to two other prison studies and reports that one of them,
a study conducted at the University of New South Wales in Australia, replicated
his findings and that a second one was too different to serve as a replication. He
describes the first study in only a brief paragraph but notes that it included
several conditions, one of which replicates the findings of the SPE. This second
study was a demonstration by Reicher and Haslam (2006) created to be aired by
the BBC. It has interesting and useful elements, but it was not intended as a
replication. Instead, it shows that given a different setup or conditions, people
will behave differently. The study had several phases. At the start, participants
were told that in the course of the first three days prisoners could be promoted



to guards. This should have made the psychological differentiation
between “us” and “them” less sharply drawn. The guards did not establish
dominance over the prisoners. One other interesting difference was in clothing.
The prisoners were nicely dressed in sporty sleeveless T-shirts and shorts, and
the guards were well dressed in shirts and ties. The knowledge that people
would see them on TV may also have constrained the guards. (Some of the most
abusive behavior by guards in the SPE took place when they believed no one
could see them.)

Abuse in Iraq and Abu Ghraib

In a long psychologically, politically, and societally important section, the book
addresses the extensive abuse of prisoners in Iraq. It describes the many
aspects of the situation at Abu Ghraib under which the abuse by military guards,
well documented in photographs, took place. All the violence-generating
influences that were present in the SPE were present at Abu Ghraib, and much
more. There was overcrowding, bad food supply, a dirty environment, constant
mortar attacks with people injured and killed, and escape attempts and revolts
by prisoners. At the SPE, the prisoners’ revolt intensified the guards' abusive
behavior, and at Abu Ghraib some of the famously documented abuse took place
after prisoner revolts.

As in the SPE, there was a lack of training of guards, a lack of established
rules (the guards never received standard operating procedures in writing and
whatever rules existed were word of mouth), and a lack of supervision and
accountability. Prisoner interrogations were conducted by military intelligence
and private contractors who used interrogation techniques that were extremely
abusive, which the guards knew about. In addition, Zimbardo convincingly
shows, interrogators asked the guards to soften up prisoners for interrogation
and, according to various testimonies, even directly instructed them to engage in
some of their abusive practices. Even the picture taking was probably initiated
by interrogators. The varied situational influences reviewed earlier and the
psychological processes they generate—the total environment and the influence
of authority, conformity, and other group dynamics—were all present, as well as
the frustration created by the existing conditions, including danger and attacks.

The book shows that abuse of prisoners extended much beyond the seven
defendants at Abu Ghraib. There were more than 600 documented instances in
Iraq. Using a variety of reports commissioned by the military and the
government, the report by Human Rights Watch, a number of published books,
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and statements by individuals including interrogators and military police
(guards) at Abu Ghraib and other prisons, Zimbardo shows the responsibility of
interrogators and officers all the way up to generals, the Department of Defense,
Secretary of Defense Rumsfeld, Vice President Cheney, and President Bush. It
was one of the generals who brought interrogation techniques approved by
Rumsfeld for Guantdnamo to Abu Ghraib. Zimbardo draws on memos prepared
by the president's lawyers and circulated in the White House by Alberto
Gonzales, who later became Attorney General, arguing that the president is not
bound by the Geneva accords and existing laws on the treatment of prisoners.
Zimbardo notes the focus on the few bad apples rather than the bad barrel
(situation or system), as he calls it, or those who were responsible for creating
the bad barrel. (I also was an expert defense witness at Abu Ghraib for Sergeant
Davis. In my testimony, when | began to talk about the role of the higher-ups,
e.g., the Gonzales memos, the prosecution challenged its relevance, and the
judge upheld their challenge.)

The book is compelling in indicting the government and the military for all
the abuse that has taken place in Iraq, as well as for the policy of extraordinary
rendition—capturing suspected terrorists and handing them over to countries
that use torture for interrogation. In writing about evil in bureaucratic systems
(see also Darley, 1992, for a discussion of such evil), Zimbardo coins the term
administrative evil. He also writes about the nature of war and its effects—
another situational influence—in explaining some of the killings of civilians by
American soldiers. Again, to a substantial extent, the focus on the situation, the
system, and the role of the higher-ups (lack of supervision, establishing abuse-
generating policies and practices, the overall situation) is correct. The extent of
the abuse in Iraq supports this view. | took the same perspective as a defense
witness for Sergeant Davis (see Staub, 2004, 2007).

However, from a conceptual point of view, there is again insufficient
consideration of personality or disposition. Not everyone volunteers for the
military; just as with police officers, there must be selective factors, including
personality. Moreover, it is important to look at guidelines by which soldiers are
selected for the military police (who served as guards), as their selection may
put potentially aggressive persons into guard roles. Might they have a greater
tendency to use power or, a less likely but important attribute, to devalue the
other, the enemy?

The people who set the tone on the night shift at Abu Ghraib volunteered
(self-selected) for their job. The two who became leaders in the abuse,
Fredericks and Graner, had both been prison guards. Both the media and a
superior who expresses regret for choosing the people who volunteered for the
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job (Reese, 2004) believed that Graner had engaged in such behavior as
a prison guard and that he was even fired from his job. Another author (Saleten,
2004) wrote that

the soldiers implicated at Abu Ghraib, however, were led by two veteran prison
guards, one of whom had received three court orders to stay away from his ex-
wife, who said he had thrown her against a wall and had threatened her with

guns. (17)

However, Zimbardo refers to what was said about the two as rumors and
innuendo. He writes that an examination of Graner's performance file in his job
as prison guard “reveals that he has never been accused, suspected of, or
disciplined for any offense or maltreatment of any inmate” (p. 361). He does not
discuss the court orders. Zimbardo's description of what he learned about
Fredericks presents a very positive picture, except that he may have been too
easily influenced by others.

The issue of personality enters into who creates violent systems. Usually
people create them in response to social forces or situations of various levels of
generality. In the case of genocide and in response to difficult life conditions,
including economic problems, political disorganization, and great social change,
some people create ideologies and social—-ideological movements that
progressively lead to extreme violence (Staub, 1989). Such people may be led
by a combination of their social roles (protecting privilege, etc.) and their
personality. As a situation, 9/11 did not create the policies and practices of our
administration. Values, beliefs, worldviews, and other dispositions or
personalities of people at the top, which then led to group and social dynamics,
were involved. Nelson Mandela, or even Al Gore, might have led us in a different
direction.

As further evidence for the effect of situations, Zimbardo notes that the
guards in his prison study have lived good, respectable lives since the SPE.
However, he describes a study of Nazi SS men conducted by John Steiner after
the war. Many of them were high on the F-scale measure of authoritarianism.

Steiner considered some people as “sleepers” whose violent tendencies would be

expressed only when “particular situations activate” them (p. 287). This is a
perfect example of personality—situation interaction.

Once these men entered the SS, they received training and engaged in
behavior over a long time period that not only set group norms (the situation)
but also had to affect their personality. The evolution of increasing aggression
(and helpfulness; see below) is not only a matter of changing group norms but
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also because people are affected by their own actions. In the case of
aggression, they come to devalue their victims (and progressively other people
as well) more and more, their values change, and they come to see themselves
as capable of great violence for the right cause, the cause they believe in (see
Staub, 1989). It is also likely that under certain conditions people change in
positive ways, making such future behavior less likely—for example, when
people are immersed in a situation that leads them to behave in ways contrary
to their self-image but not too extreme and only for a limited time and are
subsequently offered mirrors through which they can see themselves. This
seems to have been a result of the “experiment” with brown-eyed and blue-eyed
children, which Zimbardo describes.

One problem is that in most societies there are some people with
dispositions who, given the right situation, will respond with aggression. In most
societies, many children are not treated in ways that lead them to care about
other people and their welfare and to resist situations and authorities that
generate aggression. Although this book does not address child rearing, it does
concern itself with resisting aggression-producing situations and with heroism.

Resistance and Heroism

In the last section of the book, Zimbardo discusses ways in which people can be
helped to resist the negative influence of situations and to see ways in which
they can become heroes. As Zimbardo correctly notes, heroism has been a
relatively unexplored topic, and this section is primarily exploratory. He
describes some research in which altruism has been promoted, such as the foot-
in-the-door technique (asking people to do something small makes it more likely
that they will later do something bigger), altruistic role models, and identity
labels (when people are told that they are helpful, they are more likely to later
act in helpful ways).

Zimbardo provides a 10-step technique to resist unwanted influences.
Then he discusses various types of heroism—military, civil, and social—and
creates a categorization with 12 types. He gives examples of some of these
types, ranging from well-known people such as Gandhi to people who should be
well known, such as Ron Ridenhour, a soldier in Vietham who was not at My Lai
but heard about the massacre of civilians there from fellow soldiers and could
not rest until he brought it to the world's attention.

One issue that is occasionally discussed throughout the book, something
that has become fashionable to write about, is the banality of evil and the

Appendix 2



ordinariness of both evildoers and heroes. Hannah Arendt's (1963) book
about Adolf Eichmann, Eichmann in Jerusalem: A Report on the Banality of Evil,
started this. But what do we expect? Do we expect that people who are evil—or
who do good—will be brilliant, or diabolical (whatever that means), that they will
be people who stand out much of the time? Many evildoers and heroes do, such
as Hitler and Nelson Mandela. Eichmann actually was much less banal than what
Arendt (who left after the first two days of his trial in Jerusalem) saw (Haslam &
Reicher, 2007). But hostility, caring, morality (and their absence), and becoming
part of a system can be everyday matters. | believe that “evil that arises out of
ordinary thinking and is committed by ordinary people is the norm, not the
exception... . Great evil arises out of ordinary psychological processes that
evolve, usually with a progression along the continuum of destruction” (Staub,
1989, p. 126). If so, then the “banality of evil” is a misnomer. Sometimes
perpetrators of evil, or of goodness, are extraordinary because of their ordinary
personal characteristics, such as devaluing or valuing people, and more often
because of their actions.

The author refers to the ordinariness of Joe Darby, who provided his
higher-ups with a copy of a CD with photos taken at Abu Ghraib and put himself
in danger as a whistle blower whom some people see as a traitor. There has
been substantial research about the roots of helping, and more is needed to
understand such extraordinary behavior. Joe Darby acted even though he was
concerned about the danger to his future and even to his life (see also
Thalhammer et al., in press). The situation might have had a role. Darby had
been away on leave, away from the Abu Ghraib environment, and he learned
about the photos and the abuse on his return. Shifts in perspective do affect
people's reactions to the plight of others (Aderman & Berkowitz, 1970).
However, with both Ridenhour and Darby, their values and other aspects of their
personality had to be involved. Many soldiers knew about My Lai, but Ridenhour
acted, with commitment and persistence.

Zimbardo has made a strong commitment to a focus on the power of the
situation and writes that the “doers of heroic deeds at the moment are not
essentially different from those who comprise the rate of easily seduced” (p.
487). But he struggles with the issue of personality. Both his suggestions to
increase resistance to the power of the situation and his suggestions to increase
helpfulness—by having people engage in small positive actions and move on to
larger ones—have to do with changing persons. This latter suggestion is
consistent with existing research, for example, that guiding children to engage in
helpful behavior increases their later helpfulness (Staub, 1979). In this context,
it is important to consider child-rearing practices that make people more likely to
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resist negative influences and to engage in helpful behavior (Staub, Appendix 2
2005). A great deal of research over the past several decades, including
research 