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Chapter 1

Table provides a guide for talking points to consider during facilitator training. The content of facilitator training should be adapted based on the level of previous experience facilitators have with leading group discussions in general, photography, and the photovoice methodology. For the current project, we held a 2-hour facilitator training session. Before the training, facilitators were sent copies of the facilitator scripts, group materials (e.g., SHOWeD sheets, permission slips, etc.), and a description of the project. 
Table .
Overview of Facilitator Training Content and Aims
	Section Content
	Section Goal

	Welcome and Introduction

	Ice breakers:
How / Why the facilitator got involved in the project?
Experience level with photography?
	Build rapport among facilitators and the team.

	Project Overview

	Describe project goals. 
Provide an overview of the project steps. 
	Introduce facilitators to the aims of the project. Highlight their specific role within the overall project.

	Photovoice Overview

	Describe photovoice and its goals to provide a space for people to reflect on factors that impact their community, promote conversations about community issues through photography, and communicate concerns and potential action steps to stakeholders.
Highlight that the approach is grounded in the belief that FG students are experts on their lived experiences and provides a means for FG students to share their voices, concerns, and reach stakeholders.
	Establish a basic understanding of photovoice and the key goals and philosophy of the approach.

	Introduce Project Topic (Example using belonging)

	Discuss what the term belonging means to facilitators.
Project definitions of belonging presented.
Research on student belonging is briefly described.
	Engage facilitators in the project topic. Model an activity from the photovoice Session 1 and prepare facilitators to lead a discussion on belonging.

	Introduce the FG Student Experience

	Provide the FG student definition.
Explore perceived and/or personal beliefs and stereotypes about FG students (e.g., When you think of FG students, what words come to mind?). 
Discuss how these beliefs might shape interactions during the photovoice project. Brainstorm ways to manage biases during group discussions. 
Highlight FG students are a diverse group with different experiences and strengths (Capannola & Johnson, 2022). Note potential structural barriers on the college campus. 
Emphasize that facilitators should approach their role with humility and openness.

	Increase cultural proficiency by (1) raising awareness of facilitators’ own cultural worldviews and biases; (2) acknowledging different worldviews and college experiences; and (3) affirming and valuing diversity. 


	Consider the Perspective of FG Student Participants

	Reflect on how FG students might feel coming to a group discussion about FG experiences.
Discuss ideas for establishing rapport with FG students.
	Engage facilitators in perspective taking. Highlight approaches to building rapport (e.g., greeting students, active listening, affirming contributions, nonjudgmental responses).

	Introducing the Facilitator Script

	Discuss how to use the script (e.g., no need to memorize or read word for word, flexibility in using question prompts).
	Clarify expectations for using the script. Emphasize that facilitators should work together to cover content. 

	Walk Through Session 1 Content

	Trainers guide facilitators through the purpose of each section of the session.
Special emphasis is placed on discussion of ethical considerations when taking photographs.
Discuss practical logistics (e.g., handling late students, procedures for students borrowing cameras).
	Foster facilitators’ sense of self-efficacy leading Session 1. Clarify any points of confusion and the goals of the session.

	Walk through Session 2 Content

	Trainers guide facilitators through the purpose of each section of the session.
Team members complete a SHOWeD narrative (see example in section 5 of supplemental materials) using a meaningful photograph from their own phones. 
Discuss practical logistics (e.g., ensuring participants receive their own printedphotographs, ensuring photos had permission slips where necessary).
	Foster facilitators’ sense of self-efficacy leading Session 2. Clarify any points of confusion and goals of the session. Develop an appreciation of the potential challenges to completing a SHOWeD sheet. 

	Discussion of Facilitation Challenges

	Facilitators identify potential challenges to facilitation (e.g., disruptive, disengaged, or domineering students; discomfort with silence) and brainstorm potential solutions (see Cameron, 2005, for examples of phrases that can be used by facilitators).
Provide facilitators with information about campus resources and procedures for addressing student concerns.
	Foster facilitators’ sense of self-efficacy leading the photovoice discussions and eliciting participation from students.







Table provides an outline of the content of the first in-person group discussion. During the first meeting, facilitators introduce the concept of photovoice and discuss the aims of the project. The facilitators also introduce the theme for taking photographs and lead participants through a discussion of what they might photograph. In addition, the facilitators discuss ethical and safety issues related to taking photographs.
The facilitation guide can be modified for a specific topic related to FG students’ lived experiences and campus concerns. We recommend having two facilitators, with each facilitator assigned to different sections of the script. During group discussions, facilitators should affirm responses and thank students for their contributions. Reflective listening can be used to summarize key discussion points back to the group.
Table .
Photovoice Session 1
	Content
	Content Description

	Photovoice overview
	Welcome students. Ask students if they have heard of photovoice. Give a brief description of photovoice (e.g., a way of using photography to express ideas and thoughts on an important topic that affects a community). Outline what the project will involve and what will happen during each session.

	Ground rules and introductions
	Welcome students to share thoughts and express desire to hear from all students. Emphasize that there are no right or wrong answers. Note it is up to students what they feel comfortable sharing. Ask students to respect others and that anything shared stays in the room. Facilitators and students introduce themselves. 

	Introduce project theme
	Explain the overarching theme for the photos (e.g., things/people/places/activities that facilitate or hinder belonging). Use a set of open-ended questions to allow students to explore the topic of interest (e.g., “How do you define what it means to belong on campus?) Provide follow-up prompts to aid discussion. During the discussion, have one facilitator act as a note taker and write students’ ideas on a board/screen to refer back to during the discussion.

	Brainstorm photo ideas
	Explain that students will be taking photographs that express the project theme. Ask students to individually write down ideas of what they might photograph. If students struggle, invite other students to help problem-solve. Students’ lists are meant as a resource and not to restrict what photographs they take prior to Session 2. 

	Safety considerations
	Emphasize that student safety is more important than anything else (i.e., getting the “perfect” shot). Encourage students not to do anything they would not normally do (e.g., take a photo while driving) or go anywhere they would not normally go (e.g., trespassing). Encourage students to stay aware of their surroundings (e.g., traffic, staying on a solid surface). Address student concerns and questions.

	Ethical considerations related to photographing other people
	Emphasize the need to respect others’ privacy and not take photos of someone doing anything risky, embarrassing, illegal or incriminating. Ask students to provide examples of things that they would want to avoid photographing (e.g., underage drinking, pictures that misrepresent others). Ask students to reflect on why certain pictures might be problematic. Discuss the power they have as photographers in how they represent others and their community. 

	Seeking permission to take photos
	Ask students to reflect on whether it is okay to take someone’s picture without their knowledge. Stress the importance that students ask permission before taking someone’s photo. Discuss when permission is needed or not needed (e.g., person is not recognizable). Ask students how they might approach someone to seek permission (e.g., be polite, provide project information) and what challenges they might have when seeking permission (e.g., being uncomfortable, changing the photo subject’s behavior). Provide students with a script that can be used to describe the project, copies of permission slips for photo subjects (see ), and project description cards (with team contact information) to hand out to photo subjects. Explain that all photo subjects must be 18 years of age or older. Address student concerns and questions (see Hannes & Parylo, 2014, for examples of common concerns).

	Practical tips for taking pictures
	Ask students to share their tips for taking photographs (e.g., keeping the sun behind you if you are outside). Provide tips on photo composition (e.g., framing, use of repeated patterns, leading lines, etc.). Ask students to share how they use composition strategies. Emphasize that there is no wrong or right way to take photos.

	Closing
	Summarize the project goals and the theme for taking photos. Communicate how many photos students should aim to take. Explain the logistics of how students should submit photographs. Address questions and thank students for their time and contributions to the discussion.





Session 2 Facilitation Guide
Table provides an outline of the content of the second in-person group discussion. During this meeting, facilitators distribute the photos that participants took. Students complete brief narratives for two or three photos. Each participant is asked to share their selected photo(s) and associated narrative(s) with the group. After each person shares, the students discuss common themes or issues that emerged. After identifying themes, students select a subset of photos that they believe best represent the themes of their group.
Table .
Photovoice Session 2
	Content
	Content Description

	Session overview
	Welcome students. Provide a brief reminder about the purpose of the photovoice methodology and the specific project goals. Briefly describe what will happen during the meeting (i.e., selecting photos, writing narratives, sharing stories, identifying communalities, selecting photos for each theme, and discussion of the gallery event). 

	Ground rules and introductions
	Welcome students to share thoughts and express your desire to hear from all students. Emphasize that there are no right or wrong answers. Note it is up to students what they feel comfortable sharing. Ask students to respect one another and that anything shared stays in this room. Facilitators and students introduce themselves. 

	Selection of photos (as individuals)
	Ask students to review their own photos individually and select two or three that are most significant to them. While students review their photos, facilitators collect signed permission slips.

	Narratives
	Ask students to write a short story about what the photographs mean/ represent. Distribute SHOWeD sheets and highlight the 5 prompts. Display an example of a completed SHOWeD sheet. Provide an opportunity for students to ask questions. 

	Story telling
	Invite students to share their photos and stories. If necessary, prompt students with the SHOWeD questions and ask questions to help students elaborate (e.g., “Can you tell us more about why you wanted to share this photo?”). Encourage dialogue among students (e.g., “Do others have thoughts about this photo?”, “Did others take any similar photos?”). Encourage everyone to share, and if time allows, students can share multiple photos. After each person has presented, display photos on a wall or table. Thank students for their contributions. 

	Codifying themes
	Ask students to identify issues or themes that emerged through sharing their photos and stories. Allow students time to review displayed photos. Foster a discussion among students about the emerging issues and themes. For each theme identified, ask participants to come up with a label or name and identify photos that most represent the themes (photos already shared as well as any photos not previously shared). Be mindful not to invalidate students’ contributions through language that conveys one photo is “better” than another, but rather that some photos are more closely related to the theme. Repeat codifying themes and selection of related photos until no further themes are identified and all themes have associated photos.

	Discussion of next steps
	Discuss next steps for the project to display photos and stories. Provide students with the option to withdraw consent for use of their photos. Allow time for suggestions, comments, and questions. Invite students to be involved in future discussions about how and to whom photos will be shared. Thank students for their time. 
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Photograph Example	SHOWeD Prompt	Example Student Response
												“What do you See here?” (Describe what you see)	A stack of books with a person at the bottom and a [University] snow globe at the top.
	“What is really Happening?” (What is the unseen “story” behind the picture?)	The character at the bottom has to climb a staircase of books and notepads, with obstacles like a pencil sharpener, and a stapler, an eraser. A [University] snow globe represents the goal.
	“How does this relate to Our lives?” (Or how does it relate to my life personally?)	Starting college is a constant uphill climb with obstacles along the way, difficult classes (I’ve had to retake calc 3 five times), and an end goal that can almost look unachievable because it’s so far away. Everyone can relate to that.
	“Why does this problem, concern, or strength Exist?”	This situation exists for all college students, but for first-gen students, it can be longer, steeper, and with more obstacles due to the challenges we talked about last week, like unpreparedness, not having a family who understands your situation, financial difficulties, etc.
	“What can we Do about it?” 	There would have to be multiple solutions to address every aspect of this particular situation; helping students to develop a strong support system would probably help, as through programs and organizations, better financial aid would help, maybe helping students afford summer classes . . .
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