Helping Skills, Sixth Edition Chapter Summaries

Part I: Foundation of the Helping Process

Chapter 1: Introduction to Helping

This chapter sets the stage for the textbook by defining helping and what it means to be a helper, as well as explaining facilitative and problematic aspects of helping. It also raises important questions about the efficacy of psychotherapy and describes what drives people to seek help. Hill, Chiu, and Gerstenblith describe the three necessary components of being an effective helper: knowing how to properly implement helping skills, self-awareness, and facilitative conditions. Hill and colleagues also review the learning process for becoming a helper, emphasizing the importance of practicing the helping skills, and offer helpful advice for preparing to effectively engage in the lab portion of a helping skills class. 

Chapter 2: A Model of the Helping Process

Hill and colleagues present their model of the helping process beginning with a theory of personality development and change. They consider the roles of biology, attachment, and environment in shaping individuals. They also describe the stages of change, including precontemplation, contemplation, preparation, action, and maintenance, and highlight how change is often nonlinear and individualized. Hill and colleagues then introduce key helper qualities, including facilitative conditions that are essential for building a therapeutic relationship: empathy, unconditional positive regard, and authenticity. They also introduce the three main goals of the helping skills model: exploration, insight, and action. In this model, helpers act as collaborative guides who utilize exploration skills as a foundation and intersperse insight skills and action skills as needed. The chapter emphasizes the moment-to-moment process where helpers adapt skills based on client responses. The chapter concludes by describing key outcomes of helping, including remoralization, remediation, and rehabilitation, as well as intrapersonal changes , interpersonal changes, and social role performance. 

Chapter 3: Helper Self-Awareness

Hill and colleagues begin the chapter by emphasizing the importance of self-awareness in the helping process. They discuss how personal biases and issues, moods, and backgrounds can influence helpers’ perceptions and reactions, which can affect their interactions with clients. Self-awareness involves examining both stable characteristics (i.e., self-knowledge) and in-the-moment self-awareness. They also differentiate between facilitative self-awareness, which promotes mindfulness and presence, and hindering self-awareness, which includes distractions and negative self-talk. The chapter explores typical characteristics and motivations of helpers, potential biases (or “hot buttons”), and strategies to enhance self-awareness including psychotherapy, mindfulness, self-reflection, and supervision. The authors emphasize self-awareness as a lifelong goal for both personal growth and effective helping.

Chapter 4: Cultural Awareness in Helping Interactions

Chapter 4 emphasizes the importance of cultural awareness, as helpers’ cultural backgrounds and biases can influence the helping process. Hill and colleagues define culture and discuss the varying dimensions of individual and group identities, such as race, ethnicity, gender, and socioeconomic status. They illustrate the need for ongoing cultural learning, self-reflection, empathy, and sensitivity to prevent misunderstandings, improve rapport with clients, and understand how one’s culture shapes their behaviors and worldviews. The authors introduce the ADDRESSING framework to help helpers remember important cultural dimensions and discuss how cultural differences can impact the therapeutic alliance, particularly when microaggressions occur. The chapter highlights the aspiration for helpers to practice cultural competence, humility, and critical consciousness and notes that cultural awareness is an essential commitment for providing effective and empathetic help.

Chapter 5: Ethics for Beginning Helpers

Chapter 5 provides an overview of essential ethical principles and challenges for beginning helpers and emphasizes the practice of informed consent, confidentiality, boundaries, and self-awareness. It introduces six core ethical principles including autonomy, beneficence, nonmaleficence, justice, fidelity, and veracity. These principles guide helpers to act responsibly and ethically with the aspiration to provide quality client care. Key ethical issues include respecting confidentiality and limits to it, recognizing limits, avoiding harmful dual relationships, being aware of one’s values and not imposing these on clients, practicing self-care to sustain their ability to care for others, and acting in a virtuous manner. The chapter offers a decision-making model, the A-B-C-D-E strategy, to navigate ethical dilemmas, encouraging reflection and consultation to uphold client welfare.

Part II: Exploration Goals and Skills

Chapter 6: Overview of the Exploration Goals

This chapter introduces the foundational aspects of exploration within the helping process. The authors emphasize the importance of establishing a supportive, attentive, nonjudgmental, and empathic environment for clients. Inspired by Carl Rogers’s client-centered theory, the chapter discusses the role of the helper in understanding clients' experiences, thoughts, and feelings from their unique perspectives. Key concepts include the organismic valuing process and the impact of conditions of worth on an individual’s self-concept and emotional well-being. The chapter emphasizes the goals of exploration, such as providing support, establishing rapport, helping clients explore narratives and thoughts, and encouraging experiences of feelings. The authors also highlight Rogers’s six facilitative conditions for therapeutic change and self-acceptance, such as unconditional positive regard. Overall, exploration provides the groundwork for deeper insight and action and helps clients feel heard, safe, and understood. 

[bookmark: OLE_LINK1][bookmark: OLE_LINK2]Chapter 7: Skills for Offering Support

Chapter 7 emphasizes the importance of attending and listening behaviors to establish a supportive and therapeutic relationship with clients. The chapter explores how nonverbal, paraverbal, and minimal verbal behaviors can convey empathy, warmth, and attentiveness. Helpers can utilize eye contact, appropriate facial expressions, body posture, and minimal verbal encouragers to foster rapport and encourage clients to share openly. The authors highlight the importance of cultural considerations, as norms for nonverbal behaviors vary across cultures. Silence is also highlighted as a powerful tool to provide clients space to reflect and go deeper in their exploration. Additionally, they address the effective use of tone and grammatical style, such as matching clients’ pace and language to facilitate understanding.

Chapter 8: Skills for Exploring Cognitions

Chapter 8 introduces the skills for helping clients clarify and explore their thoughts through restatements and summaries, questions and probes for thoughts, and closed questions for facts, providing guidelines and examples for using each skill. The authors explain the rationale for exploring cognition based on the assumption in narrative therapy that people are storytelling creatures. Thus, they emphasize the importance of creating safe spaces for clients to slow down and uncover, express, and reframe their narratives. Restatements paraphrase the nonaffective content or meaning of a client’s statements. Summaries tie together several ideas or picks out general themes expressed by a client. Questions and probes for thoughts encourage exploration without a specific answer in mind. Closed questions for facts are used to obtain specific information or clarify problems. Helpers are advised to use these tools thoughtfully, avoid overly directive or judgmental questions, and adapt their approach based on clients’ cultural backgrounds and individual needs. 

Chapter 9: Skills for Exploring and Experiencing Feelings

This chapter introduces skills to help clients connect with and express their emotions to improve self-understanding and emotional regulation in a safe, empathetic environment. These skills include questions and probes for feelings, reflections of feelings, and disclosures of feelings. The authors discuss the critical role that emotions play in helping us understand our internal experience and decision on how to react. Cultural considerations and appropriate contexts for focusing on emotions are also discussed. Questions and probes for feelings ask clients to clarify or explore feelings in an open and reflective manner. Reflections of feelings are statements that explicitly label the client feelings. Through disclosures of feelings  helpers reveal feelings that they have had or might have in a similar situation as the client. The chapter includes guidelines and examples for using the skills, including a list of feeling words helpers can use to identify client emotions.

Chapter 10: Integrating the Exploration Skills

Chapter 10 brings the exploration skills together and  describes the importance of tailoring them to individual clients and creating a supportive environment that allows clients to express and understand their thoughts and feelings. The chapter introduces guidelines for case conceptualization, a critical part of the helping process in which helpers try to understand their clients’ problems and how to resolve them. This includes factors like observations, the therapeutic relationship, and treatment planning. The authors provide a sample case conceptualization that is revisited in Chapters 15 and 19. The authors then discuss how to choose goals and intentions to facilitate exploration and how to analyze if certain interventions are working by observing client reactions. Guidelines for implementing the exploration skills role-playing exercises are also described. The authors discuss how to deal with difficult clinical situations that may occur during exploration as well. Practicing skills, growing in self-awareness, and modifying skills to a helper’s and a their client’s personal styles are highlighted, as are essential components for helping clients explore effectively.

Part III: Insight Goals and Skills

Chapter 11: Overview of the Insight Goals

Chapter 11 begins by defining insight, distinguishing between intellectual and emotional insight, and providing a rationale for cultivating integrative insight in the helping process. Hill, Chui, and Gerstenblith write about possible markers that indicate client readiness, or lack thereof, for insight. The discussion then turns to psychoanalytic, relational and attachment, and existential theories, the theoretical background for insight. Hill and colleagues describe the relationship between these theories and the helping skills model. They then summarize the three main goals of the insight stage: challenging clients to foster awareness, facilitating insight, and processing the therapeutic relationship. Overall, helpers primarily encourage clients to discover new awareness and insight while returning to exploration skills and maintaining empathy.

Chapter 12: Skills to Foster Client Awareness

This chapter introduces the skill of challenging, through which the helper points out maladaptive thoughts, feelings, or behaviors so that clients can become more self-aware. As a precursor to insight, awareness helps clients recognize their behavior and ultimately leads to understanding and change. Hill and colleagues explain the rationale for challenging clients and the theoretical perspectives on using challenges. Next, they explain markers of readiness to assist helpers in determining when to use challenges. The bulk of the chapter focuses on different types of challenges, including challenging of discrepancies, focusing on nonverbal behaviors as a way of coping, challenging through two-chair work, humor, silence, encouraging clients to take responsibility by changing language, and challenging through questions. The chapter provides guidelines for how to challenge discrepancies so that clients feel supported rather than attacked. The authors also recommend guidelines that beginner helpers can use and considerations of timing, culture, transference, and client reactions. After providing an example of using challenges in therapy, the chapter addresses difficulties helpers encounter and strategies for addressing them. 

Chapter 13: Skills for Facilitating Insight

In this chapter, Hill, Chui, and Gerstenblith teach three interpretive skills: questions and probes for insight, interpretations, and disclosures of insight. Questions and probes for insight allow clients to explore deeper meanings for thoughts, feelings, or behaviors. The chapter provides examples formats of the skill as well as an example from a helping session. Interpretations go beyond what a client has overtly stated or recognized and present a new meaning, reason, or explanation for behaviors, thoughts, or feelings so that clients can see problems in a new way. The authors describe and provide examples of four types of interpretations, explain the rationale for giving interpretations from different theoretical perspectives, specify sources of client data that helpers can use to develop interpretations, and cover difficulties helpers may encounter in using interpretations. The chapter concludes with a discussion of disclosures of insight, in which the helper reveals a personal experience in which they gained insight. The authors provide a rationale, explains how to disclose insight, shows an example from a helping session, and elucidates difficulties helpers may face in disclosing insight.

Chapter 14: Skills for Processing the Therapeutic Relationship

Chapter 14 addresses how helpers can work with clients to process the therapeutic relationship through the use of immediacy. This skill involves the helper inquiring about the client’s feelings regarding the therapeutic relationship or disclosing how the helper feels about the client, themselves in relation to the client, or the therapeutic relationship. After describing the rational for using immediacy, the authors review client and helper markers of readiness to process the relationship. They cover four subtypes of immediacy: questions and probes about the relationship, the helper’s disclosure about reactions to the client, making the covert overt, and drawing parallels with outside relationships. Finally, Hill and colleagues provide guidelines for immediacy, an example of how immediacy might be used in a session, difficulties helpers may face using immediacy, and strategies to mitigate these challenges.

Chapter 15: Integrating the Insight Skills

In Chapter 15, Hill and colleagues focus on how to use all of the insight skills and tailor them to each individual client. The chapter begins with a discussion of case conceptualization for insight, with a particular focus on noticing patterns, defenses, transference, and countertransference. Next, the authors turn to steps for implementing the skills: setting the stage, conceptualizing the client, engaging in a collaborative process to facilitate insight, returning to exploration and following up, and asking the client for their current understanding. The chapter provides general guidelines for using the insight skills, as well as difficulties helpers may face and coping strategies. The chapter concludes with an extended example of insight with a client–helper dialogue in which skills and intentions are identified.

Part IV: Action Goals and Skills

Chapter 16: Overview of the Action Goals

Chapter 16 begins with a rationale for action, primarily that clients often seek help to change specific behaviors and taking action is crucial for consolidating new thinking patterns. The chapter reviews potential deterrents to action, including the client not understanding the situation completely, lacking motivation, or having limited resources. The authors also discuss philosophical underpinnings and possible markers that indicate client readiness for action. The authors then provide the theoretical background for action in cognitive and behavioral theories. The chapter continues with goals for action, such as exploring possible new behaviors and assisting clients in deciding on actions. Hill and colleagues briefly list the skills for action: questions and probes for insight, giving information, direct guidance, and disclosure of strategies. 

Chapter 17: Skills for Facilitating Action

In this chapter, the authors describe the skills previewed at the end of the previous chapter, showing how helpers can effectively guide clients toward action-oriented steps. The authors provide the rationale and guidelines for using these skills. Probes and questions for action are aimed at helping clients explore action. Giving information is when helpers provide specific data, facts, resources, answers to questions, or opinions to clients. Giving feedback involves providing feedback about the client. Direct guidance includes process advisement; suggestions, recommendations, and advice; and homework. Disclosure of strategies involves the helper disclosing what they have tried in the past and turning the focus back on the client. The chapter also identifies difficulties in using actions skills and ways of addressing these difficulties. 

Chapter 18: Steps for Working With Four Action Tasks

Chapter 18 focuses on the four action tasks: relaxation and mindfulness, behavior change, behavior rehearsal, and decision making. Hill and colleagues begin with a rationale for the action tasks as well as a caution to use the steps as possible options rather than rigid requirements. Relaxation and mindfulness are especially helpful for clients who experience stress or anxiety. Hill and colleagues walk through markers that indicate relaxation or mindfulness training could be helpful and present potential steps for using them. Behavior change can be useful when clients have specific behaviors they do too much, not enough, or inappropriately. The authors provide steps and examples for working on behavior change. Behavior rehearsal can help clients respond in more adaptive ways in interpersonal situations. The chapter also focuses on assertiveness training and provides steps and an example for working through this goal. Lastly, decision making can help clients articulate options, explore their values, and evaluate options according to their values. Hill and colleagues provide a model for working through major life decisions, along with clear steps and examples. 

Chapter 19: Integrating the Action Skills

Chapter 19 brings together the action skills. The authors first describe case conceptualization for action goals, in which the helper’s observations of the client are revised and a treatment plan to address specific behavioral problems is developed. They then discuss key principles for successfully implementing the action skills, including flexibility and creativity, awareness of the difficulties in changing, and integrating the action skills with specific behavioral tasks. Next, the chapter describes the challenges that helpers and clients often encounter, such as moving too quickly to action, not being supportive enough, acting out on the helper’s own needs, having difficulty implementing actions, misunderstandings and ruptures, and failing to attend to culture. The chapter also offers strategies for overcoming the difficulties. 

Part V: Application of Helping Skills and Next Steps

Chapter 20: Applying the Helping Skills in Practice

The final chapter discusses how to bring all the helping skills together to work in sessions with clients. Hill and colleagues remind the reader that there is no “right” way to implement the helping skills model as each helper has a different style and each client has different needs. They offer suggestions for conducting intake sessions, working between sessions, and managing subsequent sessions. The authors then provide guidelines for beginning sessions, developing a focus, , and ending sessions. Next, they turn to termination—that is, ending therapy—explaining when and how to terminate and providing guidelines for referring or transferring clients. They also discuss how to work with difficult clients and clinical situations, including reluctance, resistance, anger, suicidal ideation, and sexual attraction. The chapter concludes with key points about professional development.
