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The Problems

1. We were working harder on our courses than our students
appeared to be

2. “The one skill students learn in college that no employer wants is
how to take multiple choice tests.”

— Eric Landrum, Boise State University
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The (Weekly) Cycle

Prep Guide Answer Prep
REVISION Guide Question

Instructor Submit Prep
Activity/Lecture Guide on LMS

[dentify Difficul
Questions

Small Group
Discussion
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Considerations

* Start gradually or go all-in

* Score a sample of student work, no need
to score all of it

* Adapt for different course modalities

Small Group
Discussion

A Scoring System for Face-to-Face

Two questions are

chosen for scoring. l
These are the same

two questions for
everyone in the

course (20 pts per
question)

First draft is scored for effort.
Was there an honest attempt to
completely answer all of the
questions? (20, 15, 10, or 5 pts)

Read Textbookl

Scored after the final revision
has been submitted.

T

Completes an in-class discussion sheet
that asks for questions they are still

Sl (G unsurfe about ar.1d. responses they’re
Discussion planning on revising (5 pts)

Sample online discussion instructions



https://www.dropbox.com/s/6x7ladvd8sje71y/Sample%20Online%20Discussion%20Instructions.docx?dl=0
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Rationale for Interteaching

Interteaching is a fairly holistic pedagogical model that:
1. Delivers content
Develops skills

Structures learning

. . . . | ApswerPr_ep
Aligns with learning science Guide Question

Empowers students in their learning

Turns teachers into skilled learning facilitators

Nk wn

Provides more time in face-to-face classes for | [ Submit Prep ||
|earning [Activity /Lecture Guide on LMS

I Small Group

Discussion

[dentify Difficul
Questions
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(Only) One Piece of Practical Advice:
[t’s All About The Questions

1. Know what you want your students to get from answering the
question

12
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(Only) One Piece of Practical Advice:
[t’s All About The Questions

1. Know what you want your students to get from answering the
qguestion

2. Know how you're going to score your questions -- or know that the
question is not one you will score.

13
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The Harriet W. Sheridan Center for Teaching and Learning

Programs & Services Teaching & Learning Resources Learning Collaborative News & Events

Teaching & Learning Designing Grading Rubrics

Resources v

3 Rubrics can help instructors communicate their expectations to students and assess student work fairly and efficiently. Rubrics
Teaching Resources v
can also provide students with informative feedback on their strengths and weaknesses, and prompt students to reflect on their
ing in Tim 2 G A
U AT own work. This page describes how to create and use a grading rubric.
Disruption
. How to Create a Grading Rubric’
Course Design v
, 1. Define the purpose of the assignment/assessment for which you are creating a rubric.
Creating a Syllabus v
Consider the following:
Interpreting Your
Course Feedback « What exactly is the assigned task? Does it break down into a variety of different tasks? Are these tasks equally
What are the learning objectives for this assignment/task? What do you want students to demonstrate in their
Evidence-based assignments/performances?
Practices

Website Link

14


https://www.brown.edu/sheridan/teaching-learning-resources/teaching-resources/course-design/classroom-assessment/grading-criteria/designing-rubrics
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(Only) One Piece of Practical Advice:

It’s All About The Questions

. Know what you want your students to get from answering the

qguestion

Know how you're going to score your questions -- or know that the
question is not one you will score.

. Ask questions that are Al-resistant

15

(Only) One Piece of Practical Advice:

It’s All About The Questions

. Know what you want your students to get from answering the

question

. Know how you're going to score your questions -- or know that the

question is not one you will score.

. Ask questions that are Al-resistant
4. Use your best lecture examples as the basis for your first questions.

16
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(Only) One Piece of Practical Advice:
[t’s All About The Questions

1. Know what you want your students to get from answering the
guestion

2. Know how you're going to score your questions -- or know that the
question is not one you will score.

3. Ask questions that are Al-resistant
4. Use your best lecture examples as the basis for your first questions.

5. Asyou encounter articles that may make for good questions, save
them in a folder, in a pdf manager (Zotero), in a task manager
(Trello), in a news feed reader (Inoreader). Print even.

17

Sample question for Intro Psych

Visit The Schizophrenia Oral History Project, where people with schizophrenia have shared
their stories. Choose a person to learn more about.
a. Paste a link to the person's bio.
b. What is the person’s name and what do they do in life?
c. Describe their milestone events, such as their first memory of symptomes, their first
diagnosis.
d. What'’s it like for them to live with mental illness?
e. From your textbook’s Table 13.3, identify the symptoms the person describes. Give
examples.
f. What reactions did you have as you read their story?

Goals: 1) become aware of the Schizophrenia Oral History Project, and 2) hear the stories of
people who are living with schizophrenia

18


https://schizophreniaoralhistories.com/narrators/
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Sample question for Intro Psych

Your friend Leslie emails you. She is worried about her brother. He's depressed, and she

doesn't know what to do. The article “What to Do When a Loved One Is Severely Depressed”

offers seven major suggestions. Send Leslie 7 texts, where each text features a different
suggestion. (Identify each of the 7 suggestions you make in parentheses next to its text.)

Goals: 1) ensure students have a resource for what to do when a loved one is severely
depressed, and 2) gain some practice in generating their own supportive words

19

Sample question for Intro Psych

Visit the November 14, 2009 Lio comic strip. Lio has ripped open a bag of Monsta Treats, a
behavior Lio has clearly engaged in before, which has resulted in the monster drooling on
him.
a. Inthis cartoon, identify the unconditioned stimulus, unconditioned response,
conditioned stimulus, and conditioned response.
b. Use this example to explain generalization and discrimination.
¢. What would need to happen in order to bring about extinction? What would
spontaneous recovery look like in this example?

Goal: Take the concepts learned about classical conditioning and apply them in a novel
situation.

20
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https://www.dropbox.com/s/ichrtebhatwfn2n/What%20to%20Do%20When%20a%20Loved%20One%20Is%20Severely%20Depressed%20-%20The%20New%20York%20Times.pdf?dl=0
https://www.gocomics.com/lio/2009/11/14
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Sample question for Intro Psych

Briefly describe each of the three study strategies listed in your textbook (elaboration,
retrieval practice, and spaced practice). Describe how you could use each strategy to
remember what Mamie and Kenneth Clark, Lillian Gilbreth, or William Marston were most
well-known for. Be specific in your description.

Goals: 1) understand how each study strategy works, and 2) become familiar with these
researchers whose work had an impact on our world

21

Sample question for Biopsych

Six months ago, a friend of yours was rear-ended on the freeway. While

her husband (who was also in the car) had no effects from the accident,

she is still experiencing concussion symptomes. Citing the textbook and a

reliable outside source as evidence, do the following:

* Hypothesize what is happening at a macro brain level (i.e., parts).

* Hypothesize what is happening at a micro brain level (i.e., neural).

* Propose one evolutionary and one “individual differences”
explanation for why she is experiencing symptoms but he is not.

Goals: 1) understand real world application of biopsychology 2) think
critically about the psychological theme of individual differences. 3)
integrate outside source in support of answer

22

11
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Sample question for Research Methods

You are a part of a research team that has been hired to help a government
organization create the most effective curriculum for teaching teenagers to perform
CPR. The classic way this has been done is through an engaging video series as part
of a four-hour half-day event, where participants learn about CPR but never
perform it. They would like to know if a new “hands-on” multi-day workshop with
four one-hour sessions would result in better learning, which they are defining as
“properly performing CPR”, or whether their existing video series will do the job.
Design an experiment to test /V1 - program type, and IV2 — program frequency.
Explain your rationale for using either a within-group or between-group design.

Goals: 1) design a 2 x 2 experiment, 2) identify and operationalize DV and IV 3)
understand the real world application of research methods

23

Al: The Elephant in the Room

24
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Dealing with the Elephant: Try to Thwart It

Ask for specific information and quotes from the textbook or other
assigned reading.

Briefly describe each of the three study strategies listed in your textbook;
provide one-sentence summary quotes from your textbook for each strategy.
Describe how you could use each strategy to remember what each of the three
researchers listed in the section of your textbook titled “A Few Notable
Scientists from Psychology’s History;” provide one-sentence quotes from your
textbook of what you want to remember with each study strategy. Be specific in
your description.

25
Dealing with the Elephant: Look for It
Tell students you will be using GPTZero to evaluate their work. They are
encouraged to do the same.
Example:
Work that GPTZero deems a better than 40% chance of being written
by Al will receive a deduction of one letter grade and the assignment
will need to be revised.

26

13
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Dealing with the Elephant: Use It

Ask students to use ChatGPT to write a response to a question, and
then the students’ task is to critique ChatGPT.

* What did ChatGPT get right?
* What did it get wrong? Explain.

* For each bit of wrong information, rewrite it so that the information is
correct.

27
Student Workload: Sample Syllabus Statement

How much time should we set aside to work on this course?
For every credit a course is worth, federal law requires a student to spend 3 hours each
week working on the course. For a 3-credit course, that would be 9 hours, including
time in class.
Since we're in class 2.5 hours each week, plan on spending 6.5 hours outside of class
working on your assignments.
Five 3-credit classes are considered full-time. Since each 3-credit class requires 9 hours
of time each week, 5 classes times 9 hours each equals 45 hours per week.

28

14
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Student Workload: Wake Forest Estimator 2.0

ﬁ? WAKE FOREST UNIVERSITY

= MENU Q SEARCH

Center for the Advancement of Tcaching

Quick Links About Support

# / Resources / SyllabusTools / Workload Estimator 2.0

Workload Estimator 2.0

Resources

Enhanced Course Workload Estimator

Research & Design: Betsy Bae | Allen Brown

COURSE INFO WRITING ASSIGNMENTS DISCUSSION POSTS OTHER ASSIGNMENTS
Class Duration (Weeks): Pages Per Semester: Posts per Week: # Per Semester:
15 0 0

Recognition Teaching @WFU  Inclusive Teaching Conference  Connect

Justin Esarey
Click Here for Estimation Details

cat.wfu.edu/resources/tools/estimator2
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Psych 100

Submit first draft for this week's write-to-learn
assignment

Submit final revision for last week's write-to-learn
assignment

Submit initial discussion post (30 minutes)

goog

Submit reflections assignment (once these start to be
due)(15 minutes)

Work on first draft for next week's write-to-learn
assignment (2 hours)

D Submit two discussion responses (15 minutes)

Work on first draft for next week's write-to-learn
assignment (2 hours)

Quarterly Online Infographic

|:| Read through discussion feedback for tt
questions (15 minutes)

wednesday D Work on revising this week’s questions (

minutes)

Work on next week's first draft (45 minc

Ask instructor questions for anything in revisi
not clear (15 minutes)

Finish revising this week's write-to-learn assic
(30 minutes)

Thursday

Work on first draft for next week's write-to-le
dssignment (2 hours)

Finish first draft for next week's write-to-learn
assignment (2 hours)

Semester Face to Face Infographic

30
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https://cat.wfu.edu/resources/tools/estimator2/
https://cat.wfu.edu/resources/tools/estimator2
https://www.dropbox.com/s/5v9jv897s1o080l/Weekly%20Work%20Plan.pdf?dl=0
nmsu:%20https://www.dropbox.com/s/f93pjqc0onlpog0/Weekly%20Work%20Plan%20for%20NMSU.pdf?dl=0
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Enhanced Course Workload Estimator

Research & Design: Betsy Barre Allen Brown Justin Esarey
Click Here for Estimation Details

COURSE INFO

Class Duration (Weeks):

WRTING ASSIGNMENTS

Pages Per Semester:

DISCUSSION POSTS

Posts per Week:

18 < 36 < 0 <
Page Density: Format:
READING ASSIGNMENTS
500 Words - Text -
Pages Per Week:
St u d e nt . . Genre: Avg. Length (Words):
Argument - 0 <
Workload S —
0 hours / week
450 Words - Minimal Drafting -
[T manually adjust
Difficulty: Estimated Writing Rate:

4 hours per page
Many New Concepts »

g b ot EXAMS.
v
Ee— manually adjust

Hours Per Written Page: Exams Per Semester:

Understand -
2 < 0 ¢

Estimated Reading Rate:

17 pages per hour Study Hours Per Exam:

VIDEDS / PODCASTS 5 °
manually adjust

[ Take-Home Exams

Pages Read Per Hour: Hours Per Week:

20 v 0 <

OTHER ASSIGHNMENTS

#Per Semester:

9 <

Hours Per Assignment:
[1] i
b

EEERCEEE R e

Independent

CLASS MEETINGS

Live Meetings Per Week:

2z <

Meeting Length (Hours):
125 v

WORKLOAD ESTIMATES

Independent: 6.56
hrshwrk

Contact: 2.5 hrs/whk

31

Questions, Concerns, or OQutright Fears?

Read Textbook

Instructor
ctivity/Lectur

Submit Prep
Guide on LMS

Small Group
Discussion

32
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Resources and Rationale for Interteaching

Bergmann, J., & Sams, A. (2012). Flip your classroom: Reach every student in every class every day (1. ed). ASCD

Boyce, T. E., & Hineline, P. N. (2002). Interteaching: A strategy for enhancing the user-friendliness of behavioral
arrangements in the college classroom. The Behavior Analyst, 25(2), 215-226.
https://doi.org/10.1007/BF03392059

Craik, F. 1. M., & Tulving, E. (1975). Depth of processing and the retention of words in episodic memory. Journal of
Experimental Psychology: General, 104(3), 268—294. https://doi.org/10.1037/0096-3445.104.3.268

Crouch, C. H., & Mazur, E. (2001). Peer instruction: Ten years of experience and results. American Journal of Physics,
69(9), 970-977. https://doi.org/10.1119/1.1374249

Eddy, S. L., & Hogan, K. A. (2014). Getting under the hood: How and for whom does increasing course structure work?
CBE—Life Sciences Education, 13(3), 453-468. https://doi.org/10.1187/cbe.14-03-0050

Frantz, S. (2015). Shifting responsibility. APA Psychology Teacher Network, 25, 1, 9-10.

Saville, B. K., Zinn, T. E., Neef, N. A., Norman, R. V., & Ferreri, S. J. (2006). A comparison of interteaching and lecture in
the college classroom. Journal of Applied Behavior Analysis, 39(1), 49-61. https://doi.org/10.1901/jaba.2006.42-
05
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Additional Resources for Today’s Talk

PsychSessions Podcast

www.psychsessions.org

Macmillan Blog

www.community.macmillanlearning.com

i > GSTO11: Garch and Sue Talleimtert.. How much work is in your course?
= }' 304 00:00:00 30 W™ B < D /9 i sue_frantz options »
7
«: o4 Interteaching: Shifting Responsibility
GSTO11: Garth and Sue Talk... .
Interteaching | WE[E] PSSO COWETEATONS AOUT TG for Learning from Instructor to Student
SESSIONS > SoTL003: Interteaching in an Async...
Cath| 4/3 i sue_frantz ‘ P |
@ 309 000000 30 W™ [ P O . ;m )
PSYCH .
s > SoTL003: Interteaching in an Course Workload Estimator: A

E034: Bryan Saville: Passion
Researcher, Inspired by Music and to

30% 00

Asynchronous Online Format with
Catherine Gayman

Coach

beginning of the course assignment

A% 5 sue_trantz
Options ¥
; Expert

o Do @ 2504

34
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https://www.dropbox.com/s/29bjuimx6s0tor9/Shifting%20Responsibility%20-%20Frantz%20PTN%20article.pdf?dl=0
https://community.macmillanlearning.com/t5/psychology-blog/course-workload-estimator-a-beginning-of-the-course-assignment/ba-p/11187
https://community.macmillanlearning.com/t5/psychology-blog/how-much-work-is-in-your-course/ba-p/3423
http://psychsessions.org/2018/08/07/e034-bryan-saville-passion-researcher-inspired-by-music-and-to-coach/
http://psychsessions.org/2021/02/27/gst011-garth-and-sue-talk-interteaching-implementation-with-catherine-ortner/
http://psychsessions.org/2020/08/13/sotl003-interteaching-in-an-asynchronous-online-format-with-catherine-gayman/
https://community.macmillanlearning.com/t5/psychology-blog/interteaching-shifting-responsibility-for-learning-from/ba-p/6899
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Thank you!

Garth Neufeld, Cascadia College [N

COLLEGE

email: gneufeld@cascadia.edu

The PsychSessions Podcast
Teaching Intro Psych, Northwest l.“’l

Sue Frantz
HTIGHLINE
LLEGE
sfrantz@highline.edu sfrantz@nmsu.edu

Technology for Academics: SueFrantz.com
Teaching of Psych blog: bit.ly/psychteachingblog

35
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mailto:sfrantz@highline.edu
mailto:sfrantz@nmsu.edu
https://community.macmillanlearning.com/t5/forums/recentpostspage/post-type/message/category-id/college/user-id/660
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