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PREFACE

ne of the benefits of serving as president of
the American Psychological Association is
the opportunity to select projects or initia-
tives that are personally meaningful. The
topic of immigration surfaced as a priority for me and is
a topic of concern for many. Over the past few decades,
psychology—and APA in particular—has periodically
applied its science and knowledge to issues of societal
interest and social justice that may be the subject of media
attention, pending legislation, and/or court proceed-
ings. At times, the societal context and political focus on
social problems have influenced APA’s topics of study.
Immigration fell into that category, in my view. In addi-
tion, although I am fourth-generation Mexican American
(my parents were both born in the United States, and my
mother’s family lived in the Texas area when it was still
part of Mexico), I identify personally with the community

of immigrants.

Immigrants significantly contribute to the ever-
expanding diversity of the population of the United
States. Further, many challenges have resulted from inad-
equate federal immigration policy as well as anti-immigra-
tion legislation in several states. My Presidential Task Force
on Immigration, chaired by Carola Suarez-Orozco, PhD,
was charged with developing an evidence-based report
on the psychological factors related to the immigration
experience. Our hope is that increased understanding of
the psychological factors related to various aspects of the
immigrant experience will improve decision making with
regard to immigration. The effective integration of im-
migrants in educational, work, and community settings is

essential to the well-being of this country and its future.

A call for potential task force members was sent out,
and we were very pleased to have 99 experts respond who
were interested in serving on the work group. Unfortu-
nately, we could only choose six members. The six task

force members selected represent a high level of expertise

in the research on and study of the immigrant popula-
tion. Other nominees were invited to serve on an advisory
committee, and I am grateful that many provided reviews
of drafts of this report. I appreciate tremendously the ded-
ication and expertise of the task force members, advisors,
and APA staft members who devoted a significant part of

their working lives to contribute to this important project.

Their report describes, in broad strokes, the diverse
population of immigrants and then addresses the psycho-
logical experience of immigration, focusing on factors
that impede and facilitate adjustment. Specifically, the
report reviews the recent theoretical and empirical litera-
ture on immigration with the goals of raising awareness
about this growing but poorly understood group; deriving
evidence-informed recommendations for the provision of
psychological services for the immigrant-origin popula-
tion; and providing recommendations for the advance-
ment of training, research, and policy efforts for immi-

grant children, adults, older adults, and families.

This report represents the current state of psychologi-
cal scientific and professional knowledge with regard to
immigration. In particular, I hope that widespread nega-
tive views of immigrants and their children will be in-
formed and challenged by the increasing data available in
the literature rather than by ideological impulses and that
this data will reduce the “disconnect” between research
and policy.

Melba ]J.T. Vasquez, PhD, ABPP

President, American Psychological Association, 2011
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EXECUTIVE SUMMARY

he United States today has approximately 39.9
million immigrants—the largest number in its
history (Passel & Cohn, 2012; U.S. Census Bureau,
2011b). As a nation of immigrants, the United
States has successfully negotiated larger proportions of
newcomers in its past (14.7% in 1910 vs. 12.9% today) and
is far from alone among postindustrial countries in experi-
encing a growth in immigration in recent decades. Notably,
nearly three quarters of the foreign-born are naturalized
citizens or authorized noncitizens (Congressional Budget
Oftice [CBO],2011). One in five persons currently resid-
ing in the United States is a first- or second-generation
immigrant, and nearly a quarter of children under the age
of 18 have an immigrant parent (Mather, 2009). As such,
immigrants and the second generation have become a sig-

nificant part of our national tapestry.

Just as this demographic transformation is rapidly un-
folding, the United States is facing international, domestic,
and economic crises (Massey, 2010). Like other historical
economic downturns (Simon, 1985), the current reces-
sion has served as a catalyst to make immigration a divisive
social and political issue (Massey & Sanchez, 2010). Across
the nation, immigrants have become the subject of nega-
tive media coverage (Massey, 2010; M. Suarez-Orozco,
Louie, & Suro, 2011), hate crimes (Leadership Conference
on Civil Rights Education Fund, 2009), and exclusion-
ary political legislation (Carter, Lawrence, & Morse, 2011).
Given the demographic growth, however, we now face an
“integration imperative” (Alba, Sloan, & Sperling, 2011)—
not only for the well-being of this new population but also

for that of the nation’s social and economic future.

Psychologists are, and increasingly will be, serving im-
migrant adults and their children in a variety of settings,
including schools, community centers, clinics, and hospitals,
and thus should be aware of this complex demographic
transformation and consider its implications as citizens,

practitioners, researchers, and faculty. This report aims

specifically to describe this diverse population and address
the psychological experience of immigration, considering
factors that impede and facilitate adjustment. The report,
which includes the recent theoretical and empirical litera-
ture on immigrants, (a) raises awareness about this growing
(but poorly understood) population; (b) derives evidence-
informed recommendations for the provision of psycho-
logical services for the immigrant-origin population; and
(c) makes recommendations for the advancement of train-
ing, research, and policy efforts for immigrant children,

adults, older adults, and families.

GUIDING FRAMEWORKS

There are three guiding principles throughout this report.
First, immigrants are resilient and resourceful. Second,
immigrants, like all human beings, are influenced by their
social contexts; the report thus takes an ecological perspec-
tive in framing their experience. Third, as it is essential

to use the lens of culture with the increasingly diverse
immigrant-origin population, the report follows the APA
Guidelines on Multicultural Education, Training, Research, Prac-
tice, and Organizational Change for Psychologists (APA, 2002).

Immigrant Resilience

Within political and media discourse, immigration is gen-
erally framed as a social problem in need of solving (M.
Suarez-Orozco et al., 2011).Yet a careful reading of the
research from a variety of disciplines suggests that immi-
grants demonstrate a remarkable pattern of strengths (APA,
2007; Chiswick, 2011; Hernandez & Charney, 1998). This
body of data examining the well-being of immigrant-
origin populations across generations reveals a counterin-
tuitive pattern that contradicts conventional expectations:
First-generation immigrant populations demonstrate the
best performance on a variety of physical health (L. S.
Morales, Lara, Kington, Valdez, & Escarce, 2002), behavioral
health (Pumariega, Rothe, & Pumariega, 2005; Takeuchi,
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Hong, Gile, & Alegria, 2007), and some educational
(Fuligni & Witkow, 2004; Garcia Coll & Marks, 2011; C.
Suirez-Orozco & Suirez-Orozco, 1995) outcomes, fol-

lowed by a decline in subsequent generations.

Although many recently arrived immigrants face a
wide range of stressors and risks (e.g., poverty, discrimina-
tion, taxing occupations, fewer years of schooling, and so-
cial isolation), they do better than their counterparts who
remain in the country of origin, as well as second-genera-
tion immigrants, on a wide range of outcomes (Alegria et
al., 2007; Corral & Landrine, 2008; Garcia Coll & Marks,
2011). Despite these strengths and evident resilience, im-
migrants also face a series of challenges in their new land.
Thus, while recognizing resilience, this report also consid-
ers a number of the challenges immigrants and subsequent
generations face across a variety of developmental phases,
focusing on the educational and clinical contexts where

psychologists are likely to encounter and serve them.

Social-Ecological Framework

The social contexts and resources of immigrants vary
widely, and they settle in an array of settings, some more
welcoming than others. This report uses a broadly defined
social-ecological theoretical framework, adapted from Bron-
fenbrenner (Bronfenbrenner & Morris, 2006) and others
(Serdarevic & Chronister, 2005). An ecological framework
proposes that the human experience is a result of reciprocal
interactions between individuals and their environments,
varying as a function of the individual, his or her contexts
and culture, and over time. In describing the immigrant
experience, this report focuses on the influence of con-
text—in particular, contextual risks and protective factors

that detract from or enhance healthy adaptation.

APA Multicultural Guidelines

Research suggests that culture—in the form of cognitive
schemas, value systems, and social practices—powerfully
shapes human experience (APA, 2002), including cognition
(D’Andrade, 1981; Rogoft, 2003), emotion (White, 2010),
and identities (Shweder & Sullivan, 1993). Immigrants

who have arrived in the United States over the last

4 decades represent a wide range of cultures, ethnici-

ties, and races. This diversity of cultural values, beliefs, and
practices provides a challenge to the practice and science
of psychology. Psychologists carry their own sets of cultural
attitudes that influence perceptions as they encounter the
culturally different (APA, 2002). Further, research strate-

gies including population definition, concept development,
measurement tools, and methodology and analysis choices
demonstrate cultural limitations (Hughes, Seidman, &
Williams, 1993; Solano-Flores, 2008; C. Suirez-Orozco &
Carhill, 2008). To effectively and ethically conduct research
and provide mental health services to immigrant children,
adults, older adults, and families, the lens of culture must be
used. The APA Guidelines on Multicultural Education, Training,

Research, Practice, and Organizational Change for Psychologists

(APA, 2002) can serve as a tool in promoting cultural com-
petence in the many roles and contexts in which psycholo-

gists work.

CONTENTS AND ORGANIZATION
OF THIS REPORT

This report begins by providing an overview of the new
wave of immigration, briefly considering the principal
motivations that propel migration as well as demographic
profiles of the U.S. immigrant population based on mul-
tidisciplinary research from demography, sociology, and
economics. Recognizing the significance of the receiving
social context to psychological functioning, the report next
considers the role of social attitudes toward immigrants,
discrimination, and neighborhood contexts in immigrant

adaptation.

The next section examines acculturation and identity
formation as they relate to immigration research in the
field of psychology and then considers challenges relevant
to several vulnerable populations and specific develop-
mental challenges across the life span. Issues of assessment
and testing with immigrants and second-language learners,
central to the field of psychology, are addressed in educa-
tional, clinical, forensic, and legal contexts. The educational
setting, a context critical for the well-being and future
success of the children of immigrants, is then examined,
followed by a discussion of the critical mental health chal-
lenges of immigrants in clinical settings, addressing classic
presenting problems as well as issues pertinent to diagnosis,

assessment, treatment, and intervention.

The concluding discussion chapter reviews the de-
mographic imperative of attending to issues related to
immigrant-origin individuals and their families, considers
the current implications of the evidence, and draws con-
clusions about where psychology should be going as a field

to better serve immigrant populations. The report provides
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bulleted recommendations for culturally and developmen-
tally informed services and supports, research, education
and training, and collaboration and advocacy. A brief syn-

opsis of the report is presented below.

THE DIVERSE NEW IMMIGRANT POPULATION

Diverse Origins

While immigrants to the United States come from all over
the world, in the last 3 decades migration has primarily
originated from Latin America, the Caribbean, and Asia.
One third of the foreign-born population in the United
States 1s from Mexico, and a total of 55% originate from
Latin America (U.S. Census Bureau, 2010). The four states
with the largest numbers of immigrants (California, Ha-
waii, New Mexico, and Texas) have already become “ma-
jority/minority” (less than 50% White) states (U.S. Census
Bureau, 2011a).

Educational and Professional Diversity

Immigrants arrive in the United States with varied levels of
education. At one end of the spectrum are highly educated
immigrant adults (Portes & Rumbaut, 2006) who comprise
a quarter of all U.S. physicians, 24% of the nation’s science
and engineering workers with bachelor’s degrees, and 47%
of scientists with doctorates. Many highly educated and
skilled immigrant adults, however, find a dramatic de-
crease in employment opportunities when they immigrate
(Yakushko, Backhaus, Watson, Ngaruiya, & Gonzalez, 2008)
and may experience unemployment, underemployment,
and downward mobility (Davila, 2008; G. Lee & Westwood,
1996;Yost & Lucas, 2002). These issues are magnified for
ethnic or racial minority adults (Catanzarite & Aguilera,
2002; Fernandez, 1998; M. C. Morales, 2009).

At the other end of the spectrum, some immigrant
adults have educational levels far below native-born con-
temporaries (CBO, 2011; Portes & Rumbaut, 2006). Some
sectors of the U.S. labor market (e.g., unskilled manual and
service work), are particularly reliant on “low-skilled” im-
migrant adults, including agriculture, service, and construc-
tion industries (CBO, 2011; Schumacher-Matos, 2011).

Language Diversity

An estimated 460 languages are currently spoken in homes
in the United States (Kindler, 2002). The National Cen-

ter for Education Statistics estimates that between 1979

and 2008, the percentage of children who spoke a second
language at home increased from 9% to 21% (U.S. Depart-
ment of Education, 2010). Of those individuals speaking a
language other than English at home, 62% speak Spanish,
19% speak another Indo-European language, 15% speak an
Asian or a Pacific Island language, and the remaining 4%
speak another language (Shin & Komiski, 2010). Although
in the United States there have been recurring concerns
about the immigrant population’s inability or unwillingness
to learn English (Bayley & Regan, 2004), research finds a
consistent pattern of language assimilation within a genera-
tion (Alba, Logan, Lutz, & Stults, 2002; Portes & Schauffler,
1994; Wong Fillmore, 1991).

XENOPHOBIA AND DISCRIMINATION IN THE
SOCIAL CONTEXT OF RECEPTION

In the current anti-immigrant climate, xenophobia and
discrimination significantly impact the lives of immigrants
in the United States (Deaux, 2006). Immigrant adults and
their children may be identified by their accented English,
“unusual” names, and manners of dress. Because native-
born Americans sometimes view immigrants as taking
away jobs (Transatlantic Trends, 2010) and bringing unde-
sirable cultural practices (Zarate, Garcia, Garza, & Hitlan,
2004), many immigrants are discriminated against in the
workplace (Dietz, 2010) and across a range of other micro-
systems, including their neighborhoods, service agencies,
and schools (Rumbaut, 2005; Stone & Han, 2005).

Immigrants who are racially distinct from the major-
ity are at greater risk for experiencing discrimination than
those who are not (Berry & Sabatier, 2010; Liebkind &
Jasinskaja-Lahti, 2000). Many immigrants from Asia, Latin
America, the Caribbean, and Africa encounter racial dis-
crimination for the first time in the United States, which
can have a substantial impact on their health and mental
health (Brown et al., 2000). Xenophobia aftects both im-
migrants and U.S.-born minority populations and is an
increasing problem for Latinos in the United States (Lo-
pez & Taylor, 2010; Lopez, Morin, & Taylor, 2010). Asian
immigrants, often referred to as “the model minority,” are
perceived as doing well educationally and economically
(Fuligni & Witkow, 2004) but also experience negative atti-
tudes (Maddux, Galinsky, Cuddy, & Polifroni, 2008; Zarate
et al., 2004). Notably, immigrant Asians report they experi-
ence more discrimination than Asian Americans born in
the United States (Yip, Gee, & Takeuchi, 2008). As there
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is clear evidence that there are negative consequences to
living with prejudice, this is an issue of grave concern (see
Report of the Presidential Task Force on Reducing and Prevent-
ing Discrimination [APA, 2012] and the APA Resolution on
Prejudice, Stereotypes, and Discrimination; APA, 2006).

ACCULTURATION

Psychological acculturation refers to the dynamic process
that immigrants experience as they adapt to the culture of
the new country (Berry, 1980). Psychological accultura-
tion occurs against the backdrop of the local community of
resettlement (Birman, Trickett, & Buchanan, 2005; Schnitt-
ker, 2002), the experience of the immigrant group (Gib-
son, 2001), and the economic context of the larger society.
Immigrants of color in particular may encounter discrimi-
nation that limits their acculturation options. The age of
immigration is also an important factor that shapes how
acculturation unfolds. Children learn the host country’s
language and culture relatively quickly, while adults take
longer, having been fully socialized into their heritage cul-
ture prior to migration. Acculturation to the new culture
is particularly slow for immigrants of retirement age (Jang,
Kim, Chiriboga, & King-Kallimanis, 2007; Miller, Wang,
Szalacha, & Sorokin, 2009).

Acculturation is a multidimensional process that
involves changes in many aspects of immigrants’ lives,
including language competence and use, cultural identity,
attitudes and values, food and music preferences, media
use, ethnic pride, ethnic social relations, cultural familiar-
ity, and social customs (see Yoon, Langrehr, & Ong, 2010,
for a review). Acculturation may occur in stages, with
immigrants learning the new language first, followed by
behavioral participation in the culture (Birman & Trickett,
2001; Gordon, 1964; R. M. Lee,Yoon, & Liu-Tom, 2006).
Immigrants who have lived in the United States for a long
time and appear to have adopted the American lifestyle
may nonetheless continue to maintain strong identification
with the values of their culture of origin.This has impor-
tant implications for providing psychological services to

this population.

Acculturation and Mental Health

The process of acculturation may lead to acculturative stress
(Berry, 1997; Lazarus, 1997), defined as stressful life events
thought to be associated with the acculturation process

that lead to psychological difficulties. Increasingly, research-

ers are using independent or bilinear measures of accul-
turation to both cultures. They are finding that immigrants
benefit from acculturation to both the new and the na-
tive culture. From a contextual perspective, there is no
“best” acculturative style independent of context (Birman,
Trickett, & Buchanan, 2005). Rather, whether a particular
way of acculturating is beneficial depends on the kinds of
cultural skills needed for successful adaptation within each
particular microsystem. Thus, acculturation to both cultures
provides access to different kinds of resources that are use-
tul in different settings, which in turn are linked to positive
mental health outcomes (Birman & Taylor-Ritzler, 2007;
Oppedal, Roysamb, & Sam, 2004; Shen & Takeuchi, 2001).

Intergenerational Differences in Acculturation

Because parents and children acculturate in different ways
and at different rates, immigrant parents and children
increasingly live in different cultural worlds. Immigrant
parents often understand little of their children’s lives out-
side the home. For immigrant children, it can be difficult
to live with the expectations and demands of one culture
in the home and another at school. Children may not turn
to their parents with problems and concerns, believing

that their parents do not know the culture well enough to
provide them with good advice or assistance or are already
overburdened with the multiple stresses of resettlement
(Birman, 2006; C. Suarez-Orozco & Suarez-Orozco, 2001).
Extensive research with a variety of immigrant groups has
documented the problems caused by acculturation gaps in
studies with Asian (Buki, Ma, Strom, & Strom, 2003; Farver,
Bhadha, & Narang, 2002; Ho & Birman, 2010;

R. M. Lee, Choe, Kim, & Ngo, 2000), Latino (Martinez,
2006; Schofield, Parke, Kim, & Coltrane, 2008; Smokowski,
Rose, & Bacallao, 2008), and European (Birman, 2006;

Crul & Vermuelen, 2003) immigrant families.

ASSESSMENT WITH IMMIGRANT-ORIGIN
ADULTS AND CHILDREN

The classic tools of the field of psychology—normed
psychological tests and psychological batteries—have a
long history of misuse in the field, particularly with mi-
nority populations (Strickland, 2000). At the most basic
level, the assessment tools at psychologists” disposal are not
often normed on the cultural and linguistic populations to
which they are applied (Suzuki, Kugler, & Aguiar, 2005).
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The challenge of appropriately assessing immigrants
and English language learners affects this population in
three general areas: placement in special education (Lesaux,
2006; Solano-Flores, 2008); ability, achievement, and apti-
tude testing (Menken, 2008; Solano-Flores, 2008); and the
use of clinical assessment and diagnostic measures (Suzuki,
Ponterotto, & Meller, 2008). There are several potential
errors that may arise in assessment with immigrants. Con-
tent knowledge may go unrecognized, disguised behind
language acquisition challenges (Solano-Flores, 2008).
Information presented on tests may depend on exposure
to cultural knowledge that test-takers have never encoun-
tered, deflating test scores (Solano-Flores, 2008). Timed tests
penalize second-language learners, who are processing two
languages as they settle on an answer (Solano-Flores, 2008).
When culturally sensitive approaches are not used, individu-
als can either be overpathologized or, conversely, their needs

may go unrecognized (Leseaux, 2006; Suzuki et al., 2008).

Approximately 20,000 mental, personality, and edu-
cational tests are published and developed each year, yet
many of these tests sufter from assessment biases that
can lead to misdiagnosis and inappropriate interventions
(Cohen & Swerdlik, 1999; Suzuki et al., 2005). This is an
area of professional practice that has often been criticized
for perpetuating the social, economic, and political bar-
riers confronting ethnic minority and immigrant groups
(Padilla & Borsato, 2008). For testing and assessment to
be culturally appropriate, there needs to be a continuous,
intentional, and active preoccupation with the culture of
the group or individual being assessed. Appropriate mul-
ticultural assessment requires that practitioners “arrive at
an accurate, sound, and comprehensive description of the
client’s psychological presentation” (Ridley, Tracy, Pruitt-
Stephens, Wimsatt, & Beard, 2008, p. 27) by gathering data
on historical, familial, economic, social, and community
issues. This knowledge is critical in choosing appropriate
tests and assessment language, as well as in interpreting test
results (Suzuki et al., 2005).

IMMIGRANT POPULATIONS IN
EDUCATIONAL CONTEXTS

The size and diversity of today’s immigration flow is re-
flected in U.S. public schools. As of 2011, 23.7% of school-
age children in the United States were the children of
immigrants (Migration Policy Institute [MPI], 2011), with

the majority (77%) second-generation-citizen children and

the rest (23%) foreign-born (Mather, 2009). Approximately
10.7% of all U.S. public school students are classified as
English language learners (MPI, 2011). These children,

like their parents, represent a tremendous diversity in

their socioeconomic, cultural, and linguistic backgrounds.
While some do remarkably well in school, many others
struggle (Garcia Coll & Marks, 2011; C. Suirez-Orozco &
Suarez-Orozco, 1995; C. Suarez-Orozco, Suarez-Orozco, &
Todorova, 2008).

The patterns of high achievement among many in the
first generation are remarkable given the myriad challenges
they encounter, including xenophobia, economic obstacles,
language difticulties, family separations, underresourced
neighborhoods and schools, and struggles to gain their
bearings in a new educational system (Huynh & Fuligni,
2008; Pong & Hao, 2007; Portes & Zhou, 1993). On a
number of educational outcomes, immigrant youth out-
perform their U.S.-born peers (Garcia Coll & Marks, 2011;
Perreira, Harris, & Lee, 2006).

First-generation immigrants demonstrate certain
advantages; they enter U.S. schools with tremendous
optimism (Kao & Tienda, 1995), high aspirations (Fuligni,
2001; Portes & Rumbaut, 2001), dedication to hard work,
positive attitudes toward school (C. Suarez-Orozco &
Suarez-Orozco, 1995), and an ethic of family support for
advanced learning (Li, 2004). First-generation immigrant
students show a number of positive academic behaviors
that often lead to stronger than expected academic out-
comes (Garcia Coll & Marks, 2011; C. Suarez-Orozco
& Suérez-Orozco, 1995). On the other hand, immigrant
students tend to perform poorly on high-stakes tests of
academic achievement because of language acquisition
challenges (Menken, 2008).

Newcomer students, and especially students with inter-
rupted formal education, must surmount daunting obsta-
cles, including developing academic English skills (Carhill,
Suarez-Orozco, & Piaez, 2008) and fulfilling graduation
requirements (Ruiz-de-Velasco, Fix, & Clewell, 2000), all
in a high-stakes testing environment not designed with
their educational obstacles in mind (Hood, 2003; Menken,
2008). Some of these youths may never enroll in school,
arriving with the intention to work (C. Suarez-Orozco,
Gaytan, & Kim, 2010). Others enroll and quickly drop out,
encountering frustrations with language acquisition as well
as schools that are not equipped to serve them (Ruiz-de-
Velasco et al., 2000; C. Suarez-Orozco et al., 2008).
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Immigrant-origin students of the second generation
face some of the same experiences as the first generation.
Though born in the United States, if they grow up in non-
English-speaking homes, they enter schools needing to
acquire English just as they are learning to read. This places
them at a transitory disadvantage if they are not provided
adequate educational supports (O. Garcia, 2009). Compared
with the first generation, however, immigrant-origin stu-
dents of the second generation have some unique advan-
tages. All are automatically U.S. citizens, and some will not
have the language acquisition hurdle, particularly if they
live in neighborhoods where they are regularly exposed
to English-language models (C. Sudrez-Orozco & Suirez-
Orozco, 2001).Yet the second generation may be disad-
vantaged, as they are less buffered by immigrant optimism
(Fuligni, 2011; Kao & Tienda, 1995; C. Suarez-Orozco &
Suarez-Orozco, 2001).

Meeting the needs of immigrant-origin students has
not been a national priority in today’s high-stakes testing,
school-reform environment (Menken, 2008; C. Suarez-
Orozco et al., 2008). This population is largely continu-
ously “overlooked and underserved” (Ruiz-de-Velasco
et al., 2000). More systematic attention must be focused
on their educational needs, and a systematic research and
public policy agenda is required to establish efficacious
educational practices addressing the specific learning needs

of immigrant-origin students.

The successful incorporation of children of im-
migrants into the educational system is one of the most
important and fundamental challenges today, particularly
in a knowledge-intensive economy. Understanding the
specific needs that different immigrant populations face
vis-a-vis the education system is critical to determining
appropriate interventions. Given the diversity of the im-
migrant student populations entering schools, it is clear
that a one-size-fits-all model will not work (see C. Suarez-
Orozco, Suarez-Orozco, & Sattin-Bajal, 2009). Programs
that support newcomer students by creating a community
of peers experiencing the same dramatic transitions may
provide educational innovations and insights for immigrant
students, but further research on their efficacy is necessary
(see C. Suarez-Orozco et al., 2009).

Some of the fiercest debates over immigrant educa-
tion center on the issue of second-language development.
Cross-country comparisons of good practice demonstrate

that it is essential to make “long-term investments in sys-

tematic language support” (Christensen & Stanat, 2007, p.
2) as well as to provide pre-service and professional devel-
opment training for teachers. To eftectively educate and
integrate all immigrant-origin students, every educator
and school support staff member must consider immigrant
children’s education as part of their responsibility. These
students’ needs go beyond second-language development
to include cultural adaptation, social support, and assistance
in general academic subjects. Therefore, schools should
provide ongoing professional development to all faculty

and staff on how to work with immigrant-origin children.

Recognizing the varieties of cultural models of family
involvement that immigrant families bring with them will
reduce the inaccurate stereotyping of immigrant parents’
commitment to their children’s education that educators
often carry with them (Birman & Ryerson-Espino, 2007;
C. Suarez-Orozco et al., 2008). In addition, for immigrant
families unfamiliar with American higher education, it
is critically important to assist them with the process of
preparing for college, applying for admissions, and secur-
ing scholarships and financial aid. Without such assistance,
a generation of youths may end up undereducated, under-
employed, and unable to participate optimally in society
(C. Suarez-Orozco et al., 2010).

IMMIGRANT POPULATIONS IN
CLINICAL CONTEXTS

Many immigrants adapt well to their new living circum-
stances. They do so by navigating multiple sociocultural
contexts in positive ways that contribute to their well-
being and success in the United States. Studies suggest that
immigrants may not experience more mental illness or
psychological distress than nonimmigrants (Alegria, Cani-
no, Stinson, & Grant, 2006), though it is important to note
that refugees are a particularly vulnerable subpopulation
of immigrants (see Resilience & Recovery After War: Refugee
Children and Families in the United States, APA, 2010).

When immigrants do experience mental health dif-
ficulties, for many it is related to the immigration experi-
ence. A wide range of mental health problems, including
anxiety, depression, posttraumatic stress disorder, substance
abuse, and a higher prevalence of severe mental illness and
suicidal ideation have been observed among immigrant
populations in the United States (Desjarlais, Eisenberg,
Good, & Kleinman, 1995; Duldulao, Takeuchi, & Hong,
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2009). The immigration process as a whole—loss of and
separation from country of origin, family members, and
familiar customs and traditions; changes in social class
and/or socioeconomic status; exposure to a new physical
environment; and the need to navigate unfamiliar cultural
contexts—has the potential to serve as a catalyst for the

development of a great variety of psychological problems.

Given such experiences, many first-generation im-
migrants experience a variety of psychological problems,
including stress. The constellation of presenting issues for
immigrants tends to fall within the areas of acculturation-
based presenting problems (see McCaffrey, 2008; Ponce, Hays,
& Cunningham, 2006; Tummala-Narra, in press; Vasquez,
Han, & De Las Fuentes, 20006), frauma-based presenting
problems (see Chaudry et al., 2010; Foster, 2001; Yoshioka,
Gilbert, El-Bassel, & Baig-Amin, 2003), and discrimina-
tion, racism, and xenophobia—based problems (see Alegria et
al., 2004; Cheng et al., 2010; Gee, Spencer, Chen,Yip, &
Takeuchi, 2007; Lopez et al., 2010; Tran, Lee, & Burgess,
2010; Tummala-Narra, Alegria, & Chen, 2011).

It is important to note that immigrant-origin adults,
children, older adults, and families also often demonstrate
resiliency and benefit from protective factors rooted within
their specific cultural contexts, including the greater use
of protective traditional family networks (Escobar, Nervi,
& Gara, 2000) and collectivistic coping strategies (e.g.,
seeking help from family or similar ethnic peers). When
immigrants require clinical treatment, it is important to
incorporate a resilience and coping perspective into the
treatment process. Some immigrants may draw strength
from family structures that U.S. therapists may judge nega-
tively or misunderstand (Hong & Domokos-Cheng Ham,
2001). It 1s important to note that what may be consid-
ered a strength in one cultural context may be considered
deviant or undesirable in another (Harvey, 2007; Tummala-
Narra, 2007). Culturally competent treatment attends to
culture-specific coping among immigrant clients. Consis-
tent with the ecological perspective (Bronfenbrenner &
Ceci, 1994), this report highlights the interaction of person
and environment and related intersections of social iden-
tities (i.e., gender, race, ethnicity, age, sexual orientation,
social class, disability/ability, and immigration status) in
addressing mental health needs among immigrant commu-

nities.

A number of barriers to culturally sensitive and appro-

priate mental health services for racial/ethnic minority and

immigrant populations have been well documented in the
literature. Both distal and proximal barriers (Casas, Raley,
& Vasquez, 2008) have an impact on the effective use of

mental health services by immigrant persons:

m Social-cultural barriers include differences in symptom
expression (e.g., somatic symptoms) (Alegria et al.,
2008) and conflicting views about the causes of (i.e.,
attributions) and ways of coping with mental prob-
lems (Atkinson, 2004; Koss-Chioino, 2000).

m Contextual-structural barriers include lack of access to
appropriate and culturally sensitive mental health
services (Lazear, Pires, Isaacs, Chaulk, & Huang,
2008; Wu, Kviz, & Miller, 2009), lack of knowledge
of available and existing mental health services (C.
M. Garcia & Saewyc, 2007), shortage of racial/eth-
nic minority mental health workers and/or persons
trained to work with racial/ethnic minority persons
(APA, 2009a), older persons and culturally diverse el-
ders (APA, 2009b), lack of access to interpreters, and
lack of resources (e.g., lack of child care or transpor-
tation) for accessing services (Rodriguez, Valentine,
Son, & Muhammad, 2009).

m Clinical-procedural barriers include the lack of cultur-
ally sensitive and relevant services (Maton, Kohout,
Wicherski, Leary, & Vinokurov, 2006), “clinician bias”
(Maton et al., 2006), communication problems relat-
ed to language differences and cultural nuances (Kim
et al., 2011), misdiagnosis of presenting problems
(Olfson et al., 2002), failure to assess cultural and
linguistic constructs and procedural appropriateness
of tests for targeted populations (Dana, 2005; Kwan,
Gong, & Younnjung, 2010; Suzuki et al., 2008), lack
of attention to culturally embedded expressions of
resilience (Tummala-Narra, 2007), and failure to
use the most efficacious mental health interventions
(McNeill & Cervantes, 2008) (e.g., evidence-based
interventions adapted for use with minority and im-

migrant populations).

There is a growing body of research that documents
life experiences (e.g., the immigration experience itself) and
contextual conditions (e.g., poverty and discrimination) that
put some immigrants and their families at risk for experi-
encing diverse mental health challenges. Further, some types
of challenges faced by immigrants, such as interpersonal,

racial, and political trauma, are especially important for clini-
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cians to recognize, as they tend not to be discussed openly
and yet often compromise positive adjustment and well-
being (APA, 2010). It is also important to recognize that
various factors (e.g., social-cultural, contextual-structural,
and clinical-procedural) contribute to an underutilization of
mental health services among immigrant populations. Much
of what is known about the use of evidence-based treat-
ments with immigrants has been extrapolated from research
on ethnic minorities (Miranda et al., 2005), and only a few
studies have examined the effectiveness of evidence-based
treatments with immigrant populations (Beehler, Birman,

& Campbell, 2011; Constantino, Malgady, & Rogler, 1988;
Duarté-Vélez, Bernal, & Bonilla, 2010; Kataoka et al., 2003;
Santisteban & Mena, 2009).

While research on evidence-based treatments is clearly
needed to address the utility of interventions with immi-
grants, clinicians and researchers can benefit from attending
to practice-based evidence that offers important lessons in
culturally competent interventions (Birman et al., 2008). To
increase the accessibility and efticacy of services, clinicians
and practitioners should adhere to the following guiding

principles:

m Use an ecological perspective (Bronfenbrenner &

Morris, 2006) to develop and guide interventions.

B [ntegrate evidence-based practice with practice-
based evidence (Birman et al., 2008).

® Provide culturally competent treatment (APA, 2002;
Birman, Ho, et al., 2005; Marmol, 2003; Nastasi,
Moore, & Varjas, 2004; Pedersen, 2003;Vera, Vila, &
Alegria, 2003).

B Partner with community-based organizations (Bir-
man et al., 2008; Casas, Pavelski, Furlong, & Zanglis,
2001).

B [ncorporate social justice principles in providing
service (Crethar, Torres Rivera, & Nash, 2008).

Additionally, evidence suggests that awareness of con-
text in every stage of planning and implementing assess-
ment and intervention is essential for ethical and eftective

practice with immigrant clients.

SUMMARY OF RECOMMENDATIONS

Recommendations to ensure positive outcomes for immi-
grant-origin adults (including older adults), children and
adolescents, and families are embedded throughout this
report. Positive outcomes require stakeholders within clini-
cal practice, research, education, and public policy sectors
to become culturally competent as well as cognizant of an
array of diverse interacting factors (i.e., immigrant genera-
tion, gender, race, age, sexual orientation, religion, social
class, education, English language proficiency, and disabil-
ity/ability) that may influence immigrant mental health

and adjustment.

Stakeholders should collaborate with family members,
community members, and one another to provide eftec-
tive and ethical mental and behavioral health and educa-
tional support for immigrant-origin adults (including older

adults), children and adolescents, and their families.

The recommendations in this report focus broadly
on ways in which the field of psychology can address the
needs of this population across practice, research, educa-
tion, and policy domains. These recommendations require
further communication and collaboration within the field
and in interdisciplinary collaboration with other fields
involved in the care and adaptation of immigrants across

the life span.

10 REPORT OF THE APA PRESIDENTIAL TASK FORCE ON IMMIGRATION = EXECUTIVE SUMMARY



REFERENCES

Alba, R, Logan, J., Lutz, A., & Stults, B. (2002). Only English by
the third generation? Loss and preservation of the mother
tongue among the grandchildren of contemporary immi-
grants. Demography, 39, 467-484.
do01:10.1353/dem.2002.0023

Alba, R, Sloan, J., & Sperling, J. (2011). The integration impera-
tive: The children of low-status immigrants in the schools of
wealthy societies. Annual Review of Sociology, 37, 395-415.
do1:10.1146/annurev-soc-081309-150219

Alegria, M., Canino, G., Shrout, P. E., Woo, M., Duan, N.,Vila, D,, .
.. Meng, X. (2008). Prevalence of mental illness in immigrant
and nonimmigrant U.S. Latino groups. American_Journal of
Psychiatry, 165, 359-369.
doi:10.1176/appi.ajp.2007.07040704

Alegria, M., Canino, G., Stinson, E, & Grant, B. (2006). Nativity
and DSM-IV psychiatric disorders among Puerto Ricans,
Cuban Americans and non-Latino Whites in the United
States: Results from the National Epidemiologic Survey on
Alcohol and Related Conditions. Journal of Clinical Psychiatry,
67,56-65. doi:10.4088/JCP.v67n0109

Alegria, M., Mulvaney-Day, N.,Woo, M., Torres, M., Gao, S., &
0Oddo,V. (2007). Correlates of past-year mental health service
use among Latinos: Results from the National Latino and
Asian American Study. American Journal of Public Health, 97,
76-83. do1:10.2105/AJPH.2006.087197

Alegria, M., Takeuchi, D., Canino, G., Duan, N., Shrout, P., Meng,
X.,...Gong, E (2004). Considering context, place and cul-
ture: The National Latino and Asian American Study. Inter-
national Journal of Methods in Psychiatric Research, 13, 208-220.
do1:10.1002/mpr.178

American Psychological Association. (2002). APA guidelines on mul-
ticultural education, training, research, practice, and organizational

change for psychologists. Retrieved from http://www.apa.org/
pi/oema/resources/policy/multicultural-guidelines.aspx

American Psychological Association. (2006). Resolution on prejudice,
stereotypes, and discrimination. Retrieved from http://www.apa.

org/about/governance/council/policy/prejudice.pdf

American Psychological Association. (2007). Resolution on opposing

discriminatory legislation and initiatives aimed at lesbian, gay, and

bisexual persons. Retrieved from http://www.apa.org/about/

governance/council/policy/discriminatory-legislation.aspx

American Psychological Association. (2009a). Health disparities and
the mental/behavioral health workforce. Retrieved from http://

www.apa.org/about/gr/issues/workforce/disparity.aspx

American Psychological Association. (2009b). Multicultural compe-
tency in geropsychology. Retrieved from http://www.apa.org/

pi/aging/programs/pipeline/multicultural-competency.pdf

American Psychological Association. (2010). Resilience and recovery
after war: Refugee children and families in the United States. Re-

trieved from http://www.apa.org/pi/families/refugees.aspx

American Psychological Association. (2012). Dual pathways to a
better America: Preventing discrimination and promoting diversity.
Report of the Presidential Task Force on Reducing and Prevent-
ing Discrimination Against and Enhancing Benefits of Inclusion of
People Whose Social Identities Are Marginalized in U.S. Society.
Washington, DC: Author.

Atkinson, D. R. (2004). Current issues and future directions
in counseling ethnic minorities. In D. R. Atkinson (Ed.),
Counseling American minorities (pp. 354-367). New York, NY:
McGraw-Hill.

Bayley, R., & Regan,V. (2004). Introduction: The acquisition of so-
ciolinguistic competence. Journal of Sociolinguistics, 8, 323-338.
doi:10.1111/5.1467-9841.2004.00263.x

Beehler, S., Birman, D., & Campbell, R. (2011).The eftectiveness
of Cultural Adjustment and Trauma Services (CATS): A
comprehensive, school-based mental health intervention for

immigrant youth. American Journal of Community Psychology.
Advance online publication. doi:10.1007/s10464-011-9486-2

1" REPORT OF THE APA PRESIDENTIAL TASK FORCE ON IMMIGRATION » EXECUTIVE SUMMARY


http://www.apa.org/pi/oema/resources/policy/multicultural-guidelines.aspx
http://www.apa.org/pi/oema/resources/policy/multicultural-guidelines.aspx
http://www.apa.org/about/governance/council/policy/prejudice.pdf
http://www.apa.org/about/governance/council/policy/prejudice.pdf
http://www.apa.org/about/governance/council/policy/discriminatory-legislation.aspx
http://www.apa.org/about/governance/council/policy/discriminatory-legislation.aspx
http://www.apa.org/about/gr/issues/workforce/disparity.aspx
http://www.apa.org/about/gr/issues/workforce/disparity.aspx
http://www.apa.org/pi/aging/programs/pipeline/multicultural-competency.pdf
http://www.apa.org/pi/aging/programs/pipeline/multicultural-competency.pdf
http://www.apa.org/pi/families/refugees.aspx

Berry, J.W. (1980). Acculturation as varieties of adaptation. In A.
Padilla (Ed.), Acculturation: Theory, models, and findings (pp.
9-25). Boulder, CO: Westview.

Berry, J.W. (1997). Immigration, acculturation, and adaptation. Ap-
plied Psychology: An International Review, 46, 5-34.

Berry, J.W., & Sabatier, C. (2010). Acculturation, discrimination
and adaptation among second generation immigrant youth
in Montreal and Paris. International Journal of Intercultural Rela-
tions, 34, 91-207. doi:10.1016/j.1jintrel.2009.11.007

Birman, D. (2006). Acculturation gap and family adjustment: Find-
ings with Soviet Jewish refugees in the U.S. and implications
for measurement. Journal of Cross-Cultural Psychology, 37,
1-22.d0i:10.1177/0022022106290479

Birman, D., Beehler, S., Harris, E. M., Everson, M. L., Batia, K.,
Liautaud, J., . .. Capella, E. (2008). International Family Adult
and Child Enhancement Services (FACES): A community-
based comprehensive services model for refugee children in
resettlement. American_Journal of Orthopsychiatry, 78, 121-132.
do1:10.1037/0002-9432.78.1.121

Birman, D., Ho, J., Pulley, E., Batia, K., Everson, M. L., Ellis, H.,
... Gonzalez, A. (2005). Mental health interventions for refugee
children in resettlement (White Paper II). Chicago, IL: National

Child Traumatic Stress Network, Refugee Trauma Task Force.

Retrieved from http://www.nctsnet.org/nctsn_assets/pdfs/

materials for applicants/MH Interventions for Refugee
Children.pdf

Birman, D., & Ryerson-Espino, S. (2007). The relationship
of parental practices and knowledge to school adapta-
tion for immigrant and non-immigrant high school stu-
dents. Canadian Journal of School Psychology, 22, 152-166.
doi:10.1177/0829573507307803

Birman, D., & Taylor-Ritzler, T. (2007). Acculturation and psy-
chological distress of adolescent immigrants from the former
Soviet Union: Exploring the mediating eftect of perceived
family context using structural equation modeling. Cul-
tural Diversity and Ethnic Minority Psychology, 13, 337-346.
do1:10.1037/1099-9809.13.4.337

Birman, D., & Trickett, E. J. (2001). The process of acculturation in
first generation immigrants: A study of Soviet Jewish refugee
adolescents and parents. Journal of Cross-Cultural Psychology,
32, 456-477. doi:10.1177/002202210103200400

Birman, D., Trickett, E., & Buchanan, R. (2005). A tale of two
cities: Replication of a study on the acculturation and ad-
aptation of immigrant adolescents from the former Soviet
Union in a different community context. American Journal of
Community Psychology, 35(1-2), 87-101. do1:10.1007/s10464-
005-1891-y

Bronfenbrenner, U., & Ceci, S. (1994). Nature-nurture recon-
ceptualized in developmental perspective: A bioecological
model. Psychological Review, 101,568-586. do1:10.1037/0033-
295X.101.4.568

Bronfenbrenner, U., & Morris, P. A. (2006). The bioecological
model of human development. In W. Damon & R. M. Lerner
(Eds.), Handbook of child psychology: Vol. 1. Theoretical models
of human development (6th ed., pp. 993-1023). Hoboken, NJ:
Wiley.

Brown, T. N., Williams, D. R, Jackson, J. S., Neighbors, H. W/,
Torres, M., Sellers, S. L., & Brown, K. T. (2000). “Being black
and feeling blue”: The mental health consequences of racial
discrimination. Race and Society, 2, 117-131. do1:10.1016/
S1090-9524(00)00010-3

Buki, L. P, Ma, T., Strom, R. D., & Strom, S. K. (2003). Chinese
immigrant mothers of adolescents: Self-perceptions of accul-
turation effects on parenting. Cultural Diversity and Ethnic Mi-
nority Psychology, 9, 127-140. doi:10.1037/1099-9809.9.2.127

Carhill, A., Suarez-Orozco, C., & Piez, M. (2008). Explaining
English language proficiency among adolescent immigrant
students. American Educational Research Journal, 45, 1155-1179.
do1:10.3102/0002831208321443

Carter, A., Lawrence, M., & Morse, A. (2011). 2011 Immigration-
related laws, bills, and resolutions in the states: Jan. 1—March
31, 2011. Washington, DC: National Conference of State
Legislatures. Retrieved from http://www.ncsl.org/default.
aspxctabid=13114

Casas, J. M., Pavelski, R., Furlong, M. J., & Zanglis, 1. (2001).
Advent of systems of care: Practice, research perspective and
policy implications. In J. G. Ponterotto, J. M. Casas, L. A.
Suzuki, & C. M. Alexander (Eds.), Handbook of multicultural
counseling (2nd ed., pp. 189-221). Thousand Oaks, CA: Sage.

Casas, J. M., Raley, J. D., & Vasquez, M. J. T. (2008). Adelante!
Counseling the Latina/o from guiding theory to practice.
In P. B. Pedersen, J. G. Draguns, W. J. Lonner, & J. E. Trimble
(Eds.), Counseling across cultures (6th ed., pp. 129-146). Thou-
sand Oaks, CA: Sage.

12 REPORT OF THE APA PRESIDENTIAL TASK FORCE ON IMMIGRATION » EXECUTIVE SUMMARY


http://www.ncsl.org/default.aspx?tabid=13114
http://www.ncsl.org/default.aspx?tabid=13114

Catanzarite, L., & Aguilera, M. B. (2002). Working with co-ethnics:
Earnings penalties for Latino immigrants at Latino job sites.
Social Problems, 49, 101-127. doi:10.1525/5p.2002.49.1.101

Chaudry, A., Capps, R., Pedroza, J., Castanieda, R. M., Santos, R., &
Scott, M. M. (2010). Facing our future: Children in the aftermath
of immigration enforcement. Washington, DC: Urban Institute.

Retrieved from http://www.urban.org/publications/412020.
html

Cheng, J. K., Fancher, T. L., Ratanasen, M., Conner, K. R,
Duberstein, P. R., Sue, S., & Takeuchi, D. (2010). Lifetime
suicidal ideation and suicide attempts in Asian Americans.
Asian American Journal of Psychology, 1, 18-30. doi:10.1037/
20018799

Chiswick, B. (Ed.). (2011). High-skilled immigration in a global labor
market. Washington, DC: AEI Press.

Christensen, G., & Stanat, P. (2007). Language policies and practices
for helping immigrants and second-generation students succeed.
‘Washington, DC: Migration Policy Institute. Retrieved

from www.migrationpolicy.org/pubs/ChristensenEduca-

tion091907.pdf

Cohen, R.J., & Swerdlik, M.E. (1999). Psychological testing and
assessment: An introduction to tests and measurements (4th ed.).
Mountain View, CA: Mayfield.

Congressional Budget Office. (2011). A description of the foreign-born
population: An update. Washington, DC: Author.

Constantino, G., Malgady, R. G., & Rogler, L. H. (1988). The
TEMAS Thematic Apperception Test [ Tech. manual]. Los Ange-
les, CA:Western Psychological Services.

Corral, 1., & Landrine, H. (2008). Acculturation and ethnic-mi-
nority health behavior: A test of the operant model. Health
Psychology, 27, 737-745. do1:10.1037/0278-6133.27.6.737

Crethar, H., Torres Rivera, E., & Nash, S. (2008). In search of
common threads: Linking multicultural, feminist, and social
justice counseling paradigms. Journal of Counseling & Develop-

ment, 86, 269-278. doi:10.1002/5.1556-6678.2008.tb00509.x

Crul, M., & Vermuelen, H. (2003). The second generation
in Europe. International Migration Review, 37, 965-986.
doi:10.1111/j.1747-7379.2003.tb00166.x

Dana, R. H. (2005). Multicultural assessment: Principles, applications,
and examples. Mahwah, NJ: Erlbaum.

D’Andrade, R. G. (1981).The cultural part of cognition. Cognitive
Science, 5,179-195.

Davila, L.T. (2008). Language and opportunity in the “land of
opportunity”’: Latina immigrants’ reflections on language
learning and professional mobility. Journal of Hispanic Higher
Education, 7, 356-370.

Deaux, K. (2006). 10 be an immigrant. New York, NY: Russell Sage

Foundation.

Desjarlais, R.., Eisenberg, L., Good, B., & Kleinman, A. (1995).
World mental health: Problems and priorities in low-income coun-
tries. New York, NY: Oxford University Press.

Dietz, J. (Ed.). (2010). Employment discrimination against immi-
grants [Special issue]. Journal of Managerial Psychology, 25(2).
doi:10.1108/02683941011019320

Duarté-Vélez,Y., Bernal, G., & Bonilla, K. (2010). Culturally
adapted cognitive-behavior therapy: Integrating sexual, spiri-
tual, and family identities in an evidence-based treatment of a
depressed Latino adolescent. Journal of Clinical Psychology, 66,
895-906. doi:10.1002/jclp.20710

Duldulao, A. A., Takeuchi, D.T., & Hong, S. (2009). Correlates of
suicidal behaviors among Asian Americans. Archives of Suicide
Research, 13, 277-290. doi:10.1080/13811110903044567

Escobar, J. I., Nervi, C. H., & Gara, M. A. (2000). Immigration and
mental health: Mexican Americans in the United States. Har-
vard Review of Psychiatry, 8, 64-72. do1:10.1093/hrp/8.2.64

Farver, J. A. M., Bhadha, B. R., & Narang, S. K. (2002). Accultura-
tion and psychological functioning in Asian Indian ado-
lescents. Social Development, 11, 11-29. doi:10.1111/1467-
9507.00184

Fernandez, M. (1998). Asian Indian Americans in the Bay Area and
the glass ceiling. Sociological Perspectives, 41, 119-149.

Foster, R. P. (2001). When immigration is trauma: Guidelines for
the individual and family clinician. American Journal of Ortho-
psychiatry, 71, 153-170. doi:10.1037/0002-9432.71.2.153

Fuligni, A. J. (2001, Winter). Family obligation and the achieve-
ment motivation of adolescents from Asian, Latin American,
and European backgrounds. New Directions in Child and
Adolescent Development, 94, 61-76.

Fuligni, A. (2011). The intersection of aspirations and resources
in the development of children from immigrant families. In
C. Garcia Coll & A. Marks (Eds.), The immigrant paradox in
children and adolescents: Is becoming American a developmental
risk? (pp. 299-308). Washington, DC: American Psychological

Association.

13 REPORT OF THE APA PRESIDENTIAL TASK FORCE ON IMMIGRATION » EXECUTIVE SUMMARY


http://www.urban.org/publications/412020.html
http://www.urban.org/publications/412020.html
http://www.migrationpolicy.org/pubs/ChristensenEducation091907.pdf
http://www.migrationpolicy.org/pubs/ChristensenEducation091907.pdf

Fuligni, A. J., & Witkow, M. (2004). The postsecondary educa-
tional progress of youth from immigrant families. Journal of
Research on Adolescence, 14, 159-183. do1:10.1111/;.1532-
7795.2004.01402002.x

Garcia, C. M, & Saewyc, E. M. (2007). Perceptions of men-
tal health among recently immigrated Mexican ado-
lescents. Issues in Mental Health Nursing, 28, 37-54.
doi:10.1080/01612840600996257

Garcia, O. (2009). Bilingual education in the 21st century: A global per-
spective. Malden, MA, and Oxford, England: Wiley-Blackwell.

Garcia Coll, C., & Marks, A. (Eds). (2011). The immigrant paradox
in children and adolescents: Is becoming American a developmental

risk? Washington, DC: American Psychological Association.

Gee, G. C,, Spencer, M., Chen, J.,Yip, T., & Takeuchi, D.T. (2007).
The association between self-reported racial discrimina-
tion and 12-month DSM-I1” mental disorders among Asian
Americans nationwide. Social Science & Medicine, 64, 1984-
1996. doi:10.1016/j.socscimed.2007.02.013

Gibson, M. A. (2001). Immigrant adaptation and pat-
terns of acculturation. Human Development, 44, 19-23.
doi:10.1159/000057037

Gordon, M. (1964). Assimilation in American life: The role of race,
religion, and national origins. New York, NY: Oxford University

Press

Harvey, M. R. (2007). Towards an ecological understanding of re-
silience in trauma survivors: Implications for theory, research,
and practice. Journal of Aggression, Maltreatment & Trauma,
14(1-2),9-32. d0i:10.1300/]J146v14n01_02

Hernandez, D. J., & Charney, E. (1998). From generation to genera-
tion: The health and well-being of children of immigrant families.
Washington, DC: National Academies Press.

Ho, J., & Birman, D. (2010). Acculturation gap in Vietnamese
refugee families: Impact on family adjustment. International
Journal of Intercultural Relations, 34, 22-33. d01:10.1016/j.
jjintrel.2009.10.002

Hong, G. K., & Domokos-Cheng Ham, M. (2001). Psychotherapy
and counseling with Asian American clients: A practical guide.
Thousand Oaks, CA: Sage.

Hood, L. (2003). Immigrant students, urban high schools: The challenge
continues. New York, NY: Carnegie Corporation of New York.

Hughes, D., Seidman, E., & Williams, N. (1993). Cultural phenom-
ena and the research enterprise: Toward a culturally anchored

methodology. American Journal of Community Psychology, 21,
687-703. do1:10.1007/BF00942243

Huynh,V.W., & Fuligni, A. J. (2008). Ethnic socialization and the
academic adjustment of adolescents from Mexican, Chinese,

and European backgrounds. Developmental Psychology, 44,
1202-1208. do1:10.1037/0012-1649.44.4.1202

Jang,Y., Kim, G., Chiriboga, D., & King-Kallimanis, B. (2007).
A bidimensional model of acculturation for Korean
American older adults. Journal of Aging Studies, 21, 267-275.
doi:10.1016/j.jaging.2006.10.004

Kao, G., & Tienda, M. (1995). Optimism and achievement: The
educational performance of immigrant youth. Social Science
Quarterly, 76, 1-19.

Kataoka, S., Stein, B., Jaycox, L., Wong, M., Escudero, P, Tu, W,
... Fink, A. (2003). A school-based mental health program for
traumatized Latino immigrant children. Journal of the Ameri-
can Academy of Child and Adolescent Psychiatry, 42, 311-318.
doi:10.1097/00004583-200303000-00011

Kim, G., Loi, C. X. A., Chiriboga, D. A., Jang,Y., Parmelee, P, & Al-
len, R.S. (2011). Limited English proficiency as a barrier to
mental health service use: A study of Latino and Asian immi-

grants with psychiatric disorders. Journal of Psychiatric Research,
45, 104-110. doi:10.1016/j.jpsychires.2010.04.031

Kindler, A. L. (2002). Survey of the states’ limited English proficient stu-
dents and available educational programs and services: 2000-2001
summary report. Washington, DC: National Clearinghouse
for English Language Acquisition and Language Instruction

Educational Programs.

Koss-Chioino, J. D. (2000). Traditional and folk approaches among
ethnic minorities. In J. E Aponte & J.Wohl (Eds.), Psychologi-
cal intervention and cultural diversity (pp. 149-166). Needham
Heights, MA: Allyn & Bacon.

Kwan, K. K., Gong,Y., & Younnjung, M. (2010). Language, transla-
tion, and validity in the adaptation of psychological tests for
multicultural counseling. In J. G. Ponterotto, J. M. Casas, L.
Suzuki, & C. M. Alexander (Eds.), Handbook of multicultural
counseling (3rd ed., pp. 397-412). Thousand Oaks, CA: Sage.

Lazarus, R. S. (1997). Acculturation isn’t everything. Ap-
plied Psychology: An International Review, 46, 39-43.
doi:10.1111/5.1464-0597.1997.tb01089.x

14 REPORT OF THE APA PRESIDENTIAL TASK FORCE ON IMMIGRATION » EXECUTIVE SUMMARY



Lazear, K., Pires, S., Isaacs, M., Chaulk, P, & Huang, L. (2008).
Depression among low-income women of color: Qualitative
findings from cross-cultural focus groups. Journal of Immigrant
Minority Health, 10, 127—133. do1:10.1007/510903-007-
9062-x

Leadership Conference on Civil Rights Education Fund. (2009).
Confronting the new faces of hate: Hate crimes in America: 2009.

Retrieved from http://www.civilrights.org/publications/

hatecrimes/lccref hate crimes report.pdf

Lee, G., & Westwood, M. J. (1996). Cross-cultural adjustment issues

faced by immigrant professionals. Journal of Employment Coun-
seling, 33, 29-42. do1:10.1002/j.2161-1920.1996.tb00431 .x

Lee, R. M., Choe, J., Kim, G., & Ngo,V. (2000). Construction of
the Asian American Family Conflicts Scale. Journal of Counsel-
ing Psychology, 47, 211-222. do1:10.1037/0022-0167.47.2.211

Lee, R. M.,Yoon, E., & Liu-Tom, H.T. (2006). Structure and mea-
surement of acculturation/enculturation for Asian Americans
using the ARSMA-IL. Measurement and Evaluation in Counsel-
ing and Development, 39, 42-55.

Lesaux, N. K. (2006). Building consensus: Future directions for
research on English language learners at risk for learning dif-
ficulties. Teachers College Record, 108, 2406-2438.

Li,J. (2004). T learn and I grow big”: Chinese preschoolers’ pur-
poses for learning. International Journal of Behavioral Develop-

ment, 28, 116-128. do1:10.1080/01650250344000325

Liebkind, K. A., & Jasinskaja-Lahti, I. (2000). The influence of
experiences of discrimination on psychological stress: A com-
parison of seven immigrant groups. Journal of Community &
Applied Social Psychology, 10, 1-16. do1:10.1002/(SICI)1099-
1298(200001/02)10:1<1::AID-CASP521>3.0.CO;2-5

Lopez, M. H., & Taylor, P.T. (2010). Latinos and the 2010 census: The
foreign born are more positive. Washington, DC: Pew Hispanic

Center. Retrieved from_http://pewhispanic.org/files/re-
ports/121.pdf

Lopez, M. H., Morin, R., & Taylor, P. (2010). Illegal immigration
backlash worries, divides Latinos. Washington, DC: Pew His-
panic Center. Retrieved from_http://pewhispanic.org/files/

reports/128.pdf

Maddux, W.W., Galinsky, A., Cuddy, A. J. C., & Polifroni, M.
(2008). When being a model minority is good . .. and bad:
Realistic threat explains negativity toward Asian Ameri-
cans. Personality and Social Psychology Bulletin, 34, 74-89.
doi:10.1177/0146167207309195

Marmol, L. (2003). The ethical practice of psychology: Ethnic,
racial, and cultural issues. In G. Bernal, J. E. Trimble, A. K.
Burlew, & ET. L. Leong (Eds.), Handbook of racial and ethnic
minority psychology (pp. 167-176). Thousand Oaks, CA: Sage.

Martinez, C. R. (2006). Effects of differential family accultura-
tion on Latino adolescent substance use. Family Relations: An
Interdisciplinary Journal of Applied Family Studies, 55, 306-317.
doi:10.1111/j.1741-3729.2006.00404.x

Massey, D. S. (2010). New faces in new places: The changing geography of

American immigration. New York, NY: Russell Sage Foundation.

Massey, D. S., & Sanchez R. M. (2010). Brokered boundaries: Creating
immigrant identity in anti-immigrant times. New York, NY: Rus-

sell Sage Foundation.

Mather, M. (2009). Children in immigrant families chart new path.
Washington, DC: Population Reference Bureau. Retrieved

from http://www.prb.org/pdf09/immigrantchildren.pdf

Maton, K. I., Kohout, J. L., Wicherski, M., Leary, G. E., & Vinoku-
rov, A. (2006). Minority students of color and the psychology
graduate pipeline: Disquieting and encouraging trends: 1989—
2003. American Psychologist, 61, 117-131. do1:10.1037/0003~
066X.61.2.117

McCaftrey, R. (2008). The lived experience of Haitian old-
er adults’ integration into a senior center in South-
east Florida. Journal of Transcultural Nursing, 19, 33-39.
do1:10.1177/1043659607309139

McNeill, B., & Cervantes, J. M. (2008). Latina/o healing practices:
Mestizo and indigenous perspectives. New York, NY: Routledge.

Menken, K. (2008). English language learners left behind: Standardized
testing as language policy. Clevedon, UK: Multilingual Matters.

Migration Policy Institute. (2011). ELL Information Center. Re-
trieved from http://www.migrationinformation.org/integra-

tion/ellcenter.cfm

Miller, A. M., Wang, E., Szalacha, L., & Sorokin, O. (2009). Longi-
tudinal changes in acculturation for immigrant women from
the former Soviet Union. Journal of Cross-Cultural Psychology,
40, 400-415. doi:10.1177/0022022108330987

Miranda, J., Bernal, G., Lau, A., Kohn, L., Hwang, W., & La
Fromboise, T. (2005). State of the science of psychoso-
cial interventions for ethnic minorities. Annual Review of
Clinical Psychology, 1, 113-142. doi:10.1146/annurev.clinpsy.
1.102803.143822

15 REPORT OF THE APA PRESIDENTIAL TASK FORCE ON IMMIGRATION » EXECUTIVE SUMMARY


http://www.civilrights.org/publications/hatecrimes/lccref_hate_crimes_report.pdf
http://www.civilrights.org/publications/hatecrimes/lccref_hate_crimes_report.pdf
http://pewhispanic.org/files/reports/121.pdf
http://pewhispanic.org/files/reports/121.pdf
http://pewhispanic.org/files/reports/128.pdf
http://pewhispanic.org/files/reports/128.pdf
http://www.prb.org/pdf09/immigrantchildren.pdf
http://www.migrationinformation.org/integration/ellcenter.cfm
http://www.migrationinformation.org/integration/ellcenter.cfm

Morales, L. S., Lara, M., Kington, R.,Valdez, R.., & Escarce, J.
(2002). Socioeconomic, cultural and behavioral factors affect-

ing Hispanic health outcomes. Journal of Healthcare for the Poor
and Underserved, 13, 477-503.

Morales, M. C. (2009). Ethnic-controlled economy or segregation?
Exploring inequality in Latina/o co-ethnic jobsites. Sociologi-
cal Forum, 24, 589-610. doi:10.1111/s0cf.2009.24 .issue-
310.1111/5.1573-7861.2009.01121 x

Nastasi, B. K., Moore, R. B., & Varjas, K. M. (2004). School-based

mental health services: Creating comprehensive and culturally specific

programs. Washington, DC: American Psychological Association.

Olfson, M., Lewis-Fernandez, R.., Weissman, M. M., Feder, A.,
Gameroff, M. J., Pilowsky, D., & Fuentes, M. (2002).Psychotic
symptoms in an urban general medicine practice. Ameri-
can_Journal of Psychiatry, 159, 1412-1419. doi:10.1176/appi.
ajp.159.8.1412

Oppedal, B., Roysamb, E., & Sam, D. L. (2004). The eftect of ac-
culturation and social support on change in mental health

among young immigrants. International Journal of Behavioral

Development, 28, 481-494. do1:10.1080/01650250444000126

Padilla, A. M., & Borsato, G. N. (2008). Issues in culturally appro-
priate psychoeducational assessment. In L. A. Suzuki & J. G.
Ponterotto (Eds.), Handbook of multicultural assessment: Clinical,
psychological, and educational applications (3rd ed., pp. 5-21). San
Francisco, CA: Wiley.

Passel, J. S., & Cohn, D. (2012). U.S. foreign-born population: How
much change from 2009 to 2010? Washington, DC: Pew

Hispanic Center. Retrieved from http://www.pewhispanic.

org/2012/01/09/u-s-foreign-born-population-how-much-
change-from-2009-t0-2010/2src=prc-headline

Pedersen, P. B. (2003). Cross-cultural counseling: Developing
culture-centered interactions. In G. Bernal, J. E. Trimble, A.
K. Burlew, & ET. L. Leong (Eds.), Handbook of racial and ethnic
minority psychology (pp. 167-176). Thousand Oaks, CA: Sage.

Perreira, K. M., Harris, K. M., & Lee, D. (2006). Making it in
America: High school completion by immigrant and native
youth. Demography, 43, 1-26. d0i:10.1353/dem.2006.0026

Ponce, N. A., Hays, R. D., & Cunningham, W. E. (2006). Linguis-
tic disparities in health care access and health status among
older adults. Journal of General Internal Medicine, 21, 786-791.
doi:10.1111/5.1525-1497.2006.00491 .x

Pong, S., & Hao, L. (2007). Neighborhood and school factors in
the school performance of immigrants’ children. International
Migration Review, 41, 206-241.
doi:10.1111/5.1747-7379.2007.00062.x

Portes, A., & Rumbaut, R. G. (2001). Legacies: The story of the second
generation. Berkeley, CA: University of California Press.

Portes, A., & Rumbaut, R. G. (2006). Immigrant America: A portrait.
Berkeley, CA: University of California Press.

Portes, A., & Schauffler, R. (1994). Language and the second genera-
tion: Bilingualism yesterday and today. Infernational Migration
Review, 28(4), 640. doi:10.2307/2547152

Portes, A., & Zhou, M. (1993).The new second generation:
Segmented assimilation and its variants. Annals of the
American Academy of Political and Social Science, 530, 74-96.
doi1:10.1177/0002716293530001006

Pumariega, A. J., Rothe, E., & Pumariega, J. B (2005). Mental health
of immigrants and refugees. Community Mental Health Journal,

41(5), 581-597. do1:10.1007/s10597-005-6363-1

Ridley, C. R., Tracy, M. L., Pruitt-Stephens, L., Wimsatt, M. K., &
Beard, J. (2008). Multicultural assessment validity: The preemi-
nent ethical issue in psychological assessment. In L. A. Suzuki
& J. G. Ponterotto (Eds.), Handbook of multicultural assessment:
Clinical, psychological, and educational applications (3rd ed., pp. 22~
33). San Francisco, CA: Wiley.

Rodriguez, M., Valentine, J. M., Son, J. B., & Muhammad, M. (2009).
Intimate partner violence and barriers to mental health care

for ethnically diverse populations of women. Trauma, Violence,
& Abuse, 10, 358-374. doi:10.1177/1524838009339756

Rogoft, B. (2003). The cultural nature of human development. New York,
NY: Oxford University Press.

Ruiz-de-Velasco, J., Fix, M., & Clewell, B. C. (2000). Overlooked and
underserved: Immigrant students in U.S. secondary schools. Washing-

ton, DC: Urban Institute. Retrieved from http://www.urban.
org/publications/310022.html

Rumbaut, R. G. (2005). Sites of belonging: Acculturation, discrimi-
nation, and ethnic identity among children of immigrants. In
T.W.Weiner (Ed.), Discovering successful pathways in children’s
development: Mixed methods in the study of childhood and family life
(pp- 111-164). Chicago, IL: University of Chicago Press.

Santisteban, D.A., & Mena, M. P. (2009). Culturally informed family
therapy for adolescents: A tailored and integrative treatment for
Hispanic youth. Family Process, 48, 253-268.
doi:10.1111/5.1545-5300.2009.01280.x

16 REPORT OF THE APA PRESIDENTIAL TASK FORCE ON IMMIGRATION » EXECUTIVE SUMMARY


http://www.pewhispanic.org/2012/01/09/u-s-foreign-born-population-how-much-change-from-2009-to-2010/?src=prc-headline
http://www.pewhispanic.org/2012/01/09/u-s-foreign-born-population-how-much-change-from-2009-to-2010/?src=prc-headline
http://www.pewhispanic.org/2012/01/09/u-s-foreign-born-population-how-much-change-from-2009-to-2010/?src=prc-headline
http://www.urban.org/publications/310022.html
http://www.urban.org/publications/310022.html

Schnittker, J. (2002). Acculturation in context: The self-esteem of
Chinese immigrants. Social Psychology Quarterly, 65, 56-76.
do0i:10.2307/3090168

Schofield, T. J., Parke, R. D., Kim,Y., & Coltrane, S. (2008). Bridg-
ing the acculturation gap: Parent-child relationship quality
as a moderator in Mexican American families. Developmental
Psychology, 44, 1190-1194. do01:10.1037/20012529

Schumacher-Matos, E. (2011). Consensus, debate, and wish-

ful thinking: The economic impact of immigration. In M.

Suirez-Orozco,V. Louie, & R. Suro (Eds), Writing immigration:

Academics and journalists in dialogue (pp. 103-135). Berkeley,
CA: University of California Press.

Serdarevic, M., & Chronister, K. M. (2005). Research with immi-
grant populations: The application of an ecological frame-
work to mental health research with immigrant populations.
International Journal of Mental Health Promotion, 7(2), 24-34.

Shen, B., & Takeuchi, D. (2001). A structural model of accultura-
tion and mental health status among Chinese Americans.
American_Journal of Community Psychology, 29, 387-418.
doi:10.1023/A:1010338413293

Shin, H. B., & Komiski, R. B. (2010, April) Language use in the
United States (American Community Survey Report No.
12). Washington, DC: U.S. Census Bureau. Retrieved from_

http://www.census.gov/population/www/socdemo/lan-

guage/ACS-12.pdf

Shweder, R. A., & Sullivan, M. A. (1993), Cultural psychology:
Who needs it? Annual Review of Psychology, 44, 497-523.
doi:10.1146/annurev.ps.44.020193.002433

Simon, R.J. (1985). Public opinion and the immigrant: Print media
coverage—1880-1980. Lexington, MA: Lexington Books.

Smokowski, P. R., Rose, R., & Bacallao, M. L. (2008). Accultura-
tion and Latino family processes: How cultural involve-
ment, biculturalism, and acculturation gaps influence family
dynamics. Family Relations: An Interdisciplinary Journal of
Applied Family Studies, 57, 295-308. doi1:10.1111/j.1741-
3729.2008.00501.x

Solano-Flores, G. (2008). Who is given tests in what language
by whom, when and where? The need for probabi-
listic views of language in the testing of English lan-
guage learners. Educational Researcher, 37, 189-199.
doi1:10.3102/0013189X 08319569

Stone, S., & Han, M. (2005). Perceived school environments,
perceived discrimination, and school performance among
children of Mexican immigrants. Children and Youth Services

Review, 27,51-66. doi:10.1016/j.childyouth.2004.08.011

Strickland, B. R.. (2000). Misassumptions, misadventures, and the
misuse of psychology. American Psychologist, 55, 331-338.
doi:10.1037/0003-066X.55.3.331

Suarez-Orozco, C., & Carhill, A. (2008). Afterword: New direc-
tions in research with immigrant families and their children.
New Directions for Child and Adolescent Development, 121,
87-104. d0i:10.1002/cd.224

Suarez-Orozco, C., & Suarez-Orozco, M. M. (1995). Tiansforma-
tions: Immigration, family life, and achievement motivation among
Latino adolescents. Stanford, CA: Stanford University Press.

Suirez-Orozco, C., & Suirez-Orozco, M. (2001). Children of im-
migration. Cambridge, MA: Harvard University Press.

Suarez-Orozco, C., Gaytan, E X., & Kim, H.Y. (2010). Facing
the challenges of educating Latino immigrant origin youth.
In N. S. Landale, S. McHale, & A. Booth (Eds.), Growing up
Hispanic: Health and development of children of immigrants (pp.
151-166). Washington, DC: Urban Institute.

Sudrez-Orozco, C., Suirez-Orozco, M., & Sattin-Bajal, C. (2009).
Pathways to immigrant opportunities. New York, NY: New York

University. Retrieved from http://steinhardt.nyu.edu/immi-
gration/pathways/

Suarez-Orozco, C., Suarez-Orozco, M., & Todorova, I. (2008).
Learning a new land: Immigrant students in American society.
Cambridge, MA: Harvard University Press.

Suarez-Orozco, M., Louie, V., & Suro R. (Eds.). (2011). Writing
immigration: Scholars and journalists in dialogue. Berkeley, CA:

University of California Press.

Suzuki, L. A., Kugler, J. E, & Aguiar, L. J. (2005). Assessment prac-
tices in racial-cultural psychology. In R.T. Carter (Ed.), Tiain-
ing and practice (Vol. 2, pp. 297-315). Hoboken, NJ: Wiley.

Suzuki, L. A., Ponterotto, J. G., & Meller, P. J. (Eds.). (2008). Hand-
book of multicultural assessment: Clinical, psychological, and educa-

tional applications (3rd ed.). San Francisco, CA: Jossey-Bass.

Takeuchi, D.T., Hong, S., Gile, K., & Alegria, M. (2007). De-
velopmental contexts and mental disorders among Asian
Americans. Research in Human Development, 4(1-2), 49-69.
doi:10.1080/15427600701480998

17 REPORT OF THE APA PRESIDENTIAL TASK FORCE ON IMMIGRATION » EXECUTIVE SUMMARY


http://www.census.gov/population/www/socdemo/language/ACS-12.pdf
http://www.census.gov/population/www/socdemo/language/ACS-12.pdf
http://www.sciencedirect.com/science/journal/01907409
http://www.sciencedirect.com/science/journal/01907409
http://steinhardt.nyu.edu/immigration/pathways/
http://steinhardt.nyu.edu/immigration/pathways/

Tran,A. G.T.T., Lee, R. M., & Burgess, D. J. (2010). Perceived dis-
crimination and substance use in Hispanic/Latino, African-
born Black, and Southeast Asian immigrants. Cultural Diver-
sity and Ethnic Minority Psychology, 16, 226-236. do1:10.1037/
20016344

Transatlantic Trends. (2010). Immigration 2010. Washington, DC:
The German Marshall Fund of the U.S. Retrieved from

http://trends.gmfus.org/immigration/doc/TTI2010 Eng-
lish Key.pdf

Tummala-Narra, P. (2007). Conceptualizing trauma and resilience
across diverse contexts: A multicultural perspective. Jour-
nal of Aggression, Maltreatment, and Trauma, 14(1/2), 33-53.
doi:10.1300/J146v14n01_03

Tummala-Narra, P. (in press). Women immigrants: Developmental

shifts in the new culture. In L. Comas-Diaz & B. Greene

(Eds.), The psychological health of women of color. New York, NY:

Guilford Press.

Tummala-Narra, P, Alegria, M., Chen, C. (2011). Perceived dis-
crimination, acculturative stress, and depression among South
Asians: Mixed findings. Asian American_Journal of Psychology, 2,
205-218. doi:10.1037/20025555

U.S. Census Bureau. (2010). Place of birth of the foreign born popu-
lation: 2009. Retrieved from http://www.census.gov/
prod/2010pubs/acsbr09-17.pdf

U.S. Census Bureau. (2011a). 2010 census shows America’s diversity
(CB11-CN.125). Retrieved from http://2010.census.gov/

news/releases/operations/cb11-cn125.html

U.S. Census Bureau. (2011b). Selected population profile in the
United States: Selected characteristics of the native and foreign-born

populations. 2010 American Community Survey 1-year estimates.

Retrieved from http://factfinder2.census.gov/faces/table-

services/jst/pages/productview.xhtml?pid=ACS 10 1YR
S0501&prodType=table

U.S. Department of Education. (2010). The condition of education:
2010 (NCES 2010-028). Indicator 5. Washington, DC: Na-
tional Center for Education Statistics. Retrieved from _http://
nces.ed.gov/fastfacts/display.asp?id=96

Vasquez, M. J.T., Han, A. L., & De Las Fuentes, C. (2006). Adap-
tation of immigrant girls and women. In J. Worell & C. D.
Goodheart (Eds.), Handbook of girls’ and women’s psychological
health: Gender and well-being across the lifespan (pp. 439-446).
New York, NY: Oxford University Press.

Vera, M., Vila, D., & Alegria, M. (2003). Cognitive-behavioral
therapy: Concepts, issues, and strategies for practice with
racial/ethnic minorities. In G. Bernal, J. Trimble, A. Burlew,
& ET.L.Leong (Eds.), Handbook of racial and ethnic minority
psychology (pp. 1-18). Thousand Oaks, CA: Sage.

White, G. (2010). Moral discourse and the rhetoric of emotion. In
R. LeVine (Ed.), Psychological anthropology: A reader in self in
culture. Oxford, UK: Blackwell.

‘Wong Fillmore, L. (1991). When learning a language means los-
ing the first. Early Childhood Research Quarterly, 6,323-346.
doi:10.1016/50885-2006(05)80059-

Wu, M. C,, Kviz, E J., & Miller, A. M. (2009). Identifying individual
and contextual barriers to seeking mental health services
among Korean American immigrant women. Issues in Mental
Health Nursing, 30, 78-85. doi:10.1080/01612840802595204

Yakushko, O., Backhaus, A., Watson, M., Ngaruiya, K., & Gonzalez,
J. (2008). Career development concerns of recent immigrants
and refugees. Journal of Career Development, 34, 362-396.
doi:10.1177/0894845308316292

Yip, T., Gee, G. C., & Takeuchi, D.T. (2008). Racial discrimination
and psychological distress: The impact of ethnic identity and
age among immigrant and United States-born Asian adults.
Developmental Psychology, 44, 787-800. doi:10.1037/0012-
1649.44.3.787

Yoon, E., Langrehr, K., & Ong, L.Z. (2010). Content analysis of
acculturation research in counseling and counseling psychol-

ogy: A 22-year review. Journal of Counseling Psychology, 58,
83-96. do1:10.1037/20021128

Yoshioka, M. R., Gilbert, L., El-Bassel, N., & Baig-Amin, M.
(2003). Social support and disclosure of abuse: Compar-
ing South Asian, African American, and Hispanic bat-
tered women. Journal of Family Violence, 18, 171-180.
doi:10.1023/A:1023568505682

Yost, A. D., & Lucas, M. S. (2002). Adjustment issues affecting
employment for immigrants from the former Soviet Union.
Journal of Employment Counseling, 39, 153-170.

Zarate, M. A., Garcia, B., & Garza,A. A., & Hitlan, R. (2004).
Cultural threat and perceived realistic group conflict as
predictors of attitudes towards Mexican immigrants. Journal
of Experimental Social Psychology, 40, 99-105. do01:10.1016/
S0022-1031(03)00067-2

18 REPORT OF THE APA PRESIDENTIAL TASK FORCE ON IMMIGRATION » EXECUTIVE SUMMARY


http://trends.gmfus.org/immigration/doc/TTI2010_English_Key.pdf
http://trends.gmfus.org/immigration/doc/TTI2010_English_Key.pdf
http://www.census.gov/prod/2010pubs/acsbr09-17.pdf
http://www.census.gov/prod/2010pubs/acsbr09-17.pdf
http://2010.census.gov/news/releases/operations/cb11-cn125.html
http://2010.census.gov/news/releases/operations/cb11-cn125.html
http://factfinder2.census.gov/faces/tableservices/jsf/pages/productview.xhtml?pid=ACS_10_1YR_S0501&prodType=table
http://factfinder2.census.gov/faces/tableservices/jsf/pages/productview.xhtml?pid=ACS_10_1YR_S0501&prodType=table
http://factfinder2.census.gov/faces/tableservices/jsf/pages/productview.xhtml?pid=ACS_10_1YR_S0501&prodType=table
http://nces.ed.gov/fastfacts/display.asp?id=96
http://nces.ed.gov/fastfacts/display.asp?id=96



