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Chapter 7
Appendix 7.1
faculty advising tool for FG, master’s level graduate students

· The purpose of the advising tool is to aid faculty in advising sessions by using a more holistic and humanizing approach, which will engage students’ strengths, as well as recognize and honor the complex and interrelated nature of various facets of students’ lives (Museus, 2021; Yosso, 2005).

· The advising tool is guided by multiple frameworks, including Appreciative Advising (Bloom et al., 2008), Socialization of Graduate Students (Weidman et al., 2001), Community Cultural Wealth (Yosso, 2005), and a Culturally Responsive framework (Ladson-Billings, 1995; Moll et al., 1992; Paris & Alim, 2014).

· Prior to engaging with the tool, faculty should complete some preparation work. First, before incorporating the tool into practice, ensure that you have centered your own understanding of cultural and racial identity, acknowledged your own biases, and are comfortable and open to discussing topics of race, ethnicity, gender, social class, and culture. Be aware of resources on- and off-campus where students can build community and feel affirmed in their identities. 

· [bookmark: _heading=h.y9uvp3y5b4ga]Culturally responsive faculty advising in practice includes relationship building; developing community; cultural awareness and integration of language, culture, and individual background and history into advising sessions; establishing high expectations of students; using empathy, support, and providing agency for students (Olson & Sterk, 2024). The goal is to move away from only advising based on program and institutional policies, processes, and desired outcomes and move toward a more humanizing approach. 

· Not all six phases need to be used in every advising session as the intention of the phases is to facilitate on-going interactions and support advisors with building a relationship with students over time. This advising tool can be used in-person and online. 


1. Disarm
The disarm phase focuses on making a positive first impression with first-generation (FG) students, building rapport, and establishing trust (Bloom et al., 2008). The disarm phase is aligned with the culturally responsive (CR) approach of relationship building and developing community. This is also the first step in integrating individual background and history into advising sessions. General advice/considerations for application: 

A.  Introduce yourself and explain your role. Do not jump right into business. Try to get to know your student. 

i. How do you want to be addressed? How do they want to be addressed? 
1. Consider the formality of naming conventions and if there are certain settings where you are comfortable to be addressed by first name. Likewise, call your student by their preferred name, and use desired pronouns.

ii. What is your role in relation to your FG student? How often will you be meeting and in what format? What is the expectation at the meeting/s for both student and faculty member? 
1. Understand that the student may have had negative experiences with faculty advisors in the past (seeing it as a checklist item, negative associations like having control over their research agenda, academic probation, etc.). 

B. Share your own identities.

i. [bookmark: _heading=h.uvvz09c7houu]Do you identify as a FG college student? Do you have other intersecting identities in common with the student? 

ii. Share about overcoming obstacles and success stories. Stewart & Dottolo (2005) found students of color, women, and students who identified as non-heterosexual experienced the socialization process more negatively compared to those graduate students with other identities. Ramirez (2017) confirmed this negative socialization process as well and determined that graduate students who identified as Chicano or Latino(a) experienced racism, sexism, and classism while pursuing their graduate education.

iii. While engaging students around identity, always respect a student’s boundaries.

C.  The meeting space.

i. Your meeting space can be online or in-person. However, if in-person, have your Ally training program stickers on display, certificates or accomplishments, and regalia related to the institution. If online, think about your background, the overall setting, are there distractions or noises in the background? FG students may be apprehensive to attend advising sessions and more likely to feel like they are an imposition on the advisor. Some FG students may also feel more comfortable approaching you before or after a class as the setting may seem less formal than meeting in a faculty office space.

ii. Provide handouts or flyers or have some QR codes available for students to scan to learn more and receive the information digitally. Are there upcoming workshops about financial literacy or how to apply for Financial Aid? Graduate education is expensive, and funding opportunities are often limited. Any information about Financial Aid/Scholarships may be top of mind, but FG students may not inquire about it or know that the resource exists or that they are eligible for it. 

iii. Do not forget that the opportunity for a first impression may have already occurred during the application process, not necessarily at new student orientation or the first advisor/student meeting. FG college students may be more likely to have sentiments of imposter syndrome and be apprehensive about the application process (concerns about their application materials being good enough, concern about the perceptions of the individuals writing them their letters of recommendation). This is an opportunity to highlight their strengths and how those strengths are assets in progressing through the program and beyond. 

D.  Sample questions to ask: 
· What is your preferred name? What do you want me to call you?
· What are your preferred pronouns?
· How are you doing? How are you feeling about starting your graduate program?
· What aspects of the program feel most meaningful to you or energizing to you?
· What makes you most anxious or nervous about starting the program? Or anxious and nervous about comprehensive/qualifying exams? Oral defense? Etc.
· For continuing FG graduate students, the disarm phase questions might look like checking in on your student’s feelings and concerns previously shared with you or excitement or nervousness about a new course or an upcoming program milestone. 


2. DISCOVER
[bookmark: _heading=h.1pxwxje2yjh6]In the discover phase, advisors invite students to share stories, experiences, and prior knowledge that reveal the skills, forms of cultural and community capital, and personal strengths students bring to graduate school (Bloom et al., 2008). The emphasis is on listening for students’ strengths and Community Cultural Wealth (e.g., linguistic capital, familial capital, navigational capital) (Yosso, 2005). General advice/considerations for application: 

A.  Review any notes or materials you have about the student and make note of any stories shared that may be relevant to your meeting or you want to remember for the future. FG students may be less likely to openly share about successes or accomplishments.

B. Community is an especially vital component for many students. Being in community or working toward positive outcomes for community versus individual experience. As you work with your FG student, bring community into your advising sessions. When you discuss strengths and goals, utilize the components of the Community Cultural Wealth (CCW) model (Yosso, 2005) to highlight your FG student’s community.

C.  Community Cultural Wealth (CCW) is the accumulated assets that communities of color possess. CCW includes six forms of capital: 

i. Aspirational: hopes, dreams, and aspirations often passed down by family. 
ii. Familial: knowledge, learning, and practices nurtured by family. 
iii. [bookmark: _heading=h.u7ouca9g9twk]Linguistic: multilingualism and communication skills such as storytelling, art, poetry, and music. 
iv. Navigational: knowledge and resiliency to navigate marginalizing and oppressive systems. 
v. Resistance: knowledge and skills learned by communities of color related to resistance to inequity and oppression
vi. Social: social and community networks and resources. 

D.  Sample Questions to ask: 
· What strengths, experiences, or forms of knowledge do you bring from your work, family, or community that support you as a graduate student?  
· What are your hobbies or interests outside of school?
· How are you balancing work/school/life?
· What recent accomplishment or experience, outside of the program, feels most significant or meaningful to you? 
· What languages do you speak?
· Who are members of your support system/cheerleaders?
· Who are members of your community/support system who encourage you?
· Who are members of your community/support system who are a positive influence?
· Who or what is your “north star”? Your purpose or why you are pursuing this program?
· Can you share a time you navigated a challenge in school, work, or community, and what people, strategies, or supports helped you through it? 


3. DREAM
The dream phase creates space for students to articulate the futures they envision for themselves in their careers, communities, and personal lives (Bloom et al., 2008), even if those goals may not fully align with traditional academic pathways. The dream phase is aligned with the CR approach of providing agency for students by honoring their hopes and dreams, even if not exactly aligned with graduate program goals and outcomes. General advice/considerations for application: 

A.  FG students may be “underemployed” or experiencing a mismatch/disconnect in considering future careers/jobs. FG students may be more likely to pursue graduate education because of misperceptions that they need advanced education to advance their careers (Baum & Steele, 2017; Hirudayaraj & McLean, 2018; Lunceford, 2011). 

i. Have direct career conversations with your FG students beyond careers in research and academia. Connect your FG students with colleagues in different fields and mentors who share identities with them (i.e., women of color in STEM field). Continue to expand their social network.

B. [bookmark: _heading=h.r7dx7jrv94vh]FG students’ goals may seem vague - financial security, set an example, give back, etc. Do not assume that this means FG students do not have a goal, they may just need further support in developing it into something more concrete or with a measurable outcome. Also work to connect these goals to tangible experiences in graduate school. Remember not all students are financially driven with their goals.

C.  Remember, it is important to ask FG students about their dreams—but also engage their community as well. What dreams does their community have for them? However, note that there could be times that there could be a mismatch between the student’s dreams/goals and that of their community. Faculty advisor support will be important to navigate that mismatch if it exists. 

D.  Sample questions to ask: 
· When you think about your future across personal, professional, and community life, what goals feel most important to you in the near term over the longer term? 
· How do you describe your future? Who is involved? 
· What approaches, habits, or supports (in or outside of the program) have been most helpful to your learning so far? 
· When challenges have come up in your program or life outside of school, what people, resources, or strategies have helped you move through them? 
· What strengths, identities, or experiences do you want to lean on or develop further this term? 
· Who are members of your scholar community? These can be outside of campus!
· Who helps keep you accountable? 
· What do you want your greatest accomplishment for the semester/year to be (personal and professional)?


4. DESIGN
In the design phase, FG students and faculty advisors work collaboratively to translate aspirations into an intentional plan that identifies meaningful steps, supports, and milestones (Bloom et al., 2008). The design phase is aligned with the CR approach of elevated expectations and empowerment (Bowes, 2017). General advice/considerations for application: 

A.  The importance of engaging students in parallel planning, which is the “proactive intervention and introduction of adaptability” (Streufert, 2019, p. 16). Parallel planning may be more beneficial when discussed earlier in a program, especially in programs that are highly competitive or that lead to a rapidly changing job market. It is important that parallel planning is not used synonymously with a Plan B as the latter has a negative connotation that the plan is not as good as or as desired as the first. It is also important to be aware of further adding to imposter syndrome with how the conversation about parallel planning is approached. Advisors do not want to make students feel like their goals are unattainable related to their FG status or other intersecting identities. 

B. Honor that some FG students and/or students of color may have different perspectives on how to design a plan. Consider highlighting your student’s Community Cultural Wealth (Yosso, 2005) as you co-create the plan. Engage family, community, language, art, and their social networks. 

C.  Sample questions to ask: 
· In what ways do you hope to grow as a learner, scholar, or practitioner during this stage of your program? 
· What practices, resources, or learning environments feel most supportive of your success, and what would you like to try to adjust moving forward? 
· What do you need to enhance your learning experience? 
· How are you interacting with members of your support system and/or scholarly community? How are they helping you achieve your goals?
· What meaningful checkpoints or experiences (inside or outside of the program) would help you feel like you’re making steady progress toward your goals? 
· How can we incorporate self-care and/or community care into practice as you work toward your goals? 
· How can we develop reasonable and realistic dates and deadlines?


5. DELIVER
[bookmark: _heading=h.s8a26zo0ba7e]In the deliver phase, students begin acting on the plans they have cocreated during the design phase, while faculty advisors continue to serve as supports and advocates (Bloom et al., 2008). Rather than evaluating progress only through institutional metrics, advisors check in about well-being, sense of belonging, and confidence. Plans are adjusted as needed in response to students’ experiences. General advice/considerations for application: 

A.  Avoid approaching advising solely through program and policy requirements; complement these expectations with relational support, validation, and attention to students’ lived experiences. 
B. Avoid judging students against institutional norms and evaluate success as relative to each students’ goals instead of relying only on items such as grade point average, time-to-degree, or securing employment. Include other measures of success such as an increased positive self-concept (Olson & Sterk, 2024).

C.  Check for understanding of responsibilities and deadlines, when the next meeting is scheduled, and what expectations are. Likewise, advisors should check in with their students on student expectations for faculty advisors and discuss how advisors will be accountable to their part. Humanize the student–faculty advisor relationship and remind students that they can help keep advisors accountable (e.g., “If you do not hear back from me about this topic by Wednesday, please send me an email reminder. Never feel bad about reaching back out – sometimes I need these reminders too!”).

D.  Sample Questions to ask: 
· How do you see yourself as a scholar? 
· What have you been most proud of this term? 
· How will you keep yourself accountable to your goals and the deadlines?
· Who within your community/support system can help keep you accountable?
· How will you navigate this if your goals change? 
· Provide examples of how you keep yourself accountable to goals and deadlines and how you use your community of support. 


6. DON’T SETTLE
[bookmark: _heading=h.90zmdjz4zab3]The don’t settle phase invites FG students to reflect on their growth, celebrate accomplishments, and consider how they might continue to expand their goals in ways that feel authentic and sustainable (Bloom et al., 2008). Advisors encourage students to stretch, not by minimizing barriers or urging resilience, but by affirming students’ strengths, identifying supports, and encouraging pursuit of opportunities that align with their values and aspirations. General advice/considerations for application: 

A.  Acknowledge accomplishments and goals or milestones that have been reached. Then help the student build upon the goals and plan for what is next.

B. Check in with the student about their continuing commitments and deadlines. What, if any, components of their Design plan need to be re-visited or edited? If components need to be revisited, help the student determine the factors contributing to the edits needed. If there are campus resources or support needed, make the appropriate referrals and incorporate them into the new goals. Do not forget to re-visit the parallel plans as well.

C.  Be aware of “enemies of hope” such as hokey hope, which refers to superficial, overly individualistic messages that ignore structural barriers, and mantras such as work harder, grit, and pull yourself up by your bootstraps that “ignores the laundry list of inequities that impact the lives of urban youth… and reinforce an uneven playing field” (Duncan-Andrade, 2009, p. 182). Instead, advisors should engage in asset-based, equity-minded conversations that validate students’ experiences, recognize structural challenges, and collaboratively identify pathways, supports, and resources that help students move toward their goals.

D.  Sample questions to ask: 
· How are you celebrating this achievement/accomplishment? 
· How do you engage your community in your achievements? 
· How will you expand upon this goal/success?
· If you were to raise the bar for this goal/expectation, what would that look like?
· What does it mean to you to be a scholar or an expert (in this topic/field/industry)?
· [bookmark: _heading=h.rm7uqm1pflc7]What is working well? What is not working and how can we fix it?
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